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Preface 

Explain the school self-study process used to accomplish the outcomes of the self-study, i.e., timeline,               
stakeholder involvement, any modifications from the model self-study process. By addressing these            
outcomes of the self-study, the school will have accomplished: 

1. The involvement and collaboration of all staff and other stakeholders to support student             
achievement 

2. The clarification and measurement of what all students should know, understand, and be able to               
do through schoolwide learner outcomes and academic standards 

3. The analysis of data about students and student achievement 
4. The assessment of the entire school program and its impact on student learning in relation to the                 

schoolwide learner outcomes, academic standards, and ACS WASC/CDE criteria 
5. The alignment of a long-range action plan to the school’s areas of need; the capacity to implement                 

and monitor the accomplishment of the plan. 
 
Oceana High School has participated in an extensive self study. We are excited that almost all 
stakeholders were a part of the study. Our leadership team is comprised of the Academic Council 
(AC) which is made up of  the principal, five elected credentialed staff, 1 elected classified staff, 
1 parent/guardian and two elected students from the Associated Student Body (ASB). The AC is 
the governing body of the school and over the last 25 years has been charged with directing the 
school’s work. It is the appropriate group to take on the leadership role for WASC. 
 
In addition to AC, the staff, both credentialed and classified, have actively participated in the 
WASC process. Since most of the WASC work was completed during the Wednesday staff 
meetings that are held from 1:15 to 3:15, it was difficult to have classified staff present at all the 
meetings. We were fortunate that approximately a dozen students participated in all of the focus 
group meetings and nine students participated in the last home group meeting. Two parents 
attended each focus group meeting, so we had all stakeholders, except for outside community 
members and district office staff, participate in the process.  
 
The following lists all meetings, the meeting’s focus and who attended the meetings. 
 
 
Date Purpose of Meeting Group Who Attended 

11/17/16 Overview WASC process and goals Leadership Academic Council 

2/1/17 
Review Data- Look at WASC goals/Critical Learning 
Needs Home Staff 

2/2/17 Review WASC student survey Leadership Academic Council 

2/9/17 Review WASC process Leadership Academic Council 

3/8/17 Review Data- Look at WASC goals/Critical Learning Home Staff 

3 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

Needs 

4/26/17 
Review Data- Look at WASC goals/Critical Learning 
Needs Home Staff 

5/3/17 
Present Findings-Critical Learning Needs/Possible 
Actions Home Staff 

5/18/17 Introduce WASC purpose/ask for volunteers OSTPO Community 

8/9/17 Review WASC purpose/Findings Focus All Staff 

8/18/17 Share WASC purpose OSTPO Community 

8/30/17 Focus group work Focus 
Staff, students and 
parents 

9/1/17 
Review findings, WASC and SPSA goals, critical 
learning needs Leadership Academic Council 

9/13/17 Focus group work Focus 
Staff, students and 
parents 

9/20/17 Focus group work Focus 
Staff, students and 
parents 

9/21/17 Discuss WASC process and report Leadership Academic Council 

10/11/17 Focus group work Focus 
Staff, students and 
parents 

10/18/17 Focus group work Focus 
Staff, students and 
parents 

10/19/17 Review critical learning needs Leadership Academic Council 

10/25/17 Focus group work Focus 
Staff, students and 
parents 

11/2/17 
Review focus group findings, critical learner needs 
and WASC goals Leadership Academic Council 

11/08/17 
Review focus group findings, critical learner needs 
and WASC goals Home 

All staff, students, and 
parents 

12/2/17 
Review critical learning needs and WASC goals. 
Determine action plan Leadership Academic Council 
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Chapter I: Progress Report 
Significant Developments: 

● Increased inclusion throughout the school (see Critical Areas for Follow-Up) 
● Implemented Humanities Co-teaching in all grade levels (see Critical Areas for 

Follow-Up) 
● Increased support for senior exhibition (see Critical Areas for Follow-Up) 
● Redesigned math curriculum ( see Goal Two from 2014-2015 SPSA/WASC Action 

Plan) 
● Aligned all courses to CCSS (see Goal One from 2014-2015 SPSA/WASC Action 

Plan) 
● Incorporated mindfulness practice into many areas of the school (see Critical Areas 

for Follow-Up) 
● Received California Gold Ribbon award in 2015 
● Increased college and career readiness support for all students (see Goal Three from 

2014-2015 SPSA/WASC Action Plan) 
● Increased use of  standards based grading (see Critical Areas for Follow-Up) 
● Faced major changes in the district leadership including three superintendents in 

three years 
● Began staff-wide professional development on implicit bias and power & privilege 

(see Critical Areas for Follow-Up) 
 

Schoolwide Critical Areas for Follow-up: 
 
WASC 2012 Action Plan: 
1. To close the gap in achievement between students who are performing at proficient and 
advanced levels and students who are performing below basic on standardized tests and class and 
schoolwide assessments. 
2. To improve Algebra I and Geometry scores on CSTs.  
3. To improve support and guidance for all 11th and 12th grade students in planning and 
preparing for effective transition to postsecondary education/careers.  
 
The Visiting Committee Report of 2012 stated the following areas for follow-up: 
1. Staff needs to apply the cycle of inquiry to the level of classroom instruction by using data 
from common, benchmark assessments to guide or modify instruction on state standards to 
support student mastery. 
2. Instructional strategies and pacing need to be examined to ensure that instructional minutes are 
appropriately and effectively used. Proved instructional strategies, such as measurable learning 
objectives, universal systematic random checking for understanding, modeling, and guided 
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practice needs to be integrated into daily lessons. These improvements are especially critical in 
the area of algebra I and geometry in math.  
3. The math department is working to improve student scores on CST, Algebra I and Geometry 
by creating an Integrated Algebra class that will blend Algebra I and Geometry skills. The class 
will be piloted next year with the goal of improving scores for Algebra II. 
4. Improve two-way communication between school and non-English speaking parents.  
 
 
Transition to new goals after the 2012 Visit 

With the implementation of the Common Core State Standards and the transition from 
CSTs to the new CAASPP exams, Goals #1 and #2 of our Action Plan changed significantly. 
The first three years after the 2012 WASC report, the school focused on aligning course 
standards to CCSS. In 2014-15, we rewrote Goal #3 of our Action Plan in response to feedback 
from the School Site Council (SSC). The SSC questioned why we continued to set a goal of 
improving support and guidance for students to prepare for effective transition to postsecondary 
education. They questioned whether we should continue to set this goal, given how much support 
and guidance we already provide and given the strong data we had from graduating seniors 
indicating they felt very well prepared for college.  This sentiment was also supported by a 
significant increase in the number of students who meet the A-G requirements by graduation. 
The SSC pushed us to reconsider the goal with a focus on students who wish to pursue 
vocational certification and transition to work. 
 
Oceana High School’s 2014-15 Single Plan for Student Achievement identifies the follow 
goals: 

1. Implement Common Core State Standards in ELA and math and Common Core literacy 
standards in all subject areas by 2018. Revised existing assessments and curriculum to align 
with CCSS and determine necessary shifts in instructional strategies for all students to 
successfully meet the CCSS and perform at proficient levels on the CAASPP. 

2. Increase percent of Oceana students who score proficient and above in Math Course I and 
Math Course II. 

3. To improve guidance for students who wish to pursue post-secondary Career Technical 
Education (CTE) or vocational certification programs and transition to work. 

  
The 2015 Mid Report Visiting Committee Recommendations: 
 

1. Continued follow up implementation of the new math program and an assessment of its 
effectiveness. 

2. Continued development of the use of the instructional coaches and teaching teams. 
3. Continued work on promoting active student oral participation in the classroom. 
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Ongoing Follow-Up Process 
 

Academic Council & School Site Council Annual SPSA Calendar 
 

The Academic Council prepares Oceana’s site plan, the Single Plan for Student Achievement, 
which serves as our progress report for the preceding year and outlines the plan that guides our 
work and prioritizes staff development resources for the upcoming year. In preparing and 
overseeing the implementation of the Single Plan, the WASC report, and all accountability 
documents for the school, the Academic Council, in collaboration with the principal and 
vice-principals, consults with and receives information from various school bodies: committees, 
learning areas (departments), coordinators, students, parents, and support staff.  

 

 

 

7 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

Analysis of Progress and Impact on Student Learning: 

2014-2015 SPSA/WASC Action Goals 
 
Goal One from 2014-2015 SPSA/WASC Action Plan: 
Implement Common Core State Standards in ELA and math and Common Core literacy 
standards in all subject areas by 2018. Revised existing assessments and curriculum to align 
with CCSS and determine necessary shifts in instructional strategies for all students to 
successfully meet the CCSS and perform at proficient levels on the CAASPP. 
 
Since the 2012 WASC visit we have continued our work to transition to the Common Core State 
Standards, which has resulted in key changes to curriculum, assessments, and accountability. As 
we have embarked on these changes, we have drawn from our history of collaboration to develop 
and implement changes in all learning areas. We have received substantial support from our 
district (JUHSD) to assist with the transition to CCSS and to ensure teachers have the necessary 
professional development to implement changes demanded by the CCSS. 
       In the 2013-14 school year, the district allocated two sections to Oceana for instructional 
coaches, a resource that has proved essential in assisting teachers to revise curriculum and 
assessments, and to adopt new instructional strategies as they transition to CCSS. The district 
increased the two sections for instructional coaches to three sections for the 2014-15 school year 
and then to four sections for the 2015-16 and 2016-17 school year. The district has provided two 
sections for the 2017-2018 school year.  
       Beginning in the 2013-14 school year, the district has provided funds for teaching teams to 
meet outside the school day to review their curriculum and redesign lessons and assessments, 
including summative assessment rubrics, to align with CCSS. 
  
Year 2 CCSS Implementation Plan: In the summer of 2014, the instructional coaches met with 
administrators to create a professional development plan for the coming school year to continue 
the transition to CCSS. The Academic Council and a team of teacher leaders further refined this 
plan once the school year began. 
  
In an effort to set goals for Year 2, the team acknowledged that each learning area was at a 
different stage of development in the transition to CCSS. However, we also recognized that the 
long-term goal was for each learning area to fully implement each of the following for every 
course taught in their learning area: 
·         Essential standards (CCSS and content standards) identified for each course 
·         Curriculum articulated and implemented that ensures students learn the content and skills 
identified by the essential standards 
·         Professional development to ensure teachers have the instruction and support necessary 
to teach the essential standards 
·         Formative assessments to measure student progress on the standards and to inform 
teachers how and when they need to modify instruction to ensure students meet standards. 
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To undertake this work in Year 2, we allocated twelve Wednesday collaboration meetings over 
the course of the year to work in teaching teams. Each team collaborated on one course to 
identify standards, to develop and revise curriculum and assessments, and to determine 
professional development needed to transition to CCSS. With the exception of the humanities 
learning area, teams in each learning area worked on the first level or foundational course in their 
department. Once the work for the first level course was complete, learning area teams moved 
onto other courses. 
  
As we revised the exhibition rubrics to align with CCSS and strategically create better vertical 
alignment of exhibition rubrics, we have recognized a need to track data on student progress on 
essential standards as they move from one grade level to the next. To assist with this data 
collection, we initiated a pilot project with the Center for Learning Analytics (CLA) in the San 
Mateo County Office of Education to assist us in collecting and analyzing student achievement 
data on exhibition rubrics.  The goal was to see if a student's’ scores on the junior exhibition 
could inform teachers about possible supports needed on the senior exhibition. The CLA ran a 
stepwise regression analysis that compared scores on similar skills between the  junior and senior 
exhibitions.  The data was informative and led to changes in staff rubric training. But, while it 
was helpful data,  after two years of working with CLA, we determined that the data was not able 
to illuminate specific needs at the student level. Because of this we determined that the data was 
not worth the expense (approx. $5,000-$7,000 year) and discontinued the yearly analysis.  
 
 Year 3 CCSS Implementation Plan: 
  
The main goal of Year 3 CCSS implementation was for all learning areas to create CCSS aligned 
curriculum maps for at least one core course in their learning area.  The development of 
curriculum maps was directly supported in three ways: Dedicated Teaching team time during 
Wednesday meeting time, Instructional Coach feedback and support and District one-time funds 
to support work outside of the regular school day. 
 
Year 4 CCSS Implementation Plan: 
 
The main goal of Year 4 CCSS implementation was for all learning areas to complete CCSS 
aligned curriculum maps for all courses. Many Wednesday staff meetings (approximately one 
meeting every 4-6 weeks) were devoted to learning area and teaching team collaboration. This 
collaboration time focused on curriculum and assessments.By the end of the 2017 school year, 
staff completed CCSS aligned curriculum maps for almost all courses. The curriculum maps 
address key course standards and assessments.  The goal is that they are living documents that 
are updated in a collaborative manner every year. A “snapshot” would be taken of all curriculum 
maps at the end of each year to maintain a record of changes over time.  
 
Humanities 
Teachers in the humanities learning area have been collaborating as grade level teams 
(Humanities 9, Humanities 10, Humanities 11, and Humanities 12) for many years to develop 
curriculum and assessments. During Year 1 and Year 2 of our CCSS Implementation Plan, in 
addition to the 12 school-wide collaboration Wednesdays, these teaching teams met weekly or 
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bi-weekly to design curriculum and assessments and to discuss student work. Humanities 
teachers also meet across grade levels several times each year to discuss vertical alignment and 
strategies for developing literacy, research, writing, and oral presentation skills. As we engage in 
the transition to the Common Core State Standards, the humanities teaching teams have 
redefined essential standards and revised all exhibition rubrics to assess the essential standards 
and align with the CCSS. During the 2016-2017 school year, the humanities team created a 
vertical timeline that includes common language and assessments. This tool ensures that all 
humanities teachers are aware of what is taught each year and that everyone uses the same 
terminology. Humanities Vertical Alignment Document 
 
Impact: 
Oceana students have been very successful on the ELA CAASPP tests. A very small percentage 
of students have not met the standards and over the last three years, more students have exceeded 
the standards. The school’s scores are the higher than the overall district scores.  
Data is from https://caaspp.cde.ca.gov. 
 
 
 

Oceana 
2014-2015 

District 
2014-2015  

Oceana 
2015-2016 

District 
2015-2016 

Oceana 
2016-2017 

District 
2016-2017 

Not Met 8% 22% 4% 23% 4% 15% 

Nearly Met 14% 24% 14%. 21% 13% 19% 

Met 47% 34% 37% 31% 34% 34% 

Exceeded 31% 20% 45% 25% 49% 32% 

 
Also, Since the CAASPP was implemented,  Oceana has had the highest percent of students 
meet or exceed standards in ELA scores compared to all other schools in our district. 
 

% of Students who Met or Exceeded ELA Standard (11th Grade) 
 

  
 
 
  
 
 
 
 
 
 
 
The above graph is from the Assistant Superintendent’s presentation to the school board. 
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Major Curriculum Changes: Spanish  
Over the last three years the Spanish department at Oceana has redesigned a 4-year sequence 
based on the communicative approach to language learning.  This represents a very deliberate 
shift from the way that curriculum was delivered in the past at Oceana, and aligns our program 
with ACTFL (American Council of Teachers of Foreign Language), World Language State 
Content Standards, and the literacy focus of the Common Core State Standards.  In terms of 
curriculum, our priority is organizing curriculum around thematic, literacy and proficiency-based 
units that incorporate reading, writing, listening, speaking and culture. For example a Spanish 1 
unit about family and celebrations in which students read and discuss multiple accounts of 
quinceañera celebrations, interview one another about their family celebrations, and compare and 
contrast different presentations of celebrations.  Meanwhile, in Spanish 3, a unit about campaigns 
to change behavior centers around a reading from Mexico in which local governments try to 
combat alcoholism only to find that clean water is not available in rural communities, and 
culminates in students creating their own campaigns to change behaviors in their community.  In 
terms of instruction, our priority is for teachers to use Spanish for 90% of instruction and 
carefully structure lots of opportunities for students to engage meaningfully with interpersonal 
language.  
  
In 2015-2016, all 3 Oceana Spanish teachers attended a 5-Saturday series of workshops 
sponsored by the Stanford World Language project to support our use of this methodology.  The 
following school year, we arranged the master schedule so that each teacher had at least 1 section 
of Spanish 1, and we met weekly to design common lessons and assessments aligned with the 
communicative approach.  This year, we are enrolled in more advanced strands of the Stanford 
World Language Project series to further develop our work.  Even though we were not able to 
arrange the master schedule to ensure that each level of Spanish is taught by multiple members 
of our team, the Spanish Learning Area continues to meet weekly to collaborate lessons and 
assessments, every other week the focus is Spanish 1; every other week the focus is Spanish 2-4. 
 
Impact: The enrollment in upper level Spanish classes has increased over the last three years. 
The new curriculum fosters more oral participation. 
 
 

Enrollment data 2014/2015 2015/2016 2016/2017 2017/2018 

Spanish 3 63 58 78 79 

Spanish 4 8 9 3 7 

A.P. Spanish None None 17 15 

Total 71 67 98 101 

 
 
Math 
The math learning area’s work will be described in connection to the next goal. 
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Goal Two from 2014-2015 SPSA/WASC Action Plan: 
Increase percent of Oceana students who score proficient and above in Math Course I and               
Math Course II. 
 
Oceana has fully transitioned to the Common Core Math Standards in conjunction with the 
JUHSD district-wide transition plan established 4 years ago.  
 
During the 2013-2014 school year, in recognition that the CCSS-M requires a large shift in what 
and how we teach math, the JUHSD math curriculum council reached a majority decision to 
move away from the Algebra-Geometry-Algebra 2 pathway to an integrated pathway for the first 
three years of math.  Starting in 2014-2015 Math Course 1,2 and 3 were phased in over a three 
year period at all schools in the JUHSD.  This transition was done with the support of the Silicon 
Valley Math Initiative (SVMI) which provided professional development and curriculum 
support. SVMI is well steeped in the 8 Mathematical Practices of the Common Core and has 
proven units of study in formative assessment lessons, math talks, and re-engagement lessons. 
These skills were directly applied to the appropriate strands of math courses.  
 
In the 2014-2015 school year, Oceana started to teach Math Course 1, while  Math Course 2 was 
implemented in the 2015-2016 school year. During the 2016-2017 school year, Math Course 3 
was implemented to replace Algebra 2, while at the same time, the new district-adopted textbook 
Big Ideas Math was brought in as our main source of materials.  Oceana teachers saw the value 
in many of the projects and lessons designed in conjunction with SVMI and has been using these 
lessons to supplement the Big Ideas Math textbook.  The math learning area is also drawing 
resources from College Preparatory Mathematics (CPM), EngageNY, Mathematics and the 
Visions Project (MVP) to develop a richer curriculum for the students. 
 
To ensure that all of the teachers are teaching at a similar pace and curriculum, the math teachers 
at Oceana meet up every other Monday after school to discuss pacing, lesson plans, common 
assessments and teaching strategies.  The teachers also use this time to identify struggling 
students so that they can be referred to the Math Advisory Tutorial for help.This year, the Math 
Advisory Tutorial program was started. During advisory, students who enjoy and excel at math 
help students who are struggling in math. 
 
Impact: Students scores on the math CAASPP scores continue to improve. There was a 
noticeable jump in the 2016/2017 results which would be the first 11th grade cohort to complete 
the CCSS aligned integrated math pathway.  The number of students who have not met the 
standards has decreased, while the number of students who have exceeded the standards has 
decreased. Oceana’s scores are higher than the district’s overall scores. 
  

Math Scores 
Oceana 
2014-2015 

District 
2014-2015 

Oceana 
2015-2016 

District 
2015-2016 

Oceana 
2016-2017 

District 
2016-2017 

Not Met 27% 44% 26% 45% 20% 38% 

12 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

Nearly Met 22% 23% 21% 23% 19% 23% 

Met 31% 21% 28% 20% 30% 21% 

Exceeded 21% 11%                 25% 12% 32% 18% 

 
% of Students who Met or Exceeded Standard (11th Grade) 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
Goal Three from 2014-2015 SPSA/WASC Action Plan 
To improve guidance for students who wish to pursue post-secondary Career Technical 
Education (CTE) or vocational certification programs and transition to work. 
 
Counseling Department 
 
In the last six years, Oceana counseling department has attempted to increase support and college 
and career exposure to our students. The most significant contributor to our efforts is that the 
ratio of guidance counselor to student has lowered from 550:1 to 400:1. The counseling 
department is also moving away from the one-on-one model to guidance classroom lessons. We 
also requested to Academic Council that counselors do not have an advisory. The counseling 
department uses advisory time to give students counseling curriculum during non-curriculum 
time in a group setting. 
  
The counseling department schedules out guidance lessons during advisory time throughout the 
school year.  We give a live document to teachers so they are aware of when we are going into 
their advisory class.  We include topics such as year at a glance, Daly City Youth Health Center, 
California College Systems, Career Technical Education, SMART goals, Financial Aid, 
Transcript evaluation, PSAT scores and choosing a college.  We also go into humanities or grade 
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level classes to provide more in depth information but this process is still being worked out. 
  
In an attempt to better the matriculation to our local community college, Skyline College has 
established a partnership to better support students’ transition to college.  Senior counselor and 
Skyline high school liaison representative sets up the five steps high school students must do to 
successfully matriculate.  These steps happen at the Oceana campus and include applying to 
college, orientation, multiple measure assessments, college counselor meeting and enrolling in 
courses.  Offering these steps at the Oceana campus allows students to easily complete each step 
and for the senior counselor to work with Skyline to follow up with students who have not 
completed the steps. 
 
Impact: Students have a better understanding of the various vocational and college opportunities 
offered to them. Pre- and post- test data shows that students understand basic concepts in relation 
to college admissions and financial aid requirements.  Counseling Pre and Post Test Data 
 
Visiting Committee Recommendations  
 
WASC 2012 Recommendation #1: 
 Staff needs to apply the cycle of inquiry to the level of classroom instruction by using data 
from common, benchmark assessments to guide or modify instruction on state standards to 
support student mastery. 
 
CCSS implementation requires that we identify essential standards for all courses, develop 
common assessments for all courses, analyze data from these assessments, and examine and 
adjust classroom instructional strategies to improve student achievement. As described in 
response the WASC/SPSA Goal 1, this work is central to our CCSS implementation plan under 
the guidance and with the support of instructional coaches. 
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WASC 2012 Recommendation #2: 
Instructional strategies and pacing need to be examined to ensure that instructional minutes 
are appropriately and effectively used. Proved instructional strategies, such as measurable 
learning objectives, universal systematic random checking for understanding, modeling, and 
guided practice needs to be integrated into daily lessons. These improvements are especially 
critical in the area of algebra I and geometry in math.  
 
Improvements in algebra 1 and geometry have been addressed by the fact that we are now in 
year 4 of the integrated math pathway implementation (See Goal Two from 2014-2015 
SPSA/WASC). Instructional coaches created agendas for staff meetings that enabled teaching 
teams to discuss the best practices to help students meet course standards. They also worked with 
first and second year teachers to assist them in improving their teaching strategies and overall 
teaching practice.  
 
WASC 2012 Recommendation #3: 
The math department is working to improve student scores on CST, Algebra I and Geometry 
by creating an Integrated Algebra class that will blend Algebra I and Geometry skills. The 
class will be piloted next year with the goal of improving scores for Algebra II. 
 
As explained, this recommendation no longer pertains to the school, since the math curriculum as 
changed. 
 
WASC 2012 Recommendation #4: 
Improve two-way communication between school and non-English speaking parents.  
 
This is being addressed with improvements in Synergy, our district student information data 
system, and Blackboard Connect, our district school to home communication system. These 
systems allow us to identify home language for all students and provide translated 
communication for parents/guardians who do not speak English. Our district has also contracted 
for translation services for IEPs and annual school documents such as the School Accountability 
Report Card (SARC). This is an area for continued improvement, since not all information is in 
languages other than English. For example, Facebook posting, OSTPO emails, etc. The current 
Academic Council is looking at ways to improve communication with all parents and especially 
families who do not speak English.  
 
Critical Areas for Follow-Up not currently in the Action Plan: 
 
Increased inclusion:  
Certificate Program: Over the past three years Oceana has created multiple opportunities for 
inclusion with students in the Certificate Program (non-diploma track) in general education 
classes during interim week, advisory classes, and additional electives,besides physical 
education. In addition, most recently, some students through the IEP process, have been 
recommended for general education electives such as art, Spanish, film analysis and cooking. 
Some have also been mainstreamed in humanities classes, given relative strengths in reading and 
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writing, interest in content, and observed benefit from social opportunities. Currently three 
students in the certificate program are in Humanities 12 and one student is in Humanities 11. 
Given this model today, 13 students in the Certificate Program are in general education classes 
outside of physical education classes. All 100% of students in the Certificate Program participate 
in at least one general education class. 
  
Co-Teaching: In 2013, Oceana piloted our first co-taught earth science class with a special 
education teacher and a general education science teacher.This was initiated due to the observed 
need for more support of students with IEPs recommended for general education classes, and for 
students previously recommended for sheltered classes in the mild-to-moderate setting, who 
needed less restrictive academic options. Based on the success of this class in the first year, in 
2014 we expanded the pilot to include a 9th grade humanities class as well as the earth science 
class. Participating teachers recognized co-teaching to be successful in Science over the two year 
period, as evidenced by students having access to higher level curriculum, being provided with 
accommodations and strategies that support their learning needs, and earning passing grades in 
these particular general education classes. In course reflections, students comment that the 
co-teaching model is successful, whether they  have IEPS or not. 
 
With two years of data on the benefits of a co-teaching model for students, we proposed to our 
district that we adopt a co-teaching approach for diploma track students with IEPs in all four 
grade levels in humanities and science. The district accepted our proposal which allowed us to 
hire an additional special education teacher and adopt this co-teaching model for the 2015-16 
school year. During the 2016-17 school year, Oceana was unable to hire a science co-teacher, but 
we still continued the co-teaching model.  Given this model today, nearly 1/3 of students earning 
a high school diploma at Oceana with an IEP are recommended for co-taught classes.  
 
The increased inclusion program has provided the opportunity for all students to complete a 
senior exhibition. In the past, only students in general education completed this capstone project. 
Now all seniors at Oceana whether in the certificate program or the general education program 
complete some form of a senior exhibition project. This is a huge accomplishment for the school 
and its students. 
 
Impact: Oceana is providing students with access to a less restrictive special education 
placement, but also a supportive environment for accommodations and modifications of content 
and output to take place as needed and required by their IEP. This year, 4 students in the 
certificate program are taking general education humanities classes: 3 in 12th grade and 1 in 11th 
grade. There are 13 students in the certificate program who are in non-P.E. general education 
classes. All students are enrolled in at least 1 general education elective or class (most of them in 
P.E.), and about a third of students are enrolled in general education advisories.  
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Increased support for senior exhibition: 

2014-2015 School Year 
During the 2014-2015 school year, Oceana worked with the San Mateo County Office of 
Education to process and review Senior Exhibition project data in order to better understand the 
strengths and weaknesses of the school in implementing the project.  Through the SMCOE we 
contracted with the Center for Learning Analytics to process exhibition data as we collected it 
throughout the year.  One goal of the work was to understand areas of student group success and 
challenges to inform curriculum modification, both for the current year and for future years. 
Additionally, we compared student success across different years to look for trends and areas in 
which we could support our teaching of certain skills.  We also compared the scores of students 
on the Junior Exhibition project to those same students’ scores in Senior Exhibition to determine 
the effectiveness of the junior project as an indicator of success and challenges in the senior 
project.  Finally, we also worked with the Center for Learning Analytics to process and review 
mentor feedback from the faculty in order to better understand the needs of mentors in 
supporting their student mentees in the project. 
 
2015-2016 School Year 
For the 2015-2016 school year, the Senior Exhibition Coordinator created a Mentor Handbook 
(MH 2015/16) to help the faculty mentors support students more effectively.  This handbook 
included copies of assignments, calendars, and other support documents to help mentors better 
understand the content and pacing of the project. 
Additionally, the coordinator implemented a buddy system (details here) whereby new faculty 
would work with one experienced mentor throughout the year to mentor a student.  This way, 
new faculty would go through all the steps of supporting a student and understand all of the 
pieces before being given their own mentees the following year. 
The 2015-2016 school year also saw changes to the Senior Exhibition Paper rubric (SrEx Paper 
Rubric 2015/16).  After student and faculty difficulties with the Conclusion Essay the previous 
year, the prompt and task of the Conclusion portion of the Senior Exhibition paper was revised 
and the rubric was updated accordingly.  We also changed the language in the Research and 
Communication sections to better assess the key skills we are looking for. 
 
2016-2017 School Year 
The Senior Exhibition process underwent more significant structural changes during the 
2016-2017 school year.  While the tasks of the project remained roughly the same for students, 
we changed the ways in which we as mentors and teachers support our students.  This change 
shifted the onus of supporting research and topic understanding to mentors, and relied more 
heavily on humanities teachers to support writing as English teachers. 
During this school year, we also created a Senior Exhibition Student Support Committee, which 
is a group of faculty members who met periodically to identify and provide more explicit support 
for students who are struggling with the project.  This group planned opportunities for 
one-on-one and small group support for these students, including Saturday workshops 
throughout the year.  We instituted a senior exhibition support advisory where a senior 
humanities teacher works one on one with students who need additional help. We held five 
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Saturday workshops this year, during which smaller groups of students worked for several hours 
with the support of multiple teachers. 
Finally, we also made changes to the Question and Answer portion of the Senior Exhibition 
presentation.  In the past, these questions from the audience and evaluators focused mainly on 
trivia about the student’s topic, which often served as a point of anxiety for the student presenter 
and did not help us better understand the student’s learning.  Instead, we shifted the Q&A toward 
metacognitive, reflective questions that ask about the student’s learning over the process of the 
project (more description here). 
 
2017-2018 School Year 
At the start of the current school year, the Senior Exhibition Coordinator made updates to the 
Mentor Handbook (MH 2017/18). This included changes to assignments, as well as the inclusion 
of several documents to support mentors in supporting students, such as feedback examples and 
guiding questions to use when reviewing student work.  We also changed the new mentor 
induction support.  Instead of pairing each new teacher with an experienced teacher, new 
teachers are reviewing student work as a group with the former Senior Exhibition coordinator 
during staff meeting time, so they can understand each step of the project and start to understand 
student and mentor expectations.  In preparation for future years as mentors, new teachers will 
also sit in on mentor meetings and act as evaluators on Senior Exhibition Day in March. 
March. After positive responses from students, we continued the senior exhibition support 
advisory and the Saturday work days.  
Impact: While we do not have quantitative data about our work on senior exhibition support, 
students have repeatedly shared how much the extra support has helped them to be successful in 
the project. Staff have also expressed that the mentor handbook is a helpful tool in enabling them 
to be better mentors. 
 
Instituted Standards Based Grading  

After a teacher attended a National Council for the Social Studies workshop on Standards Based 
Grading (SBG), she approached the principal about a possible pilot program at Oceana. In the 
2013-2014, two 9/10 humanities teachers began using SBG in their classrooms. The same year, a 
SBG daylong professional development workshop was offered to interested teachers.  

One challenge in moving to SBG is that the grading system Synergy used by JUHSD does not 
fully support the grading scale of SBG and so all teachers using SBG have had to modify the 
SBG assessments in the grade book. It would be beneficial to have a grading system that fully 
supports SBG. 

Since the beginning year, more teachers have switched to SBG including all of the 9/10 
humanities teachers, 1 math teacher and the Food and Nutrition teacher. 
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Impact: 

Standards-Based Grading (SBG) has helped to sharpen student and teacher focus on the skills 
and content standards assessed. SBG-aligned rubrics clarify specific areas where students must 
focus their relearning for improvement and make it easier for teachers to communicate with 
families about areas of strength and areas of growth. Standards are a mix of CCSS, content 
standards, schoolwide outcomes, and project skill standards that support student growth for both 
college and career. 

 
Incorporated mindfulness practice into many areas of the school 

In 2009, two teachers at Oceana began teaching mindfulness to students. This happened daily in 
one teacher’s classes and upon invitation by other teachers in their classes - but only as a single 
lesson.  Mindfulness was not adopted on a more school-wide basis until 2015. By 2015, two 
teachers were graduates of the in depth yearlong Mindful Schools teacher training and several 
others had gone through the Mindfulness Essentials and Mindful Schools Curriculum training. 
Mindfulness was being taught in multiple classes at the school and volunteers from Mindful 
Schools have come to teach multiple classes the complete Mindful Schools curriculum. In 
2016/17, half of Oceana students received at least 10 lessons and daily practice during the second 
semester.  
 
In 2015/16, a proposal was brought to the staff to practice three minutes of mindfulness at each 
staff meeting, and the same proposal was brought to the Academic Council for their meetings. It 
passed in AC, but not with the staff as we make decisions by consensus and a small handful of 
teachers (2 or 3) were not comfortable with it. However, in 2016/17 it did pass and is now 
practiced at every staff meeting.  
 
In 2015/16 - two teachers were invited to attend a training with the Mind and Life Institute at 
Amherst College. Call to Care is a mindfulness based teacher self-care program focusing on 
compassion practices. One of the primary trainers of this institute led a teacher Call to Care 
group for 9 teachers (all were invited) once a week after school.  
  
In 2016-2017, sixteen teachers incorporated mindfulness practice in their classrooms. This year, 
fifteen teachers continue to use mindfulness practice as part of their curriculum. Nine staff 
members have been officially trained in teaching mindfulness practice. 
 
 Based on pre and post-tests (the Perceived Stress Scale and the Mindful Awareness Scale) after 
a participant in the Yearlong Teacher training program from Mindful Schools, we can tentatively 
say that students are benefiting from the mindfulness curriculum and practice in their classes. 
The results are not fully accurate as 225 students took the pre-test and only 158 took the post 
(due to end of the year compression in classroom activities and curriculum). The results indicate 
that students showed improvement in the following areas, among others: 
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·       Their preoccupation with the future and past reduced by approximately 7% 
·       Being upset by unexpected events reduced by approximately 5% 
·       Their experiences of nervousness and stressed was improved by approximately 6% 
·       Their sense of overwhelm stopping them from dealing with difficulties reduced by 
approximately 5% 
However, anecdotally (in class evaluations, journal writing, counseling sessions, group 
interviews for Mindful Schools and individual interviews for the documentary, May I Be Happy, 
students consistently express their gratitude and appreciation for the time and space to learn 
about and practice mindfulness. They feel it is incredibly beneficial 
 
Began staff-wide professional development on implicit bias and power & privilege 
 
At the end of the 2015-2016 school year, some staff members came forward to voice concerns 
regarding staff-staff interactions that caused harm to staff of color.  This led to a conversation 
about the lack of work around implicit bias and how power/privilege exists within the staff. In 
response, Academic Council decided to spend professional development time to address their 
concerns. 
 
In the fall of 2017, a committee was formed of concerned staff members, both credentialed and 
classified, along with the principal,  to organize the professional development. Proposals from 
three different outside organizations were brought to an A.C. meeting which the power/privilege 
committee members attended as well. The Anti-Oppression Resource & Training Alliance 
(AORTA) was selected to leed this work with all certificated faculty, instructional aides and 
office staff. The only staff not invited was the maintenance staff. The first piece of our work was 
an entire day on October 7th, 2016 to begin the conversation about implicit bias, and power and 
privilege in connection to race. Along with the October 7th full day several Wednesday staff 
meetings were devoted to the continued professional development led by AORTA. In the spring 
of 2017 A.C. evaluated the P.D. that AORTA provided and decided to move in a different 
direction. The final power/privilege P.D. that spring was led by the Power/Privilege committee 
members.  Over the summer the school coordinated with Facing History and Ourselves (FHAO) 
which led the our first power/privilege P.D. of the 2017/2018 school year on August 9th, 2017. A 
new proposal will be brought to A.C. to determine if FHAO will continue this work for the 
2017/2018 school year. 
 
Impact: Many staff have found the work eye opening and have appreciated the process of 
discovery throughout, both interpersonally and historically. The work has also surfaced issues 
that we did not anticipate. Overall people are feeling heard and appreciative that we are doing the 
work. It has had a positive impact on the staff community.   In the classroom Humanities 12 
changed a unit to include power/privilege with direct support from FHAO.   One faculty member 
took a graduate level course  
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Chapter II: Student/Community Profile and 
Supporting Data and Finding 
 

Tell the story of your school through the use of data and information. This thorough examination of the                  
school includes: 

● The history and background of the school 
● A description of the school programs 
● School performance indicators as organized by the Local Control Funding Formula’s (LCFF)            

“Eight State Priorities” rubrics and local measures 
● Examination of perceptual data, such as surveys 
● Provide findings, noting trends, irregular patterns or anomalies for the data, including            

longitudinal and disaggregated data (see profile guide) 
● Provide a brief summary that includes: 

o  Implications of the data 
o    Identification of 2–3 preliminary critical student learning needs (at this stage of analysis) 
o    Important questions to be discussed in the Focus Groups. 

 

General Background and History 
Community  
Oceana High School is one of five high schools in the Jefferson Union High School District 
(JUHSD).  The district attendance area includes the northern San Mateo County communities of 
Pacifica, Daly City, Brisbane, and Colma.  Because JUHSD is a high school district with an open 
enrollment policy, our student body is comprised of students who live throughout the district and 
feed into Oceana from four separate elementary districts. Based on 2015-16 data, 47% of our 
student body live in Pacifica, and 44% in Daly City. The remaining 9% of our student population 
attend OHS from Brisbane, Colma, or from outside the attendance area, primarily San Francisco, 
San Bruno, and South San Francisco. 
  
Oceana High School is located at the north end of Pacifica, a coast-side community just south of 
Daly City. The population of Pacifica is approximately 37,000 and is made up of very distinct 
neighborhoods nestled in small valleys along the coast. By contrast, Daly City is the largest city 
in San Mateo County with a population just over 101,000. Ethnically and economically, this is a 
very diverse region of the greater San Francisco Bay Area. 
 

Family and Community Trends 
 
Employment and Income: San Mateo County is one of the wealthiest counties in the state with 
a 2015 median household income of $93,623 (based on household of 4). Within our district the 
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median household income based on a household of 4 for Pacifica is $100,193, Daly City is $74, 
449 and Brisbane is $88,141. (https://www.census.gov/) . Over 50% of students do not live in 
Pacifica, which means that most of our families are earning considerably less than the county 
average. 
  
Housing: Finding affordable housing continues to be a major issue for families living in Daly 
City and Pacifica. With the median cost of a single family home in Daly City at $749,500 and in 
Pacifica at $892,000 in the spring of 2017, this is an increase of over 14% since 2014. Our area 
has one of the lowest rates of First Time House Buyer Affordability in the state at just 29%. 
Rental costs continue to climb with the fair market price in Daly City for a two-bedroom 
apartment  at $2,965 and a four-bedroom apartment at $4,300. Low to middle-class families 
spend a greater percentage of income on housing, leaving less money available for food, 
clothing, and other basic needs. Therefore, the San Mateo County poverty rate for families with 
children increased by 23% between 2014 and 2015, and the poverty rate for single, female 
headed families increased by 16%. Because of the high price of housing, families living in the 
Bay Area are economically more vulnerable to life circumstances that affect household income 
(www.kidsdata.org and http://www.sustainablesanmateo.org ).  
 
Immigration: Reflecting statewide trends, many Jefferson Union High School District students 
come from immigrant families: 
  

Immigration Assembly District 19 California 

Under age 5 1.9% 1.7% 

5-17 years 11.4% 6.8% 

18-24 years 22.1% 16.8% 

25-64 years 46.% 37.7% 

65 years and older 57.2% 32.1% 

 
Education: 
The parents and guardians have diverse educational experiences. 292 are college graduates, 100 
have graduate degrees, 280 have some college experiences, 151 are high school graduates, 60 do 
not have high school diplomas and 305 chose not to respond to the question about educational 
status.  
  

Parent/Family Organization 
 

The Oceana High School Student Parent Teacher Organization (OSPTO)  is a nonprofit 
organization made up of members from the Oceana High School Community. They work 
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together with students and staff to create a positive school climate and to support an enriched 
learning environment. 

 
The OSPTO offers financial support to some of Oceana’s most integral programs including 
Interim Week and the Garden, and provides hospitality services for important events at Oceana 
such as Senior Exhibition, Staff Appreciation Luncheon and Senior Breakfast. Family 
involvement and support are critical for a successful school year for the students. 

 
The OSPTO meets on the third Thursday of each month during the school year at 6:00 p.m. in 
the library. In addition to the regular business meetings they have several informational meetings 
where staff members deliver presentations about Oceana High School to help families stay 
connected and informed. This is a great opportunity to be more involved in their student’s high 
school experience, meet staff members and ask questions.  

 
They send out monthly emails with important information such as events at Oceana, community 
service opportunities, the current topics of the meetings and how families can help to support the 
school. 
 

Community Organizations 
 
The school has worked with the Golden Gate National Park Conservancy(GGNPC) since 
1997. The GGNPC has a native-plant nursery on the school grounds, where students volunteer 
on Wednesdays throughout the school year. They take Environmental Science students on field 
trips to help plant or care for native areas near to the school.  
 
In addition to the GGNPC, the science learning area works with University of California at San 
Francisco’s Science and Health Education Partnership, the Bay Area Biotech Education 
Consortium that includes the Gene Connection and The North Coast County Water District. 
These organization provide various resources to enhance the science curriculum. 
 
In the fall of 2009, Oceana was invited to become a member of the Facing History Small 
Schools Network, a nationwide network of more than 20 schools  that incorporate the content 
and pedagogy of Facing History and Ourselves (FHO) across the curriculum to affect whole 
school change. Our membership in the Small Schools Network provides access to professional 
development, participation in conferences with similar schools, and regular consultation with 
FHO staff on pedagogy and school culture. We have continued our membership  in this network. 
 
 
Pie Ranch, an educational organic farm in Pescadero, has supported the development of the 
Food and Nutrition, and Agriscience classes. Laurie Hughes started to bring students to Pie 
Ranch for the weeklong Interim session and the relationship has continued and grown. Pie Ranch 
for three years provided a part time position at OHS that supported an after school paid 
internship that included work in the school garden and in the school kitchen. Pie Ranch continues 
to provide summer paid internships to OHS students.  
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There are several local organizations and businesses that offer scholarships to Oceana graduates. 
These include Pacifica Lions’ Club, Pacifica Moose Lodge, Mizpah Fellowship Inc., American 
Association of University Women, Pacifica Orthodontics, Pacifica Sports Club, Pacifica Tribune, 
San Mateo County Association of Grand Jurors and Skyline College.  
 
Oceana is very grateful to have the support of several generous community agencies that offer 
various forms of support for our students and teachers. These organizations offer in-kind and 
cash donations to help low income students who need extra support and some offer supplies or 
money for curriculum development for teachers. Some examples are:  
Mitzpah: donates school supplies; scholarships for graduating students  
New Life Christian Church: donates school supplies, food (granola bars, cup of noodles) for 
counselors and attendance to give away; Target gift cards for students  
Pacifica Resource Center: donates school supplies  
Pacifica Peace Coalition provides stipends for teachers working on social justice curriculum  
Pacifica Book Club: provides holiday gifts for low income students  
 
 
 

WASC Accreditation History – WASC Accreditation: 
In the spring of 2012, WASC granted Oceana High School a six-year accreditation with a 
midterm review, expiring on June 30, 2018. On March 5th 2015 Oceana hosted a mid-term visit 
from the WASC Chair who led the original 2012 accreditation team. 
  
In summarizing Oceana’s Areas of Strengths, the WASC mid-term Committee noted the 
following: 

● The culture of the school sets high expectations for student achievement. 
● The staff shares a common sense of purpose and focus on improving student learning. 
● Teachers not only collaborate with grade-alike teachers but also across grades to ensure 

that skills are built and supported so students have the required knowledge and expertise 
to be successful. 

● The curriculum and state frameworks are supported by project-based activities in all 
grades. 

● Multiple rubrics are used across the curriculum to support expectations. 
  
The WASC mid-term Visiting Committee affirmed changes to our action plan based on the 
implementation of the Common Core State Standards and the transition from CSTs to the 
CAASPP exams.  The three goals updated in our Action Plan are: 

● Teachers become familiar and conversant with CCSS. 
● Teachers in all subject areas develop an in-depth understanding of the CCSS literacy 

standards: Reading Standards for Literature, Reading Standards for Informational Text, 
Reading Standards for History and Social Science, and Reading. 

●  All teachers reflect on literacy in their classroom, review the texts they currently use, 
consider shifts in instruction and identify professional development needed to incorporate 
new literacy strategies in their instruction. 

24 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

LCAP 
The District has held LCAP meetings throughout the last several years that students, families and 
staff have attended. In the 2016-2017 school year, Maritza Torres, an academic counselor and 
Laurie Hughes, a teacher participated in all the district meetings.  
 
The current district LCAP goals are  

1. Increase student achievement for all students 
2. Increase school/community connectedness 
3. Increase student support services 

 
The 2016 SPSA goals are 

1. Implement common core state standards in ELA and math and CCSS literacy standards 
in all subject areas by 2018 

2. Revise existing assessments and curriculum to align with CCSS and determine necessary 
shifts in instructional strategies for all students to successfully meet the CCSS and 
perform at proficient levels on the CAASPP. 

3. Improve guidance and exposure to postsecondary Career Technical Education programs, 
vocation certification programs and transition to work services for all students. 

4. Increase inclusion and performance for all students with IEPs. 
5. Increase support for student well-being through wellness/mindfulness practices for all 

students. Increase staff self-awareness about how our implicit racial/cultural biases affect 
our interpersonal interactions. 

 
The current SPSA goals connect to three of the LCAP district goals. The first two SPSA goals 
are directly connected to increasing student achievement. The last three SPSA goals connect to 
increasing school/community connectedness and increasing student support services.  

 
School Program  

Mission 
Oceana High School is a small public school with a distinctive college preparatory program 
where students learn to use their minds well and become active global citizens. Oceana's 
extraordinary teachers are committed to knowing their students and supporting them to achieve 
academic excellence. 
 
Oceana students graduate with strong academic skills and the confidence to face the academic, 
professional, and personal challenges of adult life. Oceana offers an engaging curriculum that 
prepares students for college while also teaching them to take responsibility for their education, 
to think critically about the world they live in, and to become respectful and responsible 
members of their community. 
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Key Program Features of Oceana High School: 
● A rigorous curriculum, which includes four years of humanities, 100 hours of community 

service and a Senior Exhibition required for graduation. 
● Humanities is a cross disciplinary course that includes English and Social Studies. It 

includes a strong commitment to educate students about their role as citizens in a 
democratic society, about the Universe of Obligation, and the importance of social 
justice. 

● Senior Exhibition, which is the capstone graduation assessment that all students in the 
diploma track must complete. It is a yearlong project where each student researches a 
chosen essential question. The exhibition requires students to write a minimum of 15 
pages, conduct two interviews of experts on their essential question, present their findings 
in a twenty to thirty minute presentation and to work with a credentialed staff member 
throughout the entire process.  

● A strong system of personalized support for all students’ academic success. 
● An educational program that teaches students – through project-based learning and 

authentic assessment – to use their minds well and become lifelong learners. 
● Many opportunities to learn beyond the traditional classroom through an interim week; 

community service; interscholastic athletics; and a wide variety of student-led 
extracurricular activities and clubs. 

● Students have access to Skyline Community College in Choir, Early Education, 
Automotive Technology and Filipino. 

● An opportunity for students to take APEX, an online credit recovery class is offered after 
school on Tuesdays and Thursdays 

● Advanced Placement classes in Spanish, Humanities, Science and Mathematics are 
offered to juniors and seniors. 

● An inclusion program that supports all students. 
 

 

College and Career Programs 
 
While Oceana does not require students to meet the district Vocational Education requirement, 
students have various career readiness opportunities. The Community Service requirement 
provides multiple ways for students to have real world career experiences. Students volunteer at 
local public schools, public libraries, the SF Public zoo, Boys and Girls Clubs, local hospitals, 
the native plant nursery with the Golden Gate National Park Conservancy, and multiple other 
non-profit organizations. Students learn about office skills, early education, agriculture, 
organization, public relation skills and other career readiness skills. Since each student must 
complete at least 100 hours to graduate and most complete this requirement over their four years 
at the school, students are consistently preparing for future careers. On average, each senior class 
completes 20,000 hours over their four years. About 20 seniors earn the Silver Cord, a 
graduation honor that recognizes students who completed more than 250 hours. There are a 
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handful of students who complete more than 300 hours. Oceana students consistently are 
working outside of the school, gaining valuable career readiness skills and knowledge.  

 
The school started offering an Agricultural Science course in the 2014-2015 school year. The 
course has continued and the enrollment has increased over the years. The course is key to the 
development of the school garden, where students are learning practical agricultural and other 
vocational skills. Students are actively involved in building, planting, harvesting, seed 
propagation, and pest management. Once or twice a year, students attend a field trip at Pie Ranch 
where they learn about agriculture on a larger scale.  
 
The Food and Nutrition class continues to provide CTE opportunities for the students. The class 
caters lunch for the Career Day presenters and last year catered the Staff Appreciation luncheon. 
This year the class will cater meals for more schoolwide events and is working with Pie Ranch to 
cater a meal for one of their daylong events.  

 
The Academic counselors provide multiple opportunities for students to learn about college 
opportunities. There are regular presentations to advisories by either counselors and/or college 
representatives. The senior Academic Counselor teaches a unit on financial aid to all seniors in 
their humanities classes. This also includes students in AP English/Government classes. It is a 
three week unit that has been taught for over ten years.More detailed information about the 
counseling program is described in Chapter 1 on page. 
 

Online Instruction 
 

There is an after school online credit recovery class on Tuesdays and Thursdays that uses APEX 
courses.  
 

Support and Intervention Programs 
 
English Learners: 
 
This year, Oceana started a specific class and advisory to support our growing number of EL 
students. Controversial Issues is a course for freshmen and sophomores that focuses on 
improving their language skills. These students continue to take the regular humanities courses, 
but receive additional help in another class. There is an advisory for juniors and seniors that 
focuses on language skills.  
 
Over the years, Oceana has provided time during staff meetings to address literacy and language 
concerns. 
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There are a variety of services offered to students in need: 
 
State resources: There are many state resources for foster and homeless youth. All foster youth 
have a County social worker who helps assess their emotional, physical and material needs. The 
state via the County offers school supplies (backpacks filled with school supplies) for all foster 
and homeless youth. 
 
Pacifica Resource Center: The Pacifica Resource Center provides full service support for 
homeless families in Pacifica. The support ranges from a food pantry to hotel vouchers to help 
with temporary shelter placement. They have a gift giving program for homeless/low-income 
families over the holidays. Oceana fundraises for this program. Oceana is connected with the 
staff at PRC and send families in need directly to work with case managers there. 
 
Daly City Youth Health Center: provides free medical, reproductive and mental health for all 
students with Medical type of insurance 
 
North County Health Clinic and Mental Health: provides free medical, reproductive and mental 
health for all students with Medical type of insurance 
 
Daly City Resource Center: Same services (except holiday gifts) as the PRC, but for families 
living in Daly City. 
 
New Life Christian Church: a local Pacifica congregation that donates food, Target cards, school 
supplies for low-income and homeless youth.   

 
Schoolwide Outcomes 
In 1999, following an extensive consensus building process with staff, students, and parents, 
Oceana adopted the following revision to our original 1991 Schoolwide Outcomes (ESLRs).  
 

Graduates of Oceana High School, in order to function responsibly in our society, lead a 
healthy life, gain employment, and pursue higher education, will have demonstrated by 
portfolio and exhibition that they are: 
1.    Communicators, skilled in reading, writing, listening, and speaking. 
2.    Problem solvers and self-directed learners. 
3.    Creative, reflective, and critical thinkers. 
4.    Cooperative workers. 
5.    Respectful and responsible citizens. 

 
In the 2016-2017 school year, the staff revaluated the Schoolwide Outcomes through 
conversations at the opening year retreat, Wednesday Staff meetings, and Academic Council 
meetings. A committee was formed to propose changes based on staff feedback and concerns. In 
the spring of 2017, the staff consented to the new Schoolwide Outcomes. 
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We, as a community of lifelong learners, strive to become: 
 
1. Communicators, skilled in reading, writing, listening, and speaking. 
2. Problem solvers and self-directed learners. 
3. Creative, reflective, and critical thinkers. 
4. Inclusive, compassionate, and collaborative workers. 
5. Respectful, responsible, and engaged community members. 
6. Individuals who actively participate in self-care, health, and wellness. 

  

History 
Oceana High School’s identity as a small restructuring school began in 1991. With district 
support, the old Oceana closed as a traditional comprehensive high school and reopened as a 
small school borrowing heavily from the Ten Common Principles of the Coalition of Essential 
Schools. As part of its redesign, the school adopted the following features: 

● Students would be required to demonstrate mastery of the school’s five outcomes 
primarily through an instructional program that stressed authentic assessment and project 
based learning. The school’s schedule was changed to a block schedule to support the 
shift in instructional goals and methods. 

● An advisory class was added to support student-teacher personalization. 
● The Oceana graduation requirements increased in rigor requiring students to complete 

100 hours of community service, a Senior Exhibition, a Graduation Portfolio, and four 
years of humanities (English language arts and social studies.) 

● The school’s governance structure changed to include an Academic Council comprised of 
five elected teachers, the principal, a clerical representative, students, and a parent 
representative.  

We applied for and received an alternative school designation from the California State 
Department of Education (CDE), which included a time waiver on instructional minutes. Our 
time waiver enables us to release students early on Wednesdays to accommodate their 
community service requirement. It also enables our faculty to meet weekly. We use these weekly 
meetings to review student data and to discuss and collaborate on common assessments and 
teacher practice. We submit an annual report and a bi-annual renewal application to the CDE to 
report on student performance and the use of our time waiver. With each bi-annual application 
since 1991, our time waiver has been renewed. 
 
 
Kent Award: In the spring of 2013, we received a San Mateo County School Boards 
Association J. Russell Kent Award for the Oceana High School Garden Project.. 
California Gold Ribbon Award in 2015, we received a California Department of Education 
Gold Ribbon Award for the Oceana High School Garden Project. 
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Demographic Data 
Oceana High School (OHS) is one of five high schools in the Jefferson Union High School 
District (JUHSD) and is located in Pacifica, a coast-side community just south of Daly City in 
the San Francisco Bay Area. The district attendance area is in northern San Mateo County, 
including the towns of Pacifica, Daly City, Brisbane, and Colma. Based on 2015 data, 
approximately 47% of our student body lives in Pacifica and 44% in Daly City. The remaining 
9% of our student population attends OHS from Brisbane, Colma, or from outside of the 
attendance area, primarily San Francisco, San Bruno, and South San Francisco.  
 

 Enrollment Data by Gender 
2015-2016  2016-2017  2017-2018  

9th  9th  9th  

FEMALE 77 FEMALE 82 FEMALE 82 

MALE 83 MALE 77 MALE 80 

10th  10th  10th  

FEMALE 92 FEMALE 70 FEMALE 77 

MALE 85 MALE 81 MALE 73 

11th  11th  11th  

FEMALE 67 FEMALE 84 FEMALE 67 

MALE 54 MALE 79 MALE 83 

12th  12th  12th  

FEMALE 77 FEMALE 60 FEMALE 82 

MALE 58 MALE 52 MALE 75 

 593  585  619 
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Ethnicity 
As one of the most diverse public high schools in San Mateo County, the ethnic make-up of our 
student body is Filipino 28%; Latino 23%; White 19%; Asian/Pacific Islanders 13%; and two or 
more races 14%. 
 

 
 

Free and Reduced Lunch  
  
Over the past decade, the number of Oceana students qualifying for free and reduced lunch has 
increased from approximately one in seven (14%) to one in three (32%). 
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English Language Acquisition Status 
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According to the above charts, Oceana’s English Learner (EL) population has grown from 38 
students to 59 students. Additionally, the Reclassified Fluent English Proficient (RFEP) numbers 
have increased from 113 to 142, showing that students continue to improve their English 
language skills. 
 
Approximately 40% of our students speak a language other than English. Spanish, Tagalog 
(Filipino), and Chinese speaking students continue to be the dominant language groups making 
up the majority of FEP (Fluent English Proficient) students at Oceana.  
 
 

Special Education 
Oceana currently has 96 special education students, representing approximately 15% of our 
student body, enrolled in two special education programs. The two special education programs 
are staffed by six teachers, a school psychologist, and seven classroom para-educators. In 
addition, Oceana has 35 students with 504 plans. 
Resource Specialist Program: The 60 RSP students are enrolled in general education classes for 
five of their six classes. They are assigned to one RSP Tutorial class with other RSP students in 
the same grade. 
 Intellectually Disabled: The 30 ID students, who will earn a Certificate of Completion, are 
enrolled in three special education classrooms and a co-taught PE class that is integrated with a 
general ed PE class. Each student also takes a vocational ed class to build life skills and prepare 
for transition to adulthood. As the Certificate Program has grown over the past three years, we 
have redesigned the structure and curriculum to better meet the needs of students with complex 
IEPs. We offer three levels of math and English Language Arts, so that students are assigned to 
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math and English classes that provide appropriate challenge and support for their individual 
ability level. 

 
  

LCFF Priorities 
LCFF Priority 1- Basics (Teachers, Instructional Materials, 
Facilities) 
 

Certificated Staff (Faculty & Administration)  
Oceana High School currently has 40 certificated staff who include a Wellness counselor, two 
Academic Counselors, a Library Media Teacher, a School Psychologist, and a Speech 
Pathologist.  There are 21 classified staff who include 6 Clerical workers, one campus supervisor 
and seven paraprofessionals who work with Special Education students, five custodians and two 
cafeteria workers. In addition, the school has six student teachers and five counseling interns.  
 
 
All Oceana teachers are CLAD certified and highly qualified to NCLB criteria or are currently in 
intern credential programs. There are three teachers who are teaching one course outside their 
credential, 1 teacher who is teaching on a limited assignment credential and one teacher who is 
teaching with a short term permit. 14 teachers have advanced degrees, including one 
administrator with a Ed.D. Another administrator is a National Board Certified teacher.  
 
Oceana teachers average 10 years of experience. Our faculty offers a good balance of veteran 
and new teachers: 16 teachers have more than 10 years of experience, 13 teachers have between 
four and nine years of teaching, and 13 are in their first 3 years of teaching. Seven teachers 
completed their student teaching at Oceana. 
 
The ethnic composition of the faculty is mainly White: 29 out of 42 faculty and administrators. 
The teachers and administrators of color are represented in all learning areas and include new to 
veteran teachers. There are 19 male teachers and 23 female teachers.  
 
 

Name Position 

Years in 
this 

Position 
Years at 
Oceana Certifications Ethnicity Gender 

Adam Weiss 
Teacher - Library Media 
Teacher 22 23 

Social Studies, Library 
Media Specialist White M 

Brooke 
Connell 

Teacher- Science 
(Chemistry) 2 2 

Science- Biology and 
Chemistry White F 
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Carly 
Sciacqua School Psychologist 7 7 PPS White F 

Carina 
Finucane Teacher- Spanish 5 3 Spanish/English Latina F 

Coreen Hartig Teacher-Humanities 5 2 
Social Studies/ 
English White F 

David Roberts Teacher--Humanities 1 1 ELA/Social Studies White M 

Elin P. 
Cervantes Vice Principal Guidance 5 3 

PPS, Admin 
Credential Latina F 

Elizabeth 
Tsachres 

Teacher-Health, 
Psychology, & 
Controversial Issues 2 1 

Health Science & 
Authorization 
Psychology White F 

Eric Duca Teacher-Math 17 14 Math Filipino  

Erin Peters Teacher - Humanities 14 6 Social Studies/English White F 

Glen Geiss Teacher - Science 9 3 physics White M 

Graham 
Cruickshank Teacher 23 21 

Visual Arts & Theater 
Arts (Currently) White M 

Gregory 
Lukens 

Education 
Specialist/Humanities 
Co-teacher 3 3 

Special Education 
M/M White M 

Holden Lai 
Physical Education and 
Health Teacher 7/5 7 

Physical Education 
and Health Science Chinese M 

Jannah 
Schwab Teacher- Humanities 5 5 English/Social Studies White F 

John 
Neuberger Vice Principal 3 3 

History/English/ 
Administration White M 

Jonas Barbour Principal 3 20 Math/ Administration White M 

Karina 
Saechao 

Speech Language 
Pathologist 3 3 

CCC-SLP, Assistive 
Technology, SLP 
License Black F 

Kent Yuen Teacher - Math 17 16 Math Chinese M 

Keziah David 

Teacher-Humanities/ 
Psychology/ Student 
Activities Director 3 3 English/Social Studies Filipina F 

Laurie Hughes 
Teacher-Humanities/Food 
and Nutrition 21 18 

English/Social 
Studies- 
Cooking-Waiver White F 

Leah 
Anderson Teacher--Spanish 12 4 Spanish/English White F 
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Lee 
Medvedoff 

Education Specialist/Film 
teacher 3/2 4 

Social Science/SPED 
M/S White M 

Leigh Poehler 

Teacher-Humanities 
Co-teacher/Tutorial-Mild/
Mod 3 3 

Special Education, 
mild/mod White F 

Lillian Bussell Teacher - Spanish 1 1 Social Studies White/Asian F 

Lucy Corgas Physical Education 36 17 Physical Education White F 

Maritza Torres Guidance Counselor 5 5 PPS Mexican F 

Melissa 
Ambrose Wellness Counselor 10 20 

Social Studies, 
English, LCSW, PPS White F 

Mike Tang Physical Education 13 12 Physical Education Asian/White M 

Paul Orth Teacher science 22 21 
Physical science and 
Biology White M 

Peter Menard 

Special Education 
Teacher, Science 
Co-teacher 11 0 

Special Education, 
mild/mod White M 

Rebecca 
Uhrenholt Teacher - Math 6 6 Math White F 

Robert Rustia 
Physical and health 
science bro 3 3 Life Sciences 

Filipino/ 
Mexican M 

Roisin 
Madden 

Teacher-Humanities/ 
English 5 5 English/History White F 

Rudraigh 
Quattrin Teacher-Math 12 1 

Short-term staffing 
permit White M 

Ryan Reidy 

teacher-Agricultural 
sciences/Biology/ 
Environmental science 20 20 

History/geosciences/ 
life sciences White F 

Sarah Delman Teacher-Humanities 5 5 Spanish/English White F 

Sergio 
Robledo-Mad
erazo Teacher-Humanities 13 6 

Fine Art; Health; 
Social Studies; 
English Filipino M 

Stephanie 
Schaudel Teacher - Humanities 8 9 Social Studies/English White F 

Stephanie 
Sotomayor Teacher- Humanities 17 17 English/Social Studies Latina F 

Tobie Smith Education Specialist 7 5 
Special Education 
Mod/Sev & Mild/Mod White F 

Veronica 
Gasco Guidance Counselor 2 1 PPS White F 
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Classified Staff 

Name Position 
Years in this 

Position 
Years at 
Oceana Ethnicity 

Gend
er 

Bruce Higgins 
(SWAM) Campus 
Security Assistant 

 
 

11 11 White M 

Cristina Galea Registrar 3 4 White F 

Janice 
O'Leary Library Media Assistant 6 6 White F 

Joyce Haak Instructional aide 20 8 White F 

Lauren 
Ampola Instructional aide 3 3 White F 

Olivia Nofte Instructional aide    F 

Patricia 
Gammage Instructional aide 15 2 Latina F 

Ray Alvarez Instructional aide 10 9 
White/Native 
American M 

Elsa Roberts School Accounts Clerk 4/5? >1 Latina F 

Haji Ausiello Receptionist 7 3 Asian F 

Marie Agra 
Administrative Asst. to 
Principal 3 6 Filipino F 
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Penny 
Wagner Attend. Clerk/Health Aide 14 14 White F 

Standards-Aligned Instructional Materials 
 
Oceana and the District have a clear process for choosing standards- aligned instructional 
materials. At Oceana all instructional materials are aligned to courses curriculum maps that are 
aligned to CCSS. The principal approves all instructional requests and then sends the requests to 
the District. The following flowchart explains the process at the District level. The Assistant 
Superintendent makes a yearly report to the Board of Trustees. 
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LCFF Priority 2- Implementation of Academic Standards 
 
[The work that the school has done to implement CCSS standards is described in Chapter 1 on 
page 8.] 
 

LCFF Priority 3- Parent Engagement 
 
The Oceana Student Parent Teacher Organization (OSPTO) is the main vehicle that supports 
family engagement in the school community. They have monthly meetings where there are often 
staff presentations. Presentations can range from Oceana graduation requirements to curriculum 
information to wellness to extracurriculars to fundraising. The OSPTO has a Facebook page and 
sends emails to families about upcoming activities. This year the OSPTO will start sending 
newsletters to families.  
 
The school’s website is another source of information for the families. The website includes a 
current calendar, staff emails and schedules, office hours, community service opportunities and 
announcements about upcoming events. There is also a district website that provides families 
with information about LCAP, recent Board resolutions, school calendars, etc. 
 
Many teachers send informative emails to families about current units, upcoming events or 
assignment due dates. The school uses an auto-dialer that sends important phone messages about 
Back to School Night, CAASPP testing, OSPTO meetings and other essential school events.  
 
There is a parent/guardian who sits on Academic Council. It is extremely valuable to have a 
parent participate in the key decision making body of the school. The District sends emails to 
families notifying them about LCAP meetings. Over the last few years there has been a minimal 
Oceana parent presence at the LCAP meetings.  
 

LCFF Priority 4- Performance on Standardized Tests 
 
a. Results from the CAASPP:  
 
Overall Oceana’s CAASPP scores have increased over the last three years in both Math and 
ELA.  
 
Mathematics 
In Math, between 2014-2015 and 2016-2017, there was a 26% decrease in the percent of students 
who have not met the standards; the percentage of students who have not met the standard went 
from 27% to 20%, which is a decrease of over a quarter of the students scoring in the lowest 
category. At the same time the number of students who exceeded the standards went from 21% 
to 32%, which is more than a 50% increase in the rate.  It is also important to acknowledge that 
although the Hispanic sub group has increased their performance on the tests, they are still 
scoring lower than any other sub group. 
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Math Scores 2014-2015 2015-2016 2016-2017 

Not Met 27% 26.00% 20% 

Nearly Met 22% 21.00% 19% 

Met 31% 28.00% 30% 

Exceeded 21% 25.00% 32% 
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English Language Arts 
In ELA, there has also been a significant increase in student performance. In the first year, only 
8% of the students did not meet the standards and that rate decreased by 50% to only 4%. Over 
the same time span, the percentage of students who exceeded the standards grew from 31% to 
49%. This was a significant increase of 60% in the the number of students who have exceeded 
the standard. 
 
 
ELA scores 2014-2015 2015-2016 2016-2017 

Not Met 8% 4.00% 4% 

Nearly Met 14% 14.00% 13% 

Met 47% 37.00% 34% 

Exceeded 31% 45.00% 49% 
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 b. SAT and ACT:  
 
Since the majority of Oceana graduates go to community college, we have a small percentage of 
students who take the SAT and ACT, even though all sophomores and juniors take the PSATs.  
There is a slight decrease in the number of students who are taking the SAT and ACT and in the 
SAT and ACT scores over the past years. Some of this could be connected to the increased 
tuition cost at four year universities. The majority of Oceana graduates go to community 
colleges. 
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 c. Advanced Placement Tests:  
 
Fewer students are taking the AP test over the last three years. Students choose to take the test; it is not a 
requirement of the course. The last year’s scores show a decline in the number of students passing the 
tests. It is too soon to determine if this is a trend or not. The 2015 graduation class was a strong class with 
one student who was accepted to MIT. There were two or three exceptionally gifted students in that class. 
The school must continue to look at AP score results to determine if there needs to be programmatic or 
teaching changes.  
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Year 
Number 
Tested AP Score=1 AP Score=2 AP Score=3 AP Score=4 AP Score=5 

2014-2015 76 16 21 41 34 34 

2015-2016 77 12 36 37 31 17 

2016-2017 66 20 41 35 19 15 

 
e. Other Local Assessments:  
 
Overall, there is an improvement in students fitness at Oceana.  
 
 

Year 

Physical 
Fitness 

Area 

Total 
Tested¹ 

in 
Grade 9 

Number 
Grade 9 

Students in 
HFZ² 

% Grade 9 
Students in HFZ 

% Grade 9 Students in 
Needs Improvement 

% Grade 9 Students 
in Needs Improve- 
ment - Health Risk 

2012-2013 Aerobic 
Capacity 

178 106 59.6 25.8 14.6 

2013-2014 Aerobic 
Capacity 

128 83 64.8 22.7 12.5 

2014-2015 Aerobic 
Capacity 

183 125 68.3 19.1 12.6 

2015-2016 Aerobic 
Capacity 

127 85 66.9 18.9 14.2 

 

Year 

Physical 
Fitness 

Area 

Total 
Tested¹ 

in 
Grade 9 

Number Grade 9 
Students in 

HFZ² 

% Grade 9 
Students in 

HFZ 
% Grade 9 Students in 
Needs Improvement 

% Grade 9 Students 
in Needs Improve- 
ment - Health Risk 

2012-2013 Body 
Composition 

178 92 51.7 19.7 28.6 

2013-2014 Body 
Composition 

128 83 64.8 18.0 17.2 

2014-2015 Body 
Composition 

183 132 72.1 10.9 17.0 

2015-2016 Body 
Composition 

127 88 69.3 13.4 17.3 
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Year 

Physical 
Fitness 

Area 

Total 
Tested¹ in 
Grade 9 

Number 
Grade 9 

Students in 
HFZ² 

% Grade 9 
Students in HFZ 

% Grade 9 Students in 
Needs Improve- ment 

% Grade 9 Students 
in Needs Improve- 
ment - Health Risk 

2012-201
3 

Abdominal 
Strength 

178 155 87.1 12.9 N/A 

2013-201
4 

Abdominal 
Strength 

128 112 87.5 12.5 N/A 

2014-201
5 

Abdominal 
Strength 

183 148 80.9 19.1 N/A 

2015-201
6 

Abdominal 
Strength 

127 115 90.6 9.4 N/A 

 
 
 
 
 
 

Year 

Physical 
Fitness 

Area 

Total 
Tested¹ in 
Grade 9 

Number 
Grade 9 

Students in 
HFZ² 

% Grade 9 
Students in HFZ 

% Grade 9 Students in 
Needs Improve- ment 

% Grade 9 Students 
in Needs Improve- 
ment - Health Risk 

2012-201
3 

Trunk 
Extension 
Strength 

178 175 98.3 1.7 N/A 

2013-201
4 

Trunk 
Extension 
Strength 

128 124 96.9 3.1 N/A 

2014-201
5 

Trunk 
Extension 
Strength 

183 169 92.3 7.7 N/A 

2015-201
6 

Trunk 
Extension 
Strength 

127 121 95.3 4.7 N/A 
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Year 

Physical 
Fitness 

Area 

Total 
Tested¹ in 
Grade 9 

Number 
Grade 9 

Students in 
HFZ² 

% Grade 9 
Students in HFZ 

% Grade 9 Students in 
Needs Improve- ment 

% Grade 9 Students 
in Needs Improve- 
ment - Health Risk 

2012-2013 Upper 
Body 

Strength 

178 147 82.6 17.4 N/A 

2013-2014 Upper 
Body 

Strength 

128 105 82.0 18.0 N/A 

2014-2015 Upper 
Body 

Strength 

183 154 84.2 15.8 N/A 

2015-2016 Upper 
Body 

Strength 

127 118 92.9 7.1 N/A 

 
 
 
 
 

Year 

Physical 
Fitness 

Area 

Total 
Tested¹ in 
Grade 9 

Number 
Grade 9 

Students in 
HFZ² 

% Grade 9 
Students in HFZ 

% Grade 9 Students in 
Needs Improve- ment 

% Grade 9 Students 
in Needs Improve- 
ment - Health Risk 

2012-2013 Flexibility 178 150 84.3 15.7 N/A 
 

2013-2014 Flexibility 128 110 85.9 14.1 N/A 
 

2014-2015 Flexibility 183 148 80.9 19.1 N/A 
 

2015-2016 Flexibility 127 115 90.6 9.4 N/A 
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Ds and Fs for the last three semesters 
 
The number of students who are earning Ds and Fs in Math courses has increased over 
the last three semesters. More students earn Ds and Fs in Math than any other learning 
area. Students in Science seem to earn more Ds and Fs in the first semester than in the 
second semester of the year. The same is true for students in Humanities classes. 
Students in Science and Humanities tend to proportionately earn fewer Fs than in Math.  
 

2015-2016 Spring 

D F Course 

7 6 Health 

1 0 Leadership - Student Government 

2 1 Race & Membership in American 
History CP 

1 0 Teacher Assistant 

Math 

D F Course 

2 2 Algebra 2 CP 

1 0 Algebra Standards A 

1 1 AP Calculus AB 

9 7 Math Course 1 CP 

6 5 Math Course 2 Bridge 

18 7 Math Course 2 CP 

0 1 Statistics CP 

15 5 Trig/Precalculus CP 

42 28 Total Math 

Science 

D F Course 

0 2 AP Chemistry 
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7 3 Biology CP 

7 3 Chemistry CP 

4 1 Environmental Science (10-12) 

13 4 Physical Science - An Introduction 

1 6 Physics CP 

32 19 Total Science 

Humanities 

D F Course 

2 0 AP English Literature and 
Composition 

1 0 AP United States History 

3 0 Humanities 9 

9 2 Humanities 10 

7 1 Humanities 11 

2 2 Humanities 12 

24 5 Total Humanities 

Spanish 

D F Course 

1 0 Spanish 1 CP 

1 1 Spanish 2 CP 

0 3 Spanish 3 CP 

2 4 Total Spanish 

Arts 

D F Course 

2 0 Advanced Visual Arts CP 

0 1 Theatre Arts CP 
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2 9 Visual Arts CP 

4 10 Total Art 

PE 

2 0 PE 9 

0 4 PE 10 

2 1 PE 11-12 

4 5  Total PE 

 

2016-2017 Fall 

D F Course 

8 5 Health 

1 0 Psychology CP 

Math 

D F Course 

1 0 AP Calculus AB 

12 9 Math Course 1 CP 

7 0 Math Course 2 Bridge 

20 12 Math Course 2 CP 

3 2 Math Course 3 CP 

8 0 Trig/Precalculus CP 

51 23 Total Math 

Science 

D F Course 

1 0 Agriscience/Sustainable 
Agriculture 

2 0 AP Chemistry 
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10 3 Biology CP 

2 0 Chemistry CP 

3 0 Environmental Science LS CP 

1 0 Exploring Computer Science CP 

1 0 Physics CP 

3 0 Physical Science - An Introduction 

23 3 Total Science 

Humanities 

D F Course 

1 0 AP English Literature and 
Composition 

1 0 AP United States History 

6 0 Humanities 9 

3 1 Humanities 10 

4 2 Humanities 11 

5 0 Humanities 12 

20 3  Total Humanities 

Spanish 

D F Course 

3 0 Spanish 1 CP 

1 0 Spanish 2 CP 

2 0 Spanish 3 CP 

6 0 Total Spanish 

Arts 

D F Course 
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1 0 Visual Arts CP 

PE 

D F Course 

3 1 PE 10 

 

2016-2017 Spring 

D F Course 

3 5 Health 

1 0 Teacher Assistant 

1 0 Tutorial 

Math 

16 11 Math Course 1 CP 

8 5 Math Course 2 Bridge 

23 13 Math Course 2 CP 

11 2 Math Course 3 CP 

2 3 Trig/Precalculus CP 

60 34 Total Math 

Science 

3 1 Agriscience/Sustainable Agriculture 

1 0 AP Chemistry 

11 3 Biology CP 

1 4 Chemistry CP 

4 0 Environmental Science LS CP 

1 0 Exploring Computer Science CP 

16 1 Physical Science - An Introduction 
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7 3 Physics CP 

44 12 Total Science 

Humanities 

1 0 AP English Literature and 
Composition 

0 1 AP United States History 

14 2 Humanities 9 

11 2 Humanities 10 

3 3 Humanities 11 

4 1 Humanities 12 

33 9 Total Humanities 

Spanish 

2 3 Spanish 1 CP 

1 0 Spanish 2 CP 

4 2 Spanish 3 CP 

7 5 Total Spanish 

Arts 

7 0 Visual Arts CP 

PE 

2 2 PE 10 

1 2 PE 11-12 

3 4 Total PE 
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LCFF Priority 5 - Pupil Engagement 
 
Graduation and Dropout Rates 

Class Of 
Cohort 

Students 
Cohort 

Graduates 

Cohort 
Graduation 

Rate 
Cohort 

Dropouts 

Cohort 
Dropout 

Rate 

2012-13 119 107 89.9 8 6.7 

2013-14 144 130 90.3 2 1.4 

2014-15 147 134 91.2 4 2.7 

2015-16 136 129 94.9 1 .07 
 
The graduation rate has steadily  increased over the four years and the dropout has steadily 
declined. 
 
 
 
Attendance Rates 
 
Over the last four years, there has been little change over the attendance rate, except for 2014-25 
when there was a small decline in attendance.  
 

2012-13 2013-14 2014-15 2015-16 

95.53 95.54 94.91 95.59 
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LCFF Priority 6- School Climate 
 
Suspension and Expulsion Rates 
There is not a pattern in the suspension and expulsion rates. There have been three years without 
any expulsions, but the number of suspensions has increased. The high number of suspensions in 
2016-2017 is connected to a senior prank at the end of the school year, where 11 students 
received 2 day suspensions. Considering this fact, there is hope that the next year will see a 
dramatically lower number of suspensions.  
 

Year 
Suspension 
Days # of Offenders Suspensions Repeat Offenders Expulsions 

      

2012-2013 71 27 34 5 0 

      

2013-2014 73 26 35 5 0 

      

2014-2015 71 15 22 5 1 

      

2015-2016 86 32 48 8 2 

      

2016-2017 83 45 49 3 0 

 
 
Student Participation in Co-and extracurricular activities 
 
Associated Student Body 
 
The Oceana Associated Student Body has seen a tremendous growth in its population as well as 
major improvements in the way it runs. Of these improvements, ASB has become more 
organized and more inclusive. ASB has implemented a new committee system where students 
are assigned to school events before the school year even starts. This improves committee 
accountability, inter-committee communication, committee proficiency, and ultimately creates a 
sustainable routine for ASB that any activity director or student can use.  
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ASB has also created more positions which improves representation of certain groups of 
students, especially students who identify as male and students in the certificate program. An 
overwhelming amount of ASB members have expressed that ASB’s environment feels safer and 
familiar in nature, and that ASB has helped them take down social barriers between grade levels.  
 
ASB’s communication to the rest of student body has also improved drastically. ASB’s public 
relations committee has created video announcements that are presented to the students every 
Thursday in advisory. Videos have clear audio and captions for accessibility and understandable 
school announcements. Additionally, ASB has created a new social media committee that also 
communicates upcoming school events to the students. What makes the social media committee 
so special is that it is targeting a much larger group of students, because most students use social 
media and are more likely to hear about a school event this way. Furthermore, ASB has involved 
itself more with the student body through actively communicating with school clubs in the 
context of club activities and creating events that cater to the student body’s interests, such as 
seasonal festivals which attract a much larger demographic of the school and even our 
out-of-school community as well. This is a step up from dances that do not command a large 
turnout or profit.  
 
 
Oceana has many clubs, most of which were created by students. Here is our current list of clubs 
with number of students in each club. 
 
 
Club Name # of students 

America Cancer Society  25 

Anime Club 43 

Book Club 25 

CSF 28 

Change The World Club 42 

Dance Club 26 

F.A.M.E. (Fine Arts 
Means Enrichment)  

42 

Fashion 23 

Inclusion Club 23 

Kapamilya 34 
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Maker Club 10 

Magic & Dragons Club 24 

Math Club 19 

Mock Trial 34 

Ping Pong 10 

Photography Club 18 

Red Cross Club 28 

Sandwich Club 25 

School Newspaper Club 25 

Sex Ed Squad 16 

SOH CAH TOA  39 

#stay woke club 15 

Video Game Club 37 

Wrestling Club 28 

 
Athletics 
 
Oceana’s athletic has grown considerably. Currently Oceana offers Girls Soccer, Boys and Girls 
Basketball, Cross Country, Track, Tennis and Wrestling. We are hoping to offer Swimming this 
year and possibly Boys Soccer next year. This year we have 92 student athletes. 
 

LCFF Priority 7- Access to a Broad Course of Study 
 
There has been a definite increase in the number of students who are meeting the A-G 
requirements. In 2012-2013, approximately 40% of the graduates were meeting this standard, 
while in 2015-2016, slightly over 60% of the students are meeting the standard. There is also a 
smaller gap  between the various subgroups.  
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The following table describes where students are not meeting the A-G requirement. More 
students are not meeting the C requirement, which is the mathematics requirement., than any 
other requirement. The B requirement, English and the D requirement, Science, are the next 
challenging requirements for our students.  
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LCFF Priority 8- Other Pupil Outcomes 
 
District Financial Status – Over the last ten years, the district has experienced a continued 
decline in attendance. In 2007, there were approximately 5330 students in the district and ten 
years later there are now 4295 students. There are several reasons for the decline: one important 
factor is the high cost of living in the Bay area and the other significant factor is the creation of 
Summit Shasta a public charter high school in the district. Currently our district is projecting a 
three year ongoing deficit of approximately $1.5 million per year.  

 
Per Pupil Spending in JUHSD 

School year Per pupil spending 

2013-2014 $9,916 

2014-2015 $10,442 

2015-2016 $11,036 

 

 
F. Perception Data 
 
Students, families and staff are evidently generally enthusiastic and trusting of Oceana’s 
curriculum and climate.  
 
In January 2016, we surveyed the student body about their perceptions of whether they were able 
to meet course standards and whether they were receiving enough support from their teachers. 
497 students completed the survey which did not include students in  the Certificate Program. 
Each learning area determined three learning area course standards to include in the survey. For 
example, for Humanities, each student was asked “How confidently can I write using evidence 
with supporting analysis? Answer using this scale: 1=no confidence, 2=little confidence, 3=some 
confidence,4=confident, 5=very confident.” After which, they were asked “ Do my teachers (in 
and out of the classroom) provide enough support to help me write using evidence with 
supporting analysis? Answer using this scale:1=no support, 2=little support, 3=some support, 
4=support, 5=a lot of support”  
 
The survey data overall was positive and reliable as almost 88% of the student body took the 
survey. Not only did students believe that they were able to meet the learning area standards, but 
they believed that their teachers were providing them with adequate support. The student body 
responses to the example question in the previous paragraph were that 41% or 204 students had 
some confidence, 45% (223) were confident and 7% (34) were very confident in their ability to 
use evidence with supporting analysis. Only 5.5% (28) students had little confidence and just 

59 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

1.6% (8) students had not confidence. In response to whether they were receiving enough 
support from their teachers, 22% (110) said they were receiving some support, while 48.5% 
(242) students felt they were receiving enough support and 24% (120) felt that they were 
receiving a lot of support. A minority 4% (22) of students felt that they were receiving little 
support and only 3 students felt that they were not receiving any support. The survey results 
followed this general pattern, showing that students feel supported by their teachers and most 
feel confident in reaching learning area standards. The full survey results can be found here: 
Learning Area Standards Student Survey.  
 
These results are consistent with the 2014 Student Survey 2014 Student Survey the school 
administered in the spring semester. Out of the 250 students who responded to  the question, 
“Oceana teachers are knowledgeable and care about student learning, 90% either agreed or 
strongly agreed. And almost 86% agreed or strongly agreed that “Oceana teachers help me to 
achieve academically.” 
 
The Counseling Department also administers a survey to seniors in their last month of school. 88 
seniors completed the 2016/17 Senior Counseling Exit Survey. 95.4% of students stated they 
knew all of the requirements to graduate from Oceana and 92% know where to find the UC/CSU 
requirements. 89.8% knew who the Wellness Counselor was and almost 69% agreed or strongly 
agreed that they felt supported by the Wellness Counselor. This survey also demonstrates that the 
Counseling Department has significant areas of growth. For example, 59.8% of seniors indicated 
they needed more support with college planning and 38.4% felt that writing personal essays for 
college was difficult. Students stated there needed to be more counseling services overall. Some 
of the free response answers show that students felt positive about the counseling services, but 
also demonstrated areas for growth:  

● “The academic counselor because as I was starting to apply for colleges and financial aid 
I had no idea what I was doing and had not help, but the academic counselor really 
helped me figure everything out and went step by step with me on what I had to do.”  

● “Being able to drop in during office hours to ask questions and scheduling personal 
appointments whenever.” 

● In regards to Wellness Counseling, “It is kind of hard to get in touch with her because 
there are so many other requests.” 

  
In the 2016/17 school year, Oceana students in the Certificate Program took the Certificate 
Program Standards survey to see what they understood about their various accommodations and 
services and to see how well they could accomplish certain learning objectives. This is the first 
time that such a detailed survey was given to this group of students. They also positively 
responded to when asked about their teachers’ support. For example, 87% of students thought 
their teachers provided them with the necessary amount of assistance in math classes.  
 
Students also took 2017 JUHSD LCAP Student Survey  survey at the end of the 2016-2017 
school year. 489 Oceana students took this survey which represents about 87% of our students 
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who are not in the Certificate Program. The results also demonstrate a substantial degree of 
student connectedness and comfort at Oceana. The results also point the school in the direction 
of improvement.  For example, 82% of students taking the survey feel safe at school. 79% state 
they feel teachers treat them with respect and 81% feel that bullying is not an issue for them at 
school. As far as areas for growth, only 45% feel that the campus is clean and well maintained. 
Only 50% say that “More than half of the teachers notice when I’m doing a good job and let me 
know about it”. Clearly, there is room to improve.  
 
Unfortunately, only 66 parents/guardians took the 2017 JUHSD LCAP Parent Survey , which is 
not enough critical mass to provide a very accurate picture. However, we can see that of those 
parents and guardians who answered, 73% believed that “My student’s school is good about 
staying in touch with me.” 86% felt that Oceana is a safe school, 94% believe that Oceana 
“respects all cultures and diversity” and 85% felt that all staff treat their child with respect. Of 
course, this survey also points out several areas where Oceana needs to improve. For example, 
only 39% stated that “More than half of my student’s teachers contact me via email/phone to 
inform me when my student is doing well at least once per year.” And, only 45% agreed with the 
question, “the school sends information throughout the year to inform me what I can do at home 
to help my child improve or advance his/her learning.” Finally, in response to the question, 
“more than half of my  student’s teachers adjusts their teaching styles to meet the academic 
needs of my child” only 52% agreed. 
 
The 2017 JUHSD LCAP Staff Survey demonstrates that while Oceana teachers and staff feel that 
the communication and respect between the District and staff is poor, it is strong amongst the 
staff and administration at Oceana. For example, only 31% of the staff feel that the District 
Administration addresses their concerns in a timely manner, while 88% feels the Oceana 
Administration does address their concerns in a timely way. 98% of the staff feel safe coming to 
work, 83% feel staff to staff communication is respectful and 86% of the staff feel the students 
are respectful. As far as areas for improvement, only 38% felt “the school website provides up to 
date information and is easy to navigate” and 62% believe that the school Administration 
“provide encouragement and tells us when we are doing a good job.” The open ended comments 
at the end of the survey demonstrate that overall, staff feel connected, seen and supported at 
Oceana: 

●  “I believe our school already has an extremely positive school culture that encourages 
kindness, intellectual curiosity, and a growth mindset.  I think our school does that with 
project based learning, a commitment to collaboration, and a shared vision for educating 
our students.”  
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● “Our school is continually making progress, revamping, and reflecting -- its in our DNA. 
As long as we continue on this path I feel we will continue to create, and recreate, a 
positive school culture in which all stakeholders feel connected.”  

● “I feel that OHS already has many structures in place that foster positive school culture. 
As a teacher and with the curriculum we teach in Humanities and beyond, I don't have to 
deal with disrespectful language and behavior among my students nearly to the extent 
that I know my colleagues do at other schools within and outside the district. I appreciate 
that this school has undertaken the hard work of unpacking the ways implicit bias and 
institutional racism affects staff culture. I'd like all schools within this district to engage 
in this critical work.” 

 
 
 
 
 
 
 
 
 
Critical Learner Needs 
After reviewing Chapter 2, the school believes that the following are the critical learner needs: 
 

● Hispanic and EL students score significantly lower on standardized tests than other sub 
groups.  

● 38% of the students do not meet the  A-G requirements. 
● Students score lower on Math than ELA standardized tests. 
● Student have more Ds and Fs in Math than any other learning area.  
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Chapter III:  Self-Study Findings 
 

 

Category A: Organization: Vision and Purpose, Governance,       
Leadership, Staff, and Resources 
 

 
Back: Carina Finucane, Lillian Bussell, Rudraigh Quattrin, Paul Orth, Lucy Corgas, 
Stephanie Sotomayor, Elin Cervantes 
Front: Kassidy Johanssen, Sabrina De Castro, Adam Weiss, Roxanna Hui 
Not pictured:  Sergio Maderazo-Robledo  
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A1. Vision and Purpose Criterion 
The school has a clearly stated vision and mission (purpose) based on its student needs, current                
educational research, current educational research, the district LCAP, and the belief that all students can               
achieve at high academic levels. Supported by the governing board and the district LCAP, the school’s                
purpose is defined further by schoolwide learner outcomes and the academic standards. 

Indicators with Prompts 
Vision – Mission – Schoolwide Learner Outcomes – Profile 
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what               
students should know and demonstrate; it is based upon high-quality standards and is congruent with               
research, practices, the student/community profile data, and a belief that all students can learn and be                
college and career ready. 

A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been               
impacted by pertinent student/community profile data, the district LCAP, identified future global            
competencies, current educational research and an overall belief that all students can learn and be               
college and career ready. 
Findings Supporting Evidence 
We are guided by a vision, clearly stated on our school website 
and in our promotional materials, that sets high expectations for all 
students. One of our core beliefs is that all students can succeed, a 
commitment reflected in our graduation requirements, our 
understanding of the Ten Common Principles of the Coalition of 
Essential Schools, and such practices as making enriched and 
Advanced Placement classes available to all students. 
 
Our overall graduation requirements set high expectations for all 
students and are well integrated into our program. Scaffolding of 
skills to meet these requirements begins in the 9th grade and 
continues across the curriculum throughout our program. 
 
A commitment to heterogeneous groupings is explicit in the 9/10 
house structure. All students take humanities 9/physical science 
and humanities 10/biology. Any student who successfully 
completes 9th and 10th grade may enroll in A.P. humanities 
courses starting in the 11th grade. 
 
The 9/10 House addresses students’ needs in their first two years 
of high school and implements what we know from educational 
research about the relationship between increased personalization 
and improved student achievement. 
 
All students are required to do a Senior Exhibition, Community 
Service, and meet the schoolwide outcomes. Scaffolding of skills 

● Mission Statement  
● The Academic 

Council weekly 
minutes 

● Coordinators: the 
Senior Exhibition, 
the Webmaster, 
Student Activity 
Director, Athletic 
Director and 
Community Service 

● Master schedule 
● 2017 Revision of 

Schoolwide 
Outcomes  

● Ten Common 
Principles of the 
Coalition of 
Essential Schools 

● Brochure  
● 9/10 House meeting 

minutes 
● OHS graduation 

requirements 
● Career Day Folder 
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to meet these requirements begins in the 9th grade and continues 
across the curriculum throughout our program. 
 
Our graduation requirements meet and/or exceed California 
graduation requirements and University entrance requirements. 
 
We offer support for students who have difficulty meeting 
graduation requirements. Examples are: Environmental Science, 
faculty office hours, advisory math, Senior Exhibition tutorials, 
and Saturday Senior Exhibition workshops. 
 
Annual Career Day provides students with exposure to a wide 
variety of careers and professions. 
 
Beginning this year, we have new support for students struggling 
with math. During Advisory, a math teacher is available for 
tutoring, either on a drop-in basis or by teacher recommendation. 
On Fridays at lunch, a student initiated and led math tutorial club 
is open to all students. 
 
We revised the language of our Oceana teachers help me to 
achieve 
 
academically. 
Schoolwide Outcomes to be clearer and more inclusive of all 
students. 

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes 
A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the                
development and periodic refinement of the vision, mission, and schoolwide learner outcomes. 

A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire              
school, the district board, business, and the community in the development and periodic refinement of the                
vision, mission, and schoolwide learner outcomes. 
Findings Supporting Evidence 
Our statements and outcomes were created with input from 
faculty, staff, administrators, students, and parents, and were 
approved by the district board. 
 
The Vision and Mission statements were last revised just prior to 
the 2012 WASC. 
 
We have extensive and varied methods to inform and involve 

● Mission Statements 
● School Website 
● Senior Exhibition 

Survey 
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parents/guardians. 
 
As members of Academic Council, Parents, students, teachers and 
classified staff are a regular part of the school decision-making 
process. 
 
Surveys of seniors inform changes and improvements in the Senior 
Exhibition instruction and structure.  
 
As shown by language in our contract and by agreements 
establishing Oceana’s Academic Council we have the support of 
both the JUHSD Board of Trustees and the American Federation 
of Teachers Local 1481. 
 
The contract between the JUHSD Board of Trustees and the 
American Federation of Teachers Local 1481 recognizes that 
Oceana functions differently than other schools in the district and 
specifically recognizes that the Academic Council acts as our 
governing body and site council. 
 
The Superintendent and the JUHSD Board of Trustees approve 
and support our additional graduation requirements and endorse 
our Single Plan for Student Achievement and our time waiver 
application to the CDE.  
 
The JUHSD Board of Trustees supports our Senior Exhibition by 
having members regularly attend and participate in the evaluation 
process. Board members also attend evening presentations of the 
Freshmen Orientation Project, the Sophomore Exhibition, 
Back-to-School Night, Open House, and the New Student 
Orientation & Barbeque in August. 
 
Our additional graduation requirements are derived from our 
schoolwide outcomes.  
 
We revised our Schoolwide Outcomes, a process that began in the 
2016-2017 school year and continued into the 2017-2018 year. 
The process involved faculty, staff, administrators, students, and 
parents. 

 
 
 
 
 

● Time Waiver 
application and 
letters from the 
JUHSD 
Superintendent 

● Union Contract 
● Agreement with 

Local 1481 and 
JUHSD 
establishing 
Ocean’s Academic 
Council. 

● 2017 Revision of 
Schoolwide 
Outcomes 

  
 

Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP 
A1.3. Indicator: Students, parents, and other members of the school and business community             
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner outcomes,             
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and the district LCAP. 

A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other               
members of the school’s community understand and are committed to the school’s vision, mission, and               
schoolwide learner outcomes . 
Findings Supporting Evidence 
We make concerted efforts so that all stakeholders are 
knowledgeable about our statements and outcomes. 
 
The Vision Statement, Mission Statement, and Schoolwide 
Outcomes are posted on our school website. 
 
The Vision Statement, Mission Statement, Schoolwide Outcomes, 
and the CES 10 Common Principles are part of the Freshman 
Orientation Project. 
 
The school has expanded our existing relationships and programs 
with outside community groups, non-profit organizations, and 
government agencies. 
 
Oceana has worked with individuals and groups in the community 
to increase student awareness of and training for post-high school 
career options. 
  
We have continued and expanded the presentations from local 
colleges and universities. We now support every senior in 
enrolling in community college before graduation by bringing 
representatives to OHS and providing priority enrollment. We 
have continued our partnership with Skyline Community College 
by offering college courses on campus.  

● OHS Website 
● Freshman 

Orientation Project 
& Presentation 

● Golden Gate 
National Recreation 
Area, Pacifica 
Beach Coalition, 
Pie Ranch, 
Community 
evaluators for 
Senior Exhibition 

● Career Day 
● Expanded Skyline 

college partnership, 
college visits 
during advisory, 
community college 
registration 

● Skyline enrollment 
calendar 

 

A2. Governance Criterion 

The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support                 
the achievement of the schoolwide learner outcomes and academic, college, and career standards based              
on data-driven instructional decisions for the school; (b) delegates implementation of these policies to the               
professional staff; and (c) monitors results regularly and approves the single schoolwide action plan and               
its relationship to the Local Control and Accountability Plan. 

Indicators with Prompts 

Governing Board and District Administration 
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of                
the governing board and district administration in their relationship to the school and staff. 

A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board                

67 
 
 

https://www.juhsd.net/Page/11
https://docs.google.com/document/d/15JSXu_zAWsmMupiizy9lU9bX38Q0e6sgciFmsyk_ky8/edit
https://docs.google.com/document/d/15JSXu_zAWsmMupiizy9lU9bX38Q0e6sgciFmsyk_ky8/edit
https://docs.google.com/document/d/15JSXu_zAWsmMupiizy9lU9bX38Q0e6sgciFmsyk_ky8/edit
https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing


 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

and district administration, including supporting the school’s vision, mission, schoolwide learner           
outcomes, monitoring student progress, engaging parent and community participation in site governance,            
implementing complaint procedures, and reviewing program effectiveness in alignment with the district            
LCAP requirements. 
Findings Supporting Evidence 
While there is a general understanding of the roles of the 
Board of Trustees and District Administration, it is not always 
clear where responsibilities lie in relation to the school and 
staff. Specifically, there is a basic understanding that Board 
Policy exists which governs our work at the school; however, 
many in the school community—students, families, school 
staff—are unclear on what sections of the massive Board 
Policy document clarify the specific duties and roles of 
governing board and district administration in relationship to 
the school and staff. Board Policy exists on the JUHSD 
website and staff is required to review certain annual 
notifications, but this is still not enough to provide clarity. 
 
Specifically, there is a general lack of clarity of roles, 
particularly where OHS Academic Council’s (AC) 
decision-making ability ends and that of district administration 
begins. Further, it is unclear how this all relates to the School 
Board. Oceana has received mixed messages about District 
support or lack of support for our specific school programs 
and initiatives. Examples are: staffing for our special 
education co-teaching program, the district-wide English 
language arts scope and sequence and our Humanities 
program, and unclear direction of the Instructional Coaching 
program as part of our CCSS implementation. With all three of 
the examples, the question arises regarding how to best resolve 
both the District Administration’s and OHS’ needs. 

● Board Policy 
● JUHSD Annual 

Notifications 
● Co-Teaching program 
● Instructional Coach 

Trainings/PD 
● Instructional Coaching 

implementation changes 
over the years 

● Board Minutes 
● Job Postings for Special Ed 

Co-teaching 
● Co-teaching teacher 

schedules/pairings 2015-16 
vs 2016-17 

 

Understanding the Role of the Governing Board 
A2.2. Indicator: There is clear understanding about the role and responsibilities of the governing board               
and the professional staff. 

A2.2. Prompt: Determine the extent to which there is clear, sustainable understanding regarding the              
relationship between the governing board and the professional staff. 
Findings Supporting Evidence 
There is a general awareness of the roles and responsibilities 
of the Board of Trustees, presumably at the same levels as in 
other schools and districts. Staff understands their 
responsibilities and some structures are in place to support 
new staff members to familiarize themselves with their new 

● Link to Governing Board 
responsibilities 

● Staff Responsibilities 
● OHS Staff Meeting Agenda 

and Norms 
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roles. For example, there is an OHS new teacher handbook, 
Senior Exhibition training with a veteran teacher using their 
mentee caseload as a learning exercise, review of major 
processes as they come up at staff meetings (ie reviewing 
consensus, meeting structure, norms, etc.). The AFT 1481 
contracts that regulate the roles, responsibilities, and more for 
the six employee units at OHS—BISS, Day Certificated, OSS, 
Substitute Teachers, Walk-on Coaches—are all available 
online, and OHS staff members serve as accessible union 
representatives to answer any specific questions. The 
Academic Council is engaged in a process with AFT 1481 to 
further clarify roles and responsibilities unique to OHS’s 
program and create the necessary documentation. 

● OHS New Teacher 
Handbook 

● Senior Exhibition Mentor 
Handbook 

● Senior Ex New Teacher 
Meetings 

● AFT 1481 Contracts 
● Academic Council Minutes 

● 9/7 
● 8/24 
● 8/10 

Governing Board and Stakeholder Involvement 

A2.3. Indicator: Parents, community members, staff and students are engaged in the governance of the               
school. 

A2.3. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can                  
participate in the school’s governance and b) engaged in the governance of the school through their                
participation on the School Site Council, ELAC, district LCAP committees and other advisory or shared               
decision-making groups that provide guidance or direction to the school. 
Findings Supporting Evidence 
Oceana has a strong commitment to shared leadership and 
governance and makes concerted efforts to ensure 
participation by students, parents, classified staff in all areas of 
governance. 
 
OHS’s Academic Council (AC) consists of 5 certificated 
representatives and 1 classified staff representative that are all 
elected by their peers. The Principal has a seat. There are seats 
reserved for 11th and 12th grade student representatives and a 
family (parent) representative. All meetings are public, and 
take place weekly on Thursday afternoon.  
 
According to state requirements, the AC does not meet the 
parent/staff ratio needed to also act as the school site council. 
In order to meet state requirements, all AC members are 
included in the larger Site Council and whenever Site Council 
meets additional students and families are contacted and join 
the meeting. Site Council includes all AC members with an 
additional 2 student and 3 parent members. 
 
Those families who have students that attend OHS in the 9th 
grade are strongly encouraged to attend the 9th grade Back to 

● AC bylaws 
● Links to AC 

minutes/attendance 
● 9/07 
● 8/10 

● Emails to staff about 
identifying possible students 
to approach for student 
member position 

● ASB outreach re student 
member position 

● FOP materials encouraging 
9th graders to attend AC 
meeting 

● Bulletin to students and staff 
regarding AC meetings 

● Examples of FOP digital 
media, project guiding 
questions related to AC, 
consensus, etc. 

● BTSN Program 
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https://docs.google.com/document/d/1wk9xQTCexJsXWzVWNxxNB-OpcUzcU7qZgRIH_zReME4/edit?usp=sharing
https://docs.google.com/document/d/1wk9xQTCexJsXWzVWNxxNB-OpcUzcU7qZgRIH_zReME4/edit?usp=sharing
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https://docs.google.com/document/d/1bfJCyLMa9bhlLRZXWw9SP073VqCwyzD-dvu-4_YLgnE/edit
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https://docs.google.com/document/d/16NS7KdDOftAVo4U4jFOezfAHyVLJH5-JnC6NGN4jOA8/edit?usp=sharing
https://docs.google.com/document/d/1dGBfZ97Yjtmp0gVCYGPaRiBZm9DB5Tnd3OqCw0EYPoE/edit
https://docs.google.com/document/d/1dGBfZ97Yjtmp0gVCYGPaRiBZm9DB5Tnd3OqCw0EYPoE/edit
https://docs.google.com/document/d/1dGBfZ97Yjtmp0gVCYGPaRiBZm9DB5Tnd3OqCw0EYPoE/edit
https://docs.google.com/document/d/1eWDdC8i3j5jYTsAGdz3Trs2-e-PZJBTwDOR8s27XIxo/edit
https://docs.google.com/document/d/1UMWvBMjEYAdZn9nAJYZ5drB3-D_rVAtAmgbN4tMYdfQ/edit?usp=sharing
https://docs.google.com/document/d/1UMWvBMjEYAdZn9nAJYZ5drB3-D_rVAtAmgbN4tMYdfQ/edit?usp=sharing
https://docs.google.com/document/d/1UMWvBMjEYAdZn9nAJYZ5drB3-D_rVAtAmgbN4tMYdfQ/edit?usp=sharing
https://docs.google.com/document/d/1UMWvBMjEYAdZn9nAJYZ5drB3-D_rVAtAmgbN4tMYdfQ/edit?usp=sharing
https://drive.google.com/file/d/1TEbVy6kV68BIpgupj8SblcFowmhPRfeG/view?usp=sharing
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School Night, where all freshmen present their Freshman 
Orientation Project (FOP). As a part of FOP, families hear 
their students explain how the school functions and its school 
culture, including specific information about the Academic 
Council and other key program features of OHS related to 
school governance and decision making. Families learn about 
the opportunity to join the AC. 
 
LCAP and DAC outreach mainly comes out of the district 
office. OHS staff is informed of such meetings by district 
emails. 

Board’s Evaluation/Monitoring Procedures 
A2.4. Indicator: There is clarity of the evaluation and monitoring directed by the governing board and                
carried out by the district administration. 

A2.4. Prompt: Determine the degree to which there are evaluation and monitoring procedures conducted              
by the district administration and reported to the governing board, including the annual LCAP assessment               
of district goals and the Eight State Priorities, the review of student performance toward career and                
college readiness, assessment of overall school programs and operations, and the fiscal health of the               
school . 
Findings Supporting Evidence 
Like all schools, OHS prepares an annual SPSA report that 
requires involvement and approval by the Oceana Site 
Council.  Once approved by Site Council it is sent to the Board 
of Trustees for approval.  The annual SPSA report is then 
shared with all OHS staff during a weekly Wednesday 
meeting.   OHS’ staff is generally aware of the LCAP, but 
since this program is still new in California, the members of 
the school community have an uneven understanding of what 
it is, how it is developed, how it is used to evaluate programs, 
and so forth.  Although OHS’ staff and students do participate 
in the LCAP process, this participation has been limited, with 
a low degree of satisfaction. 
The annual SPSA report is shared with the Board of Trustees, 
and the highlights are shared with OHS staff during a weekly 
Wednesday meeting. 

● SPSA report(s) 
○ 2016 
○ 2017 

● Board agenda/minutes 
● Wednesday staff meeting 

agenda/minutes 
● Annual LCAP 

assessment, survey 
tools, community 
meeting work, etc. 

● LCAP Meeting Agendas 
 

 

Complaint and Conflict Resolution Procedures 
A2.5. Indicator: The established governing board/school’s complaint and conflict resolution procedures           
as they apply to the school’s stakeholders are effective. 

A2.5. Prompt: Evaluate the effectiveness of the established governing board/school’s complaint and            
conflict resolution procedures, including the ways the complaint procedures are communicated to parents. 
Findings Supporting Evidence 
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The district’s Uniform Complaint Process–which allows 
student, families, and staff to address their issues–was added 
to the website in the past year or two.  Although it is available, 
many students, families, and staff are unaware of its purpose 
or where to find the forms.  The Board Policy has described 
the Complaint Process for some time, but up until about April 
2017, only the procedures were available online and not the 
necessary form. 
AFT 1481 has policies in place for the Grievance Process, for 
Oceana BISS, Day Certificated Staff, and OHS employees. 
OHS began implementing restorative practice for staff and 
students, beginning in the 2015-16 school year. The main goal 
has been to create a system to repair harm in staff/staff 
interactions that will also work for staff/student and 
student/student conflicts.  

● JUHSD Uniform Complaint 
Procedures 

● JUHSD Uniform Complaint 
Form  

● AFT 1481 Contracts 
● Restorative Practices 

 

A3. Leadership: Empowerment and Continuous Planning and Monitoring       
Criterion 

Based on student achievement data, the school leadership, parent/community, and staff make decisions             
and initiate activities that focus on all students achieving the schoolwide learner outcomes and academic,               
college, and career standards. The school leadership and staff annually monitor and refine the single               
schoolwide action plan and make recommendations to modify the LCAP based on analysis of data to                
ensure alignment with student needs. 

Indicators with Prompts: Broad-Based and Collaborative 
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement            
cycle that a) assesses data to determine student needs, b) collaboratively determines and implements              
strategies and actions and c) monitors results. 

A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process to             
ensure that it is broad-based, collaborative and fosters the commitment of the stakeholders. 
Findings Supporting Evidence 
Oceana is dedicated to maintaining and improving our practice 
of shared leadership, democratic decision-making, and 
collaboration.  
 
The Academic Council meets weekly to discuss and manage 
student achievement and the overall management of the 
school. Teachers in the 9/10 House meet bi-weekly to discuss 
and plan curriculum, assessment, student achievement, and 
classroom practice. Learning areas meet regularly. For 
example, Math has weekly meetings to discuss and plan 
lessons and skills-based assessments. An autodialer, emails, 
the school website, and the school online-calendar regularly 

● AC minutes 
● 9/10 minutes  
● LA minutes and 

implementation of 
SBG, shared rubrics, 
common curriculum 

● SPSA 2016 
● SPSA 2017 
● Curriculum maps 
● Rubrics aligned to 

CCSS//NGSS 
● Ohs.juhsd.net 
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inform parents about important events and information. 
Administrators, counselors, and classroom teachers regularly 
make presentations about our program at Oceana Student, 
Parent, and Teacher Organization meetings. 

● OSPTO agendas 
○ Oct. 2017 
○ Sept. 2017 
○ Aug. 2017 

Single School Plan for Student Achievement Correlated to Student Learning 
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and               
driven by the analysis of student achievement data. 

A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and                 
college- and career-readiness needs, schoolwide learner outcomes, and academic and career-readiness           
standards are incorporated into the SPSA and impact the development, implementation, and monitoring             
of the SPSA and the LCAP? 
Findings Supporting Evidence 
Oceana’s Site Council follows a yearly “cycle of inquiry” map 
to guide the development of the SPSA. Information from 
learning areas and teaching teams that look at various student 
data are included. For example the PE learning area uses 
physical fitness test data to plan curriculum and assessment. 
The Senior Exit Survey is used to inform planning for 12th 
grade teachers is particular and school wide in general. Senior 
Exhibit score data is used to plan 12th Grade Humanities 
curriculum and the Senior Exhibition. 
 
For this particular year much of the staff collaboration time 
has been spent in focus groups, teaching teams, and learning 
areas to look at data in preparation for WASC. This work and 
the goals produced are also used for the SPSA.  

● SPSA cycle map 
● LCAP 
● CAASPP data 
● EAP data  
● Rubrics aligned to 

CCSS/NGSS 
● PE test data 
● Senior Exit Survey 
● Senior Exhibit score 

data 
 

Staff Actions/Accountability to Support Learning 
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and            
self-reflection on actions and accountability for implementing practices and programs that support student             
learning. 

 
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared               
decision-making, responsibility, and self-reflection on actions and accountability to support student           
learning throughout all programs . 
Findings Supporting Evidence 
While the site administrators manage the day-to-day operation 
of the school, the Academic Council oversees the overall 
direction and is where general policy-making decisions occur. 
  
The Academic Council meets on a weekly basis to discuss and 
make decisions around different topics and issues that impact 
our school. The AC has two student members, one parent 
member, one classified employee, five teachers, and the 

● AC minutes 
● AC buddies 
● SPSA cycle map 
● Wednesday staff 

calendars 
○ 2016-17 
○ 2017-18 
○  
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principal. Our two vice-principals attend regularly as 
non-voting members. All staff members are assigned an “A.C. 
buddy” that can communicate staff feedback and/or future 
agenda items at A.C. meetings.  
 
There is a clear and defined cycle of inquiry process for 
updating the annual SPSA 
 
Major schoolwide decisions are made by faculty consensus at 
our weekly staff meetings. 
 
Most teachers have students complete semester-end and/or 
year-end feedback surveys and use those to improve their 
classroom practice. 
 
Staff completes a year-end evaluation survey giving 
performance feedback to our three site administrators.  
 

● Wednesday staff 
minutes 2016-17 

● End of year admin 
survey 

● LCAP survey 
● Semester/yearly student 

surveys  

Internal Communication and Planning 
A3.4. Indicator: The school has effective existing structures for internal communication, planning, and             
resolving differences. 

A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning,             
and resolving differences among the staff or administration. 

Findings Supporting Evidence 
Robust communications amongst staff, faculty, and 
administration occurs in both in person and in a variety of 
electronic formats. Ongoing professional development is 
aimed at improving this communication and facilitating the 
resolution of differences.  
 
We have well established methods to manage shared resources 
(computer labs, chromebook carts, theater, etc) using Outlook. 
 
Both schoolwide and within smaller groups, we make 
extensive use of Google Drive and Docs to share, collaborate, 
and provide follow up information for staff like Senior 
Exhibition, Interim information, testing calendars, etc. 
Announcements are made but then followed up with an email 
and easy access to relevant documents.  
 
Some Wednesday PD time is dedicated to collaboration and 

● Outlook calendars 
● Google Drive & Docs 
● AC agendas 
● Collaboration meetings 

○ 9/10 house 
○ Learning Area 
○ Subject area 
○ Co-teaching 

● Synergy notifications 
● AC minutes 
● Implicit Bias PD 
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planning, within learning area or teaching teams.  
 
We use synergy notifications/symbols and document fields to 
communicate information about students between teachers, 
counselors, and administrators.  
 
Agendas and minutes for AC and staff meetings are regularly 
shared as Google docs.  
 
Oceana is in its second year of professional development 
involving implicit bias, power/privilege awareness among 
staff.  One of the goals of this work is to have a clear protocol 
for how staff members report/repair harm caused by other staff 
members.  

 

A4. Staff:  Qualified and Professional Development Criterion 

A qualified staff facilitates achievement of the student academic standards and the schoolwide learner              
outcomes through a system of preparation, induction, and ongoing professional development. There is a              
systematic approach to continuous improvement through professional development based on student           
performance data, student needs, and research. 

Indicators with Prompts 

Qualifications and Preparation of Staff 
A4.1. Indicator: The school has procedures to ensure that staff members are qualified based on staff                
background, training, and preparation. 

A4.1. Prompt: Evaluate the procedures to ensure all staff members in all programs, including online               
instruction, are qualified for their responsibilities based on employment policies and practices, staff             
background, training, and preparation. 
Findings Supporting Evidence 
Oceana is committed to maintaining a staff of highly qualified 
teachers, all of whom hold appropriate college degrees and 
credentials in the subject area they teach.  
 
Our staff has a healthy balance of veteran teachers, mid-career 
teachers, and new teachers. We encourage our staff to 
participate in staff development offered by organizations and 
training institutions within our community. We utilize our 
weekly staff meetings for ongoing staff development aimed at 
improving our classroom practice.  
 
New teachers are hired by a hiring committee including 
Academic Council members and teachers from the relevant 

● A minimum of one 
administrator, one AC 
member (JUHSD 
employee), and one 
learning area member 
must be on the hiring 
committee. 

● Counseling Staff 
Interns 

● Student teachers 

74 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

learning area. 
 
Once a hiring recommendation has been made by the hiring 
committee administrators then work directly with district H.R. 
to make sure that each candidate is appropriately and correctly 
credentialed for the position they have been hired.  
 
We are a teaching school. We regularly have student teachers 
and counseling interns who are enrolled in credential and 
degree programs at local universities, many of whom have 
later become regular faculty.  

Staff Assignment and Preparation 
A4.2. Indicator: The school has a process to assign staff members and provide appropriate orientation               
for all assignments, including online instruction and focused programs, to maximize the expertise of the               
staff members in relation to impact on quality student learning. 

A4.2. Prompt: Evaluate the process to assign staff members and provide an appropriate orientation              
process, including online instruction and focused programs, to maximize the expertise of all staff              
members in relation to impact on quality student learning. 
Findings Supporting Evidence 
The Vice Principal of Guidance creates a master schedule 
based on student course needs and requests.  Once the section 
allotment has been determined based on student needs, staffing 
is done based on expertise qualifications and staff requests. 
The academic council reviews and approves course selection 
sheets, section allocations, and new course proposals in 
preparation to build the master schedule. 
 
New teachers participate in a strong and effective Induction 
program supported by our district. 
 
Oceana has a New Teacher Orientation and continuing support 
given by administration and experienced staff members. This 
includes a New Teacher Handbook, a mentor teacher and 
direct support from a faculty academic coach.  
 
There are teachers on special assignment and teaching buddies 
in various areas that support new and continuing teachers in 
implementing curriculum and best practices. 
 
Peer Coaching Groups are designed to examine student work 
and reflect on and improve our teaching practice. These 
groups are based on the National School Reform Faculty 

● Master Schedule 
● Teacher Feedback 
● Regular new teacher 

orientation meetings 
● OHS New Teacher 

Handbook 
● New teacher support 

meeting agendas 
● Coordinator goals 
● TOSA documentation 
● PCG Meeting Agendas 
● Various combinations 

of faculty members 
(9/10 House and PCG 
across LAs; 
Humanities, Foreign 
Language, Math, etc. 
within) meet regularly 
to collaborate on 
curriculum, lesson 
plans, pacing, and 
assessments, and to 
examine both concerns 
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Critical Friends Group model and meet throughout the school 
year. 
 
Teachers participate in collaborative meetings within as well 
as across learning areas and grade levels. 
 
Oceana faculty participates in an overnight staff retreat before 
each school year to acquaint new staff members and work on 
goals for the coming year. 
 
Before each school year begins, there is a district-wide 
meeting at Terra Nova Theater with all personnel to go over 
several topics before the year. 

and success of shared 
students.  

● Retreat Agendas 
○ 2017 
○ 2016 

● District Agenda 
 

Defining and Understanding Practices/Relationships 
A4.3. Indicator: The school implements a clear system to communicate administrator and faculty written              
policies, charts, and handbooks that define responsibilities, operational practices, decision-making          
processes, and relationships of leadership and staff. 

A4.3. Prompt: Evaluate the system used to communicate administrator and faculty written policies,             
charts, pacing guides and handbooks that define responsibilities, operational practices, decision-making           
processes, and relationships of leadership and staff. Determine the degree of clarity and understanding of               
these by administration and faculty. 
Findings Supporting Evidence 
Oceana uses various methods to ensure that faculty and staff 
have regular access to all relevant documents that relate to 
classroom practice and school governance. 
 
Oceana is a site-based managed school with an academic 
council and regular staff-wide and learning area meetings. 
 
The Oceana community makes major schoolwide decisions 
brought from Academic Council through a Consensus Process 
 
Weekly faculty meetings include an Academic Council and 
Administration report. Agendas and minutes for those faculty 
meetings and also AC meetings are shared with everyone on 
Google Drive. 
 
Our senior exhibition coordinator provides staff with 
information and samples during weekly staff meetings to 
continue to support the senior exhibition process. 
 
Oceana has on-campus New Teacher Orientation and 

● AC Agendas 
● Gradients of Agreement 

(1-5) 
● Staff meeting minutes 
● Senior Ex Teacher 

Handbook 
● Regular new teacher 

orientation meetings 
● New teacher Handbook 
● Curriculum maps 
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continuing support given by administration and experienced 
staff members.  
 
Oceana faculty went through a multi-year process of creating 
common core aligned curriculum maps for all courses taught. 
Curriculum maps have been edited, formatted and live on 
Google Drive. 

 

Support of Professional Development/Learning and Measurable Effect on Student Learning 
A4.4. Indicator: The school effectively supports professional development/learning with time, personnel,           
material, and fiscal resources to facilitate all students achieving the academic, college- and             
career-readiness standards, and the schoolwide learner outcomes. 

A4.4. Prompt: Determine the effectiveness of the professional development support, time and resources             
to meet the needs. To what measurable effect have the professional development/ learning activities,              
including coaching and mentoring, had on student learning . 

Findings Supporting Evidence 
The school takes an active role in identifying, providing, and 
facilitating both faculty and staff opportunities for professional 
development opportunities. 
 
Faculty members/learning areas can submit a P.D. request 
form that is approved by the principal and then goes to the 
associate superintendent for approval. Most P.D. requests are 
approved by the district. The school can use site funds for 
those that are not.  
 
Each year the Oceana Site Council allocates money to support 
teachers in implementing initiatives outlined in our goals. This 
includes CCSS alignment, Standards Based Grading and direct 
support outside of school time for struggling students.  
 
All staff participate in power & privilege and implicit bias 
professional development. 
 
There are teachers on special assignment in various areas that 
support new and continuing teachers in implementing 
curriculum and best practices. 
 
Teachers participate in collaborative meetings in their learning 
areas as well as across disciplines and grade levels. 
 

● District P.D. request 
form/List of approved 
P.D.  

● Site Council 
agendas/funding 
requests 

● Staff development 
workshops 

● Teaching coaches 
(TOSAs), teacher 
buddies 

● Various combinations 
of faculty members 
(9/10 House, 
Humanities, Foreign 
Language, Math, etc.) 
meet regularly to 
collaborate on 
curriculum, lesson 
plans, pacing, and 
assessments, and to 
examine both concerns 
and success of shared 
students.  

● All teachers of 
advanced placement 
classes have received 
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Learning Area Coordinators (department heads) are charged 
with keeping abreast of training and professional development 
opportunities for teachers in their subject area and liaise with 
district administration and counterparts at other district 
schools. 
 
The district and administration have set professional 
development as a budget priority. 

specific training to 
teach AP classes. 

● Professional 
Development List 

 

Supervision and Evaluation 
A4.5. Indicator: The school implements effective supervision and evaluation procedures in order to             
promote professional growth of staff. 

A4.5. Prompt: How effective are the school’s supervision and evaluation procedures? 
Findings Supporting Evidence 
The school’s supervision and evaluation procedures are based 
on state regulations and union collective bargaining 
agreements. Within these agreements the goal for 
administrators is to use the evaluation process as a tool for 
providing meaningful and constructive feedback to teachers. 
The evaluation process is supported by frequent informal 
classroom observations and conversations about teaching 
practice.  
 
Each year the administrative team meets to determine the most 
appropriate way to delegate evaluations for the year, based on 
background experience and interactions with each teacher. 
The principal always evaluates teachers in their second year of 
their probation period.  

● Evaluation Narrative 
● Meetings before/after 

observation 
● Closer look at standards 
● District narrative and 

Oceana narrative 
documents. 

● Teacher handbook: 
evaluation process 

● Evaluation roster 
(confidential document) 

 
 
 
A5. Resources Criterion 
The human, material, physical, and financial resources are sufficient and utilized effectively and             
appropriately in accordance with the legal intent of the program(s) and LCAP to support students in                
accomplishing the academic standards, the college- and career-readiness standards, and the schoolwide            
learner outcomes. 

Indicators with Prompts 

Allocation Decisions and Their Impact 
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the school’s              
vision, mission, the schoolwide learner outcomes, the critical learner needs, the district’s LCAP and the               
Single Plan for Student Achievement (SPSA), the academic standards, and the college- and             
career-readiness standards. The school leadership and staff are involved in the resource allocation             
decisions. 
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A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision,                
mission, the schoolwide learner outcomes, the critical learner needs, the student needs identified in the               
district LCAP and the SPSA, the academic standards, and the college- and career-readiness standards.              
Determine the extent to which leadership and staff are involved in the resource allocation decisions. What                
impact has the process for the allocation of resources made on student learning? 
Findings Supporting Evidence 
The Academic Council and the School Site Council--which 
are the main decision-makers for resource allocation--are 
made up of administrators, faculty, staff, students, and parents.  
 
As a site based managed school with extra graduation 
requirements, Oceana is able to re-distribute the district 
allocation for department heads to fund stipends for Academic 
Council members and other coordinator positions that offer 
direct support for Oceana’s program, including senior 
exhibition coordinator and community service coordinator.  
 
District funds PD and  initiatives that are outlined in the LCAP 
including two coaching release periods, Constructing Meaning 
PD, Academic Coach PD, Start on Time initiative, and other 
district level initiatives.  
 
Oceana Site Council allocates funds based on proposals that 
support SPSA goals. The Site council reviews allocations on a 
yearly cycle before allocating funds for the next year’s SPSA 
goals.  
 
Donations support classroom supply needs, field trips, and 
professional development opportunities. 
 
Parcel tax allocation supports yearly overnight faculty retreat 
at Marconi conference center in Point Reyes, CA. 
 
District increased allocation for athletics and has supported the 
addition of swimming and soccer at Oceana. 
 
Facilities rental income supports  the acquisition of big ticket 
items including  new furniture (300 new student desks), new 
P.A. system in the gym and also augments the athletic budget 
to help cover non-league event fees.  
 
Materials/supplies budget also covers classroom related 

● A.C./Coordinator 
stipend roster 

● LCAP 
● SPSA goals/minutes 
● Donation account 
● Parcel tax allocation 
● New athletics  budget 
● Facilities budget 
● Materials/supplies 

budget 
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materials and copy room needs. 
 
 

Practices 
A5.2. Indicator: There are processes operating in relationship to district practices for developing an              
annual budget, conducting an annual audit, and at all times conducting quality business and accounting               
practices. 
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for               
developing an annual budget, conducting an annual audit, and at all times conducting quality business               
and accounting practices, including protections against mishandling of institutional funds. ( Note: Some of             
this may be more district-based than school-based.) 

Findings Supporting Evidence 
At the beginning of each school year the district shares the 
calendar for a monthly budget meeting which includes the 
district accountant/CBO/site principal and site cashier.  These 
meetings are used to review all budget allocations, verify 
spending and that proper accounts are being used and to verify 
remaining balances for regular accounts/allocations. 
 
Over the last year the district discovered the outside 
accounting firm was not doing their due-diligence in auditing 
site ASB accounts. This led to the realization that 3 of the 4 
schools ASB accounts were deficit spending. The district is 
now working with a new accounting firm and has 
implemented a new accounting program called ASB Works. 
The training/implementation of this program is in process.  
 
The district CBO has worked directly with principals to create 
a one page accounting report that clearly shows the balances 
of the most frequently used accounts. 
 
The Oceana School Site Council is responsible for reviewing 
and approving the SSC allocation for each school year. 
 

● District budget 
inservice schedule 

● ASB Works 
● Oceana site budget 

report 
● SSC minutes 

Facilities 
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the               
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are              
safe, functional, and well-maintained. 

A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning                
environment to meet the educational health and safety needs of students. 
Findings Supporting Evidence 
The facilities at Oceana provide students with a clean and safe ● Fire extinguishers 
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environment conducive to learning.  
 
Buildings are up to code, with fire extinguishers, alarm 
systems, wheelchair accessibility.  New LED lights in each 
classroom, working doors and windows, desks and chairs for 
each student, and recreational equipment and facilities (such as 
synthetic turf and weight room). All students have access to 
lockers if they choose to use one.  
 
There are dedicated day and night maintenance/custodial 
crews that respond to teacher and administrative requests for 
cleaning and maintenance as well as the general cleaning and 
maintenance of the school. 
 
In addition to the maintenance of the physical buildings, 
student educational health is supported through access to 
technological resources (such as Chromebooks, computer labs, 
projectors, document cameras, speakers, wifi, printers), and 
books. 
The district provides the resources to ensure that every student 
has access to textbooks. 
 
Other student learning needs regarding health and well-being 
are met through specific curriculum and service learning 
programs (cooking class, Agricultural Sciences, garden 
advisory, mindfulness practice), access to both academic and 
wellness counselors, a designated “Chill Room” for students 
who may need a quiet space to de-stress, and programs that 
support student involvement, inclusion, and physical health 
(SPED Inclusion Club, CAP condom distribution, Health 
class). 

● Alarm system 
● Wheelchair 

accessibility 
● Epipen and AEDs 
● LED lights in 

classrooms 
● Synthetic turf 
● Locker maps 

 
● Web helpdesk 
● Paper ticket system in 

front office 
 
 

● Chromebook carts 
● Computer labs 
● Classroom tech - 

projectors, doc cams, 
speakers, printers 

● Wifi 
● Textbooks 

 
 

● Chill Room  
● Counseling Hall 
● Mental Health Interns 
● Group counseling  
● CAP condom 

distribution 
● Inclusion Club 

Instructional Materials and Equipment 
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional            
materials and equipment, such as textbooks, other printed materials, audio-visual, support technology,            
manipulatives, and laboratory materials are effective. 

A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining              
adequate instructional materials and equipment, such as technology tools and software, the support             
systems for technology, software, textbooks, other printed materials, library media resources,           
manipulatives, and laboratory materials for instruction including online. 

Findings Supporting Evidence 
Last year, each classroom was equipped with a document 
camera and ceiling mounted projector through funding from a 

● Bond measure 
Technology allocation 
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recent Bond Measure.  
 
There is a uniform request process through the District office 
to purchase new textbooks or class sets of reading 
supplements. A request form is filled out by the librarian or 
the instructor of the class.  Requests for new textbooks and/or 
reading supplements  have never been denied.  
 
The school now has access to 3 computer labs and 5 
Chromebook carts. The math department was recently 
allocated 2 chromebook carts to support graphing tools. The 
Certificate program was allocated a ½ cart to support their 
program. 
 
For any instructional materials and equipment, requests go 
through our school cashier and are approved by our principal. 
At times, the request may go through the district for approval 
and purchase when the school does not have sufficient funds. 
In rare occasions, instructors may ask OSPTO (Parent Group) 
for full or partial funding.  

 
● District provides 

resources for adequate 
textbook accessibility 

● Chromebook cart 
scheduling on Outlook 
Calendar (5 carts 
available) 

● Two copiers in office, 
printers in library 

Well-Qualified Staff 
A5.5. Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional             
development of a well-qualified staff for all programs such as online instruction and college and career. 

A5.5. Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional               
development for a well-qualified staff. Include specifics if online, IB, and/or college and career preparation               
programs are in place . 

Findings Supporting Evidence 
All open positions are posted on Edjoin by the district at the 
request of the principal. The principal is able to modify the job 
description so that it reflects Oceana’s mission/vision and 
expectations. 
 
Nurture 
Oceana nurtures the ongoing professional development of new 
hires through “buddy” mentorships between new and veteran 
teachers, participation in the district induction program. If 
possible,  new teachers are given fewer preps so that they can 
focus on developing their curriculum, and a strong push for 
collaboration between teaching partners within a learning area.  
 
Oceana supports and encourages all PD opportunities- both 

Edjoin website 
 

● Teacher Induction 
Program (BTSA) 

● Buddy System (pairing 
new and veteran 
teachers) 

● Try to not give many 
preps  

● Push for collaboration 
with teaching partners 

● Professional 
Development List 
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local and out of the area. If the district is unable to fund a PD 
there are school funds that can be used since professional 
development is a budget priority.  
 

Long-Range Planning 
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control               
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and            
coordination of appropriate funds to support students’ achievement of the critical learner needs, the              
academic standards, college- and career-readiness standards, and the schoolwide learner outcomes. 

A5.6. Prompt: Evaluate the effectiveness of these processes. 

Findings Supporting Evidence 
The district goes through a cycle every year to review and 
update the LCAP. This cycle includes an LCAP survey with 
three different sections, one each for parents, students and 
district staff.  Staff members and parents from Oceana attend 
district meetings to review survey results and other data and to 
use this information to refine and update the LCAP goals and 
action plan. 
 
At the school site, after the Oceana Site Council 
reviews/approves the SPSA goals and action plan the principal 
works directly with the associate superintendent  to make sure 
the SPSA and LCAP goals and action plan are aligned and 
supported  
 
Oceana’s Academic Council, as a subset of the the School Site 
Council, regularly discusses  the Oceana program and 
addresses the ongoing supports needed to ensure students 
receive the most support possible with the recourses available.  

● District LCAP review 
process. 

● Site Council meeting 
minutes 
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ACS WASC Category A.  Organization: Vision and Purpose, 
Governance, Leadership, Staff, and Resources:  

Summary, Strengths, and Growth Needs  

Review all the findings and supporting evidence and summarize the degree to which the criteria in                
Category A are being met. 

Include comments about the degree to which these criteria impact the school’s ability to address               
one or more of the identified critical learner needs (Chapter IV).  

Summary (including comments about the critical learner needs) 

Oceana High School is a strong organization with a commitment to shared leadership and 
democratic decision-making. The school is governed by an Academic Council comprised of the 
principal, five elected teachers, an elected classified staff person, a parent, and students. Our two 
vice-principals also attend weekly Academic Council meetings in a non-voting capacity. The 
Academic Council is the core of our site-based management and serves to set school policy, 
discuss student achievement, and ensure that we have active participation and representation 
from all of the school’s stakeholders. Our commitment to a culture of shared leadership and 
democratic governance is demonstrated by the amount of decision-making power delegated to 
staff members, for example the various coordinators, ad hoc committees, learning areas, and the 
9/10 House. At the same time, the Academic Council coordinates the overall process by 
monitoring those to whom decision-making is delegated. For example, each coordinator provides 
the Academic Council with beginning-of-the-year goals and plans and an end-of-the-year report. 
The Academic Council also determines which decisions need to be brought to our weekly staff 
meetings for approval by the entire staff. Amidst all of this, we maintain our dedication to a 
process of making decisions by consensus. 
The school has a vision, actively supported by the district and school board, that sets high 
expectations for all students. Our staff is comprised of highly qualified and comprised of veteran 
teachers, mid-career teachers, and new teachers who bring fresh energy and ideas. Faculty 
teaches and plans curriculum collaboratively within learning areas (departments) and often 
develops interdisciplinary projects. The Cycle of Inquiry is integral to the practice at Oceana; 
staff, individually and collectively, use data to identify student needs and use educational 
research to inform the development of strategies to address those needs. However, there is a lack 
of training on how to best analyze and utilize this test data across learning areas. 
We continue to work on maintaining our funding. In the face of declining enrollment in the 
district, Oceana’s enrollment has stayed the same or increased.  Despite being located in one of 
the wealthiest counties in the state, our funding is significantly lower than that of our 
neighboring districts. This has resulted in difficulty in recruiting and retaining faculty and staff, 
fewer opportunities for professional development and limited funds to compensate for extra 
work. 
 
Prioritize the strengths and areas for growth for Category A. 
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: 
Areas of Strength 
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● A continued practice of frequent and meaningful collaboration and peer support. 
● A strong culture of shared leadership and maintaining a democratic learning and work 

environment. 
● A practice of using the cycle of inquiry to examine and improve our practice and 

processes. 
● A devotion to supporting the mental, emotional, and physical health of our students and 

ourselves. 
 
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources: Areas of Growth 

1. We don’t have a built-in process to analyze test data as a school or to our community. We 
at times look at test data in learning areas, when we see that we are doing well we look 
past it but we don’t drill down and look at subgroups. We continue to be in need of 
training in the collection and analysis of data. 

2. We are in need of school wide training of the technology our district has decided we will 
be using (Google Classroom and Suite, Synergy SIS, Datazone, ASB works, etc). 

3. There is a need to clarify roles of where OHS AC responsibilities end and where the 
district office responsibility starts. A growing need for district administrators to have an 
understanding of the AC and our decision making processes. We also found that we need 
to do a better job of informing parents and student about AC and their role in it. We need 
to continue the work with AFT and AC on clarifying the different roles. We must find 
ways to educate and secure the support of new District administration as turnover 
happens often in our district. We have had a new superintendent every year over the last 
three years.There is no structure for resolving differences among the staff or 
administration at the moment. This has come up as a need especially with the work the 
staff has engaged in regarding power & privilege despite having partnered with different 
organizations to lead the staff in this work.  

4. We found a need to continue our staff development work on our mission, vision, goals, 
history, and philosophy. 
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Category B:   Standards-based Student Learning: Curriculum 

 

 

 

Back: Lee Medvedoff, Holden Fernandes, Laurie Urie, Peter Menard, Holden Lai 
Front: Skye Snyder, Jannah Schwab, David Roberts, Graham Cruickshank, Eric Duca  
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B1.  Rigorous and Relevant Standards-Based Curriculum Criterion 

All students participate in a rigorous, relevant, and coherent standards-based curriculum that            
supports the achievement of the academic standards, the college- and career-readiness standards,            
and the schoolwide learner outcomes. Through standards-based learning (what is taught and how             
it is taught), these are accomplished. 

Indicators with Prompts 

Current Educational Research and Thinking 
B1.1. Indicator: The school uses current educational research related to maintain a viable,             
meaningful instructional program that prepares students for college, career, and life. 
B1.2. Prompt: Evaluate how effective the school uses current educational research related to             
the curricular areas to maintain a viable, meaningful instructional program for students. 

Findings Supporting Evidence 
When Oceana underwent restructuring in 1991, we used the 
Coalition of Essential Schools as a source of guidance and 
framework for our practices.  More recently, we rely on 
current research to support several school goals and activities. 
Many learning areas participate in various professional 
development opportunities, but not all teachers do. The staff 
could spend more time on reading research and making more 
changes based on research. 

Performance assessments (CPAC) 
One way Oceana is interacting with current educational 
research is through participating in ongoing research in 
collaboration with the Learning Policy Institute and Stanford 
University as a part of the California Performance Assessment 
Curriculum.  For the past few years, Oceana has been one of 
roughly three dozen schools from around the state working 
together to share practices, engage in self study, and improve 
our instruction and curriculum.  During the 2017-2018 school 
year, Oceana will participate in a cycle of inquiry with one or 
more other schools to study our success teaching and assessing 
analysis through the Senior Exhibition project.  Improving our 
Senior Exhibition project helps students practice a variety of 
skills that will be meaningful to post-high school school and 
work. 

Power & Privilege/Implicit Bias 
Beginning at the 2015-2016 faculty retreat, Oceana has 
engaged in a reflective process to understand the ways in 
which implicit racial bias affect our school community, 
particularly in our interactions between staff.  This work is 

 

● Coalition of Essential 
Schools  

 

 

 

 

 

● California Performance 
Assessment Collaborative 
Learning Policy Institute 
Site 

● Oceana’s CPAC Profile 

 

 

 

● Power & Privilege 
trainings 
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currently driven by research and work with Facing History. 
Activities and discussions from this work have also been 
included in course curriculum (e.g. Humanities 9 Identity 
Unit).  This work improves our school culture for both 
staff-staff relations and staff-student relations, and helps to 
create a more meaningful, safe and effective environment for 
all involved. 

Professional Development Conferences & Workshops 
Oceana teachers regularly participate in professional 
development with a variety of outside organizations that use 
research-backed practices and bring that learning back into the 
classroom.  For example, each year Oceana sends Humanities 
teachers to the Annual Conference for the National 
Conference for Social Studies, to find and bring back 
curriculum in the form of practices, resources, and updated 
content.  Teachers also participate in summer programs around 
the country to improve curriculum, which is shared amongst 
learning areas and teaching teams. Additionally, several of our 
faculty have participated in trainings with the Expository 
Reading & Writing Course program sponsored by the CSU 
system, which has influenced curriculum in Humanities 
courses. 

Research in PCGs & Faculty Retreats 
Throughout the years, our faculty participate in Peer Coaching 
Groups to support each other’s learning and teaching practice. 
As part of this, teachers bring articles and research to share 
with their groups.  At the yearly faculty retreat, we aso base 
discussions and activities around articles and research. 

Mindfulness 
Led by our Wellness Counselor Melissa Ambrose, Oceana has 
in recent years largely embraced mindfulness practice.  Guided 
by Mindful Schools research, we have implemented 
mindfulness in our weekly faculty meetings and Academic 
Council meetings, and in many classrooms. 

Inclusion 
In the past few years, Oceana has moved toward more 
inclusion in general education classes for students who would 
otherwise be in Special Day Class or segregated Certificate 
Program courses.  This work has been driven by both 
philosophical beliefs around integration and research that 
shows that inclusion benefits both Special Education and 
General Education students. 

 

 

 

 

 

● Conferences & Workshops 

★ NCSS 

★ CPAC 

★ Facing History 

★ ERWC 

 

 

 

 

 

 

 

 

● Mindful Schools 

● Professional Development 
List 

● Presentation by Melissa 
Ambrose using research 
from The Greater Good 
● The Greater Good @ 

Berkeley 

● Mindfulness 
Resources/Research 
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https://www.socialstudies.org/conference/glance
https://learningpolicyinstitute.org/project/california-performance-assessment-collaborative
https://www.facinghistory.org/professional-development
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● Research-based inclusion 
support documents 

Academic and College- and Career-Readiness Standards for Each Area 
B1.2. Indicator: The school has defined academic standards and college- and career-readiness            
standards for each subject area, course, and/or program. 
B1.2. Prompt: Determine the extent to which there are defined academic standards and college-              
and career-readiness standards for each subject area, course, and/or program that meet state or              
national/international standards and, where applicable, expectations within courses that meet          
the UC “a-g” requirements. (This includes examination of the annual submission of course             
syllabus approval to UC for all AP courses. Verify that the facility requirements for "wet labs"                
are met for all lab science courses.) 

Findings Supporting Evidence 
The Oceana High School staff define campus-wide academic 
and college-career readiness standards as well as program and 
class-specific college and career-readiness standards based on 
current and educational research.  Standards-driven goals are 
articulated across a multitude of settings.  Almost all courses 
have curriculum maps that state key standards. While the 
curriculum maps are completed, we have not evaluated them 
as entire learning areas or staff.  
 
Staff define school-wide standards in a variety of settings, 
including at staff retreats and weekly, two-hour staff meetings. 
Oceana’s Academic Council (which is populated by a diverse 
group of teachers, classified staff, parents, and students) 
further drives the implementation of campus-wide initiatives 
and helps to articulate the goals of the school to the wider staff 
and school community.  The Schoolwide Outcomes document 
was recently updated in 2017.  The process was spearheaded 
by the Academic Council (AC).  AC gathered feedback during 
weekly staff meetings and determined a set of outcomes that 
would encourage the implementation of campus-wide goals in 
the areas of communication, problem solving, inclusion, 
reflection, and wellness, among others.  
 
Schoolwide Outcome #1 states that one of Oceana’s primary 
goals is to develop the ability of students to be 
“communicators, skilled in reading, writing, listening, and 
speaking”.  The four-year Humanities program teaches content 
standards through project-based learning, exhibition projects, 
and fishbowls, among other methods, in the effort of meeting 
Schoolwide Outcome #1 and simultaneously aligning 

● Schoolwide outcomes 
● Senior Exhibition & 

Community Service 
Standards 

● Course/Program level: 
○ Curriculum maps 
○ District roll-out team 

for NGSS 
○ Certificate Program 

assigns all students 
CCSS-aligned 
English/Math goals 

● AP courses 
● UC A-G requirements  
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http://www.mcie.org/usermedia/application/6/inclusion_works_final.pdf
http://www.mcie.org/usermedia/application/6/inclusion_works_final.pdf
https://www.juhsd.net/Page/182
https://docs.google.com/document/d/1KNtQG5y-XSraiJba_JrinqkBk1uMBWJFde1YdHz5PUQ/edit
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https://docs.google.com/document/d/1KNtQG5y-XSraiJba_JrinqkBk1uMBWJFde1YdHz5PUQ/edit
https://sites.google.com/jeffersonunion.net/ohscurriculummaps/home
https://www.juhsd.net/Page/183
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curriculum with content area standards as well as with 
Common Core State Standards.  Over the course of their four 
year Humanities experience, students are given many 
opportunities for honing their communication skills.  Student 
presentations feature prominently into many of the classes 
offered at Oceana.  Science curriculum and elective 
curriculum (Film Analysis, Spanish, and Visual Arts), also 
integrate presentation assignments and project-based learning 
into their curriculum maps.  The Senior Exhibition project (the 
cornerstone of Oceana’s curriculum), features both written and 
presentation components and exemplifies the academic goals 
set by Schoolwide Outcome #1.  As with the development of 
the Outcomes themselves, this project includes participation of 
all staff members who serve as mentors to individual seniors.  
 
Schoolwide Outcomes #2, #3, and #4 also focus on student 
skill development.  Developing students’ ability to problem 
solve, collaborate, think creatively, and reflect on their work 
are primary goals of Oceana staff.  Tailoring curriculum that 
conforms to these Outcomes is at the heart of Oceana’s 
mission.  The district roll out of the Next Generation Science 
Standards (NGSS), in alignment with Schoolwide Outcomes, 
guides the project-based science curriculum taught at Oceana. 
9th and 10th grade science and Humanities teachers 
collaborate on curriculum as part of the 9/10 House.  Deeper 
inquiry into the societal impact of important science topics 
(e.g. natural disasters), helps students to relate academic 
subject areas and build literacy skills into STEM classes.  This 
also allows for deeper integration of the CCSS and 
Schoolwide Outcome #1 into more technical subject areas.  
 
The math department offers Math Course 1 and Course 2 
bridge classes to support students skill development and 
enable their success in Math Course 2 (Quadratic 
equations/Geometry) and Math Course 3 (Algebra 2).  The 
goal of these courses is to allow that more students meet UC 
A-G requirements and that struggling math students are 
college-ready upon graduation.  Math support advisory further 
promotes the goal that all students have access to courses and 
opportunities that enable them to be college and career ready.  
 
Teachers from the science department participate in district 
trainings and team planning time in order to align curriculum 
with the Next Generation Science Standards.  Science 
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classrooms are “wet lab” equipped.  
 
AP courses offer further opportunities for students to prepare 
for college.  These courses allow for students to pursue greater 
academic challenges and engage in curriculum that stretches 
problem solving and critical thinking skills.  Syllabus are 
submitted to the UC system for approval of new AP courses. 
These are followed up on at the District Level in coordination 
with site VPG.  
 
Schoolwide Outcome #4 sets a new goal for Oceana High 
School in 2017: inclusion of students with mild to moderate 
and moderate to severe learning disabilities in more general 
education classes.  The importance of peer modeling for 
behavior and academics is not lost on the Oceana High School 
staff.  Full inclusion of students with mild to moderate 
disabilities (RSP) in all levels of Humanities and Science is 
now standard across OHS thanks to the implementation of true 
co-teaching.  A special education teacher participates in each 
grade level of Humanities and each Science class as a full 
co-teacher who helps with planning and implementation of 
each lesson.  This effort has reduced stigma and increased 
positive outcomes for students with Individual Education 
Plans (IEPs).  This also allows students with mild to moderate 
learning disabilities more direct access to the expertise of 
General Education teachers and deeper access to content 
standards.  
 
Similarly, students in the Certificate Program (which serves 
students with moderate to severe disabilities), have now been 
included in non-P.E. academic classes.  These classes include: 
Humanities 11 and 12, Visual Arts, Spanish 1, Health, Film 
Analysis, Earth Science, Biology, and Foods and Nutrition. 
Inclusion of students in the Senior Exhibition project has also 
become a reality thanks to a collaboratively-developed 
modified curriculum.  Interim week (a one week elective 
course taught in the spring), is also now fully inclusive. 
Increased inclusion in advisory as well as an inclusion support 
advisory have also been implemented over the course of last 
year.  These efforts reflect the schoolwide effort to adhere to 
the standard set by Schoolwide Outcome #3.  
 
The Certificate Program has also aligned much of its core 
academic coursework (sheltered math and English Language 
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Development courses), with the CCSS in an effort to scaffold 
inclusion and prepare students for more rigorous academic 
participation in general education classes.  Special education 
staff have already measured positive behavior growth for 
students included in the general education environment for 
academic courses.  
 
“Controversial Issues”, a new course offered in 2017 offers 
support for students who are English Learners.  This focus 
allows students to develop literacy skills around real-world 
topics, enabling them to development schema that promotes 
access to Humanities curriculum (of particular relevance to 
Humanities 12 and the Senior Exhibition project).  Classes like 
this further support the goals of inclusion of all students in all 
curricular areas. 

Congruence 
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the             
academic standards, the college- and career-readiness standards, and the schoolwide learner           
outcomes. 
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the              
actual concepts and skills taught, the academic standards, the college- and career-readiness            
standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 
Oceana staff continually work on assessing curriculum. Most 
of the work is done in staff meetings, where time is devoted to 
learning area work and to senior exhibition. The school is 
devoted to using a cycle of inquiry as a process to continue its 
work on meeting all students learning needs. More time could 
be spent on sharing concepts and skills, so more explicit 
connections could be made.  
 
Part of Oceana’s transition to CCSS included the creation of 
curriculum maps that clearly delineate CCSS alignment, 
course standards, and major assessments. This information is 
shared and created at learning area meetings. 
 
In 2016-2017, the staff consented to revising the school’s 
schoolwide outcomes. The 2017 fall retreat focused on how to 
implement the schoolwide outcomes in curriculum and 
schoolwide activities.  
 
All credentialed staff are senior exhibition mentors. This 

● Wed staff meeting 
agenda/minutes 

 
 
 
 
 
 
● Curriculum maps 
 
 
● Schoolwide outcomes 
 
● 2017 staff retreat 

agenda/minutes 
 
● Senior exhibition mentor 
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requires each staff member to understand not only the 
assignment, but the academic language and skills connected to 
the cornerstone graduation requirement. Throughout the year, 
Wednesday staff meetings are devoted to professional 
development in connection to this project. Some of this time is 
spent on how every teacher can support the senior exhibition 
project in their curriculum.  
 
All learning areas are working on vertical alignment. 
Humanities completed a vertical alignment document that 
determines definitions of concepts and when the concepts are 
taught. Science is working on creating common lab report 
rubrics and redesigning curriculum to meet NGSS standards. 
The Spanish teachers are attending workshops at Stanford and 
working together to create curriculum for all levels. 
Wednesday staff time is provided for learning areas to meet to 
share information and to ensure that all course content 
connect.  
 
Academic counselors provide professional development at 
staff meetings about transcripts and helping students sign up 
for next year’s courses. All staff learn about A-G requirements 
and high school graduation requirements.  

handbook 
 
 
 
 
 
● Learning area meeting 

notes 
○ Humanities Learning 

Area Meeting Notes 
 
 
 
 
 
 

● Senior grad plan 
● 4 year grad plan page 1 
● 4 year grad plan page 2 

Integration Among Disciplines  
B1.4. Indicator: There is integration and alignment among academic and career technical            
disciplines at the school and where applicable, integration of outsourced curriculum into the             
program so that curricular integrity, reliability, and security are maintained. 
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where             
applicable, integration of outsourced curriculum into the program so that curricular integrity,            
reliability, and security are maintained. 

Findings Supporting Evidence 
Oceana works with various outside organizations to provide 
quality curriculum. The teachers in the 9/10 house continually 
share curriculum. More learning areas could share curriculum 
and the school could create more opportunities for teachers to 
learn from outside organizations. 
 
One of the sources used for the Sex Education Unit in Health 
is the Daly City Youth Health Center.  Health teachers 
collaborate with DCYHC to prepare a pre & post curriculum 
to use for the unit.  DCYHC teaches sex education for two 
weeks, then the Health teachers follow-up with more lessons 

● 9/10 house meeting 
notes 

 
 
 
 

● DYCHC/Health 
Curriculum 
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https://drive.google.com/open?id=0BxD2IqXv_IhDM2xCMWU2ZHNXRkk
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and a final assessment.  
 
The Academic Counselor creates a financial aid unit with the 
senior Humanities teachers. Students learn all the necessary 
terminology and procedures that are required for financial aid. 
 
Humanities teachers have used Facing History as a resource 
since 2000. Teachers attend professional development 
workshops and meet with Facing History professionals to 
create meaningful curriculum.  
 
Humanities and science 9/10 teachers work together to create 
connections between their respective courses. The tenth grade 
teachers work on connecting eugenics to the gene connection 
project. Teachers share rubrics and work on common 
terminology. Currently, science teachers are working on 
adapting SBG assessments into their curriculum. 
 
OHS offers several programs that students’ are able to access 
in order to meet course requirements. APEX is an after school 
program in which credit deficient students are able to meet 
OHS graduation requirements. Math students have access to 
the Big Ideas site, the site is aligned to the books that students 
use in their classrooms and offers additional guidance, 
examples and support.  Math and Science offers AP classes as 
well. 

 
 
 
 
 
 

● Facing History 
Workshops 

● Humanities Facing 
History Resource 
Books 

 
 
 
 
 
 

● APEX 
 

● Big Ideas Math 
 

● AP Courses 
 

Articulation and Follow-up Studies 
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and            
universities, and technical schools. The school uses follow-up studies of graduates and others to              
learn about the effectiveness of the curricular program. 
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and             
expectations with its feeder schools, local colleges and universities, and technical schools.            
Explain how the school uses follow-up studies of graduates and others to learn about the               
effectiveness of the curricular program. 

Findings Supporting Evidence 
Oceana offers a variety of ways for 8th graders from feeders to 
transition into our high school.  8th graders can sign up to 
shadow (follow) a freshman student for a full day.  Oceana 
offers an 8th grade open house for students/parents to receive 
information such as registration dates, curriculum, school wide 
policies, and etc.  

● Student shadowing 
program 

 
● 8th Grade open House 
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Special education teachers are invited to feeder schools to 
discuss the transitional IEP meeting for certificate program 
students.  Since we are not a unified school district, our district 
office works with our feeder schools to organize dates when 
school counselors speak to 8th graders about our program. 
During this time, counselors talk to students about choosing 
courses for their freshman year.  Our Wellness counselor has 
meetings with the counselor at Ingrid B Lacy (the school that 
we get most of our students), a few times a year to ensure we 
are supporting students as soon as they come to Oceana.  
 
There are various opportunities for students at OHS to get 
information about colleges. Oceana regularly hosts local 
colleges to speak to students about the college enrollment and 
application process. Skyline college in particular guides future 
Skyline students through the application process. During the 
fall semester there are several college fairs where students are 
encouraged to attend as well.  
 
11th and 12th graders in Oceana’s Certificate Program (special 
education) are supported by a Transition Specialist. This 
specialist supports the student by writing a plan to transition 
the student from Oceana to the district’s Transition Program. 
The plan is developed through various forms of assessment 
and is included in the student’s IEP. The specialist also invites 
11th and 12th grade students to various career oriented 
assemblies and field trips. 
  
At this moment, we do not have a systematic or effective way 
to gather data from our graduates. We often get anecdotal 
information from graduate of ours that come back and tell us 
how Oceana’s curriculum and the senior exhibition project 
have helped prepare them for their college classes. Different 
efforts have been made to gather some type of data from our 
students once they graduate, one of them was creating a 
partnership with the Early Assessment Program department at 
San Francisco State University. Prior to the placement tests 
being removed from the CSU system, the VPG and head 
counselor would discuss numbers of students that accept 
admission to SF State and whether or not they place into 
College level English and Math. We were only in the 
beginning stages of this work last school year, and this school 
year it all changed with the removal of ELM and EPT. We are 

 
● 8th Grade Transitional 

IEP meetings for 
Certificate Program 
students 

 
 
 
 
 
 

● College fair 
 

● College visits 
 

● SFSU speaks directly to 
students about CSU 
applications 

 
● Skyline helps OHS 

students with 
enrollment process 

 
● IEP meetings with 

Adult Transition Staff 
for 11th/12th graders in 
Certificate students 
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now working in partnership with CCGI (California Colleges 
Guidance Initiative), the district has an MOU with this online 
platform that seeks to provide a college guidance tool and a 
means of data collection. With CCGI, and with guidance from 
counselors we will be able to gather information on college 
acceptance and college going rates for our graduates. This is 
not up and running yet due to our IT department being short 
staffed. This is definitely an area of growth for us. 
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B2. Access to Curriculum Criterion 
All students have equal access to the school’s entire program and are provided assistance with a                
personal learning plan to meet the requirements of graduation and are prepared for the pursuit of                
their academic, personal, and career goals.Indicators with Prompts 

Variety of Programs — Full Range of Choices 
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of                
realistic college and career and/or other educational options. The school provides for career             
exploration, preparation for postsecondary education, and pre-technical training for all students. 
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make              
appropriate choices and pursue a full range of realistic college and career and/or other              
educational options. Discuss how the school ensures effective opportunities for career           
exploration, preparation for postsecondary education, and pre-technical training for all          
students. 

Findings Supporting Evidence 
There are numerous classes for students to explore career 
opportunities at Oceana.  Some of these classes are taken 
through our local community college: auto tech, guitar, 
tagalog and choir. Within Oceana, interim provides a wide 
range of courses for students to take.  Through interim 
students have been able to take classes that range from history 
of hip-hop, photography, printmaking, career shadowing, 
outdoor ed, cooking, and many more. 
 
Community service is a mandatory requirement for all Oceana 
Students. Twenty-five hours of community service per year 
are required to graduate Oceana and extra hours are highly 
encouraged. These service hours can then be used to build a 
student’s resume and may also lead students to explore new 
career pathways.  
 
All Certificate Program students take a vocational education 
class for all four years at Oceana. This class is taught in tiers 
with each level catering to various life skills. Examples 
include: computer skills, job readiness skills, social skills, 
money skills and  health and nutrition. These classes prepare 
the students for a full range of realistic life and career 
opportunities.  
Community Based Instruction (CBI) is also embedded 
throughout the vocational education classes. Students have the 
opportunity to practice community safety skills while walking 
from Oceana to the grocery store, as well as creating a grocery 
list and shopping for needed items. During Extended School 

● After school Skyline classes 

● Interim List 

● AP Courses 

● Themed advisories 

● TA Application Process 

● Course sign ups 

● Community Service 

● Home Slice Application 

● Mock Trial 

● ASB provides leadership 
roles 

● Vocational education 
classes (Life Skills classes) 
for all students in the 
Certificate program 

● Sex Ed Squad Flyer 

● Student Representation on 
Academic Council 
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Year (ESY) students are also mobility trained by their case 
managers and transition specialists on utilizing public 
transportation.  
 
Oceana offers a variety opportunities to make appropriate 
choices and pursue a full range of realistic college , career, and 
educational options.  Every year advisory teachers review a 
student’s four year plan and transcript.  The four year plan 
helps students track; their progress to graduating high school 
and/or requirements to attend UC or CSU.  There are various 
opportunities for students at OHS to get information about 
colleges. Oceana regularly hosts local colleges to speak to 
students about the college enrollment and application process. 
Skyline college in particular guides future Skyline  
students through the application process. During the fall 
semester there are several college fairs where students are 
encouraged to attend as well. The 11th and 12th grade 
guidance counselors goes into 12th grade humanities classes in 
the Fall and Spring to discuss financial aid.  The guidance 
counselor also holds various workshops for students who need 
assistance in college applications, registration, and essays.  
 
Senior exhibition is a year long project conducted by Oceana 
seniors after finding a controversial topic of their choice. 
Throughout the year each student will complete a 15 page 
minimum paper as well as a 20-30 minute presentation on the 
topic. The project combines skills in research, writing, and 
public speaking, all of which can easily be applied to college 
and beyond. 
 
While much is happening at Oceana to support career and 
college readiness, this is definitely an area where the entire 
staff could evaluate how their courses support these skills and 
where changes could be made.  
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Accessibility of All Students to Curriculum 
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world            
applications is accessible to all students through all courses/programs offered. 
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum            
across all programs that includes real world applications. To what extent do the instructional              
practices of teachers and other activities facilitate access and success for all students? 

Findings Supporting Evidence 
Oceana students have a high degree of access to a rigorous, 
relevant, and coherent curriculum across all of our programs 
that include real world applications to both college and career.  

Co-teaching in Humanities and Science classes happens with a 
high ratio of SPED students. Students in the Certificate 
program are significantly included in general ed. Classes and 
fully included into Interim week courses.  

Interim classes offer a diverse range of experiences many of 
which have a real world applications such as Cooking, 
Robotics and Exploring Bay Area Colleges. One week Interim 
classes are offered for all students to pursue areas of interest. 
Parents were very positive about the value of the interim 
program. Students feel the interim program helps to fill the 
lack of electives. 

Counselors meet with each student to develop a four year 
graduation plan. Either in individual classes or in grade-like 
assemblies, Academic Counselors conduct a significant 
amount of Career and College activities. Counselors provide 
workshops to help with college selections and applications. 
Local colleges are invited to present to advisory each year. 
Students also learn about college opportunities through the 
college fair in addition to support through advisory classes. 
Career exploration is provided through advisory and career 
day activities.  All students have access to Career Day. 
Students are guided through the course selection process by 
both advisory teachers and counselors. Some Advisories are 
‘Themed’ such as Yearbook, Garden, and Mock Trial. There 
are additional Advisory Classes that offer support for ELL and 
Senior Exhibition. 

● SPED inclusion 

● SPSA Plan  

● Certificate student 
reflections 

 

● Interim Information 

 

 

● Counseling Calendars 

● Career Day 
Schedule/Calendar 

● Science Report 
Template 

● Agriscience 

● Humanities Exhibition 
overviews 

● ELL Advisory  

● Syllabus for 
Controversial Issues 
Class 

● Health Class 
assignment for career 
including info about 
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https://drive.google.com/open?id=0B9eXKfCIiHvcdHJPYW1rcncwaWs
https://sites.google.com/a/jeffersonunion.net/counseling/advisory-calendar
https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing
https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing
https://drive.google.com/file/d/0B6zybg7nLNRHS3FnY3kxZC1SV3c/view?usp=sharing
https://drive.google.com/file/d/0B6zybg7nLNRHS3FnY3kxZC1SV3c/view?usp=sharing
https://docs.google.com/document/d/1jPlw7sr6Et2ZcXEtTmgWZCx1xlI_CfWn-y_oADtSM-Y/edit
https://docs.google.com/document/d/1P47lgOdgutbwxtyYOaIJQzPerRd4tA36sM5IJGfH9rE/edit?usp=sharing
https://docs.google.com/document/d/1P47lgOdgutbwxtyYOaIJQzPerRd4tA36sM5IJGfH9rE/edit?usp=sharing
https://docs.google.com/document/d/1JcrEQCYvUYYqw0TxYgQz8OUDbNVLSLpIpIIYWBUceJU/edit?usp=sharing
https://docs.google.com/document/d/1JcrEQCYvUYYqw0TxYgQz8OUDbNVLSLpIpIIYWBUceJU/edit?usp=sharing
https://docs.google.com/document/d/1JcrEQCYvUYYqw0TxYgQz8OUDbNVLSLpIpIIYWBUceJU/edit?usp=sharing
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ELL is supported by the creation of a Controversial Issues 
Class. Students have a specific course to help them with their 
English language skills. 

Learning Areas: Some science rubrics have adopted CCSS 
language to help students with ELA standards and in 
preparation for transition into NGSSA. There is a lab report 
template that is flexible enough to have application in all of 
our course offerings. Agriscience & Food/Nutrition class has a 
partnership with Pie Ranch that provides students experience 
with food systems and healthy food preparation. AP Classes 
are open to all students. In Health Classes, students conduct 
career searches. There is a substantial amount of 
collaboration with mutual curriculum building in teaching 
teams. Many teaching teams formally meet weekly. During 
this planning time teachers successfully access for all students 
to rigorous, thoughtful, collaboratively built curriculum 
 
Seniors complete a year-long research project on a  topical 
issue of their choosing. Seniors must create a controversial 
question that experts are concerned about. The exhibition 
serves as an authentic assessment of schoolwide outcomes.  
Students felt very positive about the senior research project 
and parents felt students learned research techniques and 
developed public speaking skills.  Humanities Exhibitions 
involving research and interviews, persuasive writing and 
multimedia oral presentations at each grade level. 
Observations revealed that most classes were involved in 
project based activities. Certificate students also participate 
with a modified version of the Senior Exhibition process. All 
grade levels in Humanities participate in rigorous exhibition 
curriculum. At every class level, Humanities courses require 
students to complete research projects that are connected to 
current issues. For example in sophomore year students 
research current human rights abuses and in junior year 
students research current problems in the U.S. connected to 
systems of oppression.  
 
Community Service - All students are required to complete 
100 hours of community service by the end of their senior 
year. The goal of community service is to expand student 
learning beyond the classroom and help students become full 

speakers who speak 
about teen jobs 

● Curriculum Maps 

● Learning Area and 
Teaching Team 
minutes 

○ Humanities 

 

 

 

 

 

 

● Senior Ex Handbook 

● Senior Ex Support 
schedule 

● Senior Exhibition 
Saturday Workshop 
Notes 

 

 

 

 

 

 

● Community Service 
Lists 
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https://sites.google.com/jeffersonunion.net/ohscurriculummaps/home
https://drive.google.com/open?id=0BxD2IqXv_IhDM2xCMWU2ZHNXRkk
https://docs.google.com/document/d/1fOT75FssGeyFnl7QM9YPkSY9JTXQVx0JZI6Nukq6TZc/edit
https://docs.google.com/document/d/1fOT75FssGeyFnl7QM9YPkSY9JTXQVx0JZI6Nukq6TZc/edit
https://docs.google.com/document/d/1fOT75FssGeyFnl7QM9YPkSY9JTXQVx0JZI6Nukq6TZc/edit
https://docs.google.com/document/d/1J5SOhtvn_KYTghBIOJ70OoIhJ3XGwmlv5d10DpoPYq4/edit
https://docs.google.com/document/d/1J5SOhtvn_KYTghBIOJ70OoIhJ3XGwmlv5d10DpoPYq4/edit
https://docs.google.com/document/d/1J5SOhtvn_KYTghBIOJ70OoIhJ3XGwmlv5d10DpoPYq4/edit
https://www.juhsd.net/site/default.aspx?PageType=3&DomainID=9&ModuleInstanceID=736&ViewID=6446EE88-D30C-497E-9316-3F8874B3E108&RenderLoc=0&FlexDataID=690&PageID=11
https://www.juhsd.net/site/default.aspx?PageType=3&DomainID=9&ModuleInstanceID=736&ViewID=6446EE88-D30C-497E-9316-3F8874B3E108&RenderLoc=0&FlexDataID=690&PageID=11
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members of their communities. A community service 
coordinator works with schools and non-profit organizations 
to help students find community service placements. The 
coordinator is also responsible for tracking each student’s 
hours and notifying advisors and parents. 

 

 

 

 

Student-Parent-Staff Collaboration 
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s             
personal learning plan and their college and career and/or other educational goals. (This includes              
the evaluation of whether online instruction matches the student’s learning style.) 
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing,             
monitoring, and revising a student’s personal learning plan and their college and career and/or              
other educational goals. 

Findings Supporting Evidence 

There are many opportunities for students to meet with staff to 
discuss their learning plans and goals. Communication with 
parents tends to happen more electronically or through the 
mail, than in face to face communications. While the school 
and district have created multiple systems to assess students’ 
achievement, not all families seem to be aware of their 
student’s progress or struggles. Improving communication 
with all the stakeholders is a continuing process.  

Advisory  

Each student is assigned to an advisory, which helps with the 
personalization process and aids students in planning for 
post-graduation. All teachers and administrators teach an 
advisory to help reduce the student to teacher ratios. Students 
are generally grouped together with their advisor for two 
years.  Advisors are trained each year in how to review a 
transcript and assist in the development of a four year 
graduation plan for each student in their advisory. Advisory 
time is not always fully used to its full potential. There is an 
initiative to make better use of Advisory time that is not 

 

● Advisory Proposal 
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currently scripted (i.e. Academic Counseling, Themed 
Advisories, 9/10 House.) This is intended to be an 
easy-to-implement curriculum that can be generalized to all 
Advisories. The curriculum will be available to all teachers to 
access. The instruction arious priorities such as Counseling, 
9/10 House and Themed Advisory Curriculum permit 
 
Parent Portal  
Parents can monitor their children’s progress through 
ParentVue which is linked to information about grades and 
attendance.  The portal allows parents to email teachers 
directly, all through the Genesis (Synergy) program used by 
teachers. Workshops are set up on back-to-school night to 
assist parents with signing up and navigating the site.  
 
9/10 House  
Students are grouped together for humanities and science and 
stay in these groupings for two years. They have one teacher 
for both humanities classes. Every effort is made for teachers 
to follow the group from the 9th to the 10th grade. Students 
have a separate teacher for science who also follows them 
from the 9th to the 10th grade. Teachers meet biweekly to better 
support the students by sharing both academic and social 
student information. Teachers also meet to plan 
interdisciplinary projects and create cross curricular 
connections. Math teachers use this time to better understand 
how to support their students. This is an area in which there is 
great effort to create continuity for students. 
 
Academic Counseling 
Every year advisors review transcripts with each of their 
advisees. Advisors and advisees then construct a written plan 
for their yearly requirements towards graduation. They 
analyze and modify these plans each year, eventually creating 
post-graduation goals based on the student’s transcript, 
interests, and goals. These plans inform course selection for 
the upcoming year, which are signed and approved by 
parents/caregivers. During sophomore, junior, and senior year, 
counselors and interns also review each student’s four year 

● Parent Portal  
 
 
 
 
 
 
 

● 9/10 House Minutes 
 

● OPTSO Minutes 
○ Oct. 2017 
○ Sept. 2017 
○ Aug. 2017 

 
 
 
 
 
 
 
 
 
 

● 4 Year Graduation 
Plans 

● Senior Graduation 
Plans 
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https://drive.google.com/open?id=0BxNTtDOJeA_wcDZQQktxZk04ZmM
https://docs.google.com/document/d/1k3mGCquh3cVWXQQeGcbxctgLQ22E7d0lvr1D_Oubf7I/edit?usp=sharing
https://docs.google.com/document/d/14o1VF8lVDqFxQLcPl-Chgml5tCc1lQTFC0PORrSUp1s/edit?usp=sharing
https://docs.google.com/document/d/10GZU86MqgjXdLiJbrbjCxIq3JXQUsSn15XrebYEyj2U/edit?usp=sharing
https://drive.google.com/file/d/0B9eXKfCIiHvcY0VrN2kydDR6M0U/view
https://drive.google.com/file/d/0B9eXKfCIiHvcY0VrN2kydDR6M0U/view
https://drive.google.com/file/d/1Dr_Kv7mTa1qo5VGWwEMeGNBToaDUIpEA/view
https://drive.google.com/file/d/1Dr_Kv7mTa1qo5VGWwEMeGNBToaDUIpEA/view
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plan and aid students in college applications or other 
career-related goals, based on their transcripts and interests.  
 
 
 
CaliforniaCareerZone.com 
 All 10th and 11th grade advisories use this career exploration 
website to research and explore career options based on their 
interests. Students complete a career survey based on their 
selected interest in a given activity. Website generates 
suggested occupations based on answers given in survey. 
Occupations detail job description, salary, and level of 
education required to sustain that job. 
 
Counseling Interns –  Each year we have several counseling 
interns from local university programs who are assigned to 
provide guidance counseling to 9th, 10th, and 11th grade 
students and assist with graduation plans and career and 
college selection. The interns are supervised by our Guidance 
Counselor. 
 
College Visits and Exposure - Oceana invites ten to fifteen 
local colleges and universities to present to all 11th and 12th 
graders during advisory each year. The guidance counselors 
set up and coordinate these visits. Guidance Counselors teach 
college application workshops to aid students in completion of 
CSU and UC and private school applications. They also bring 
in community college representatives to guide students in 
online registration for Community College. Counselors invite 
local alumni to talk to seniors about life after high school. 
 
College Fair – JUHSD in partnership with South San 
Francisco Unified School District and San Francisco State 
University sponsors a College Fair at Serramonte Mall every 
October. Students have the opportunity to learn about and 
meet with representatives from community colleges, 
California State University, the University of California, 
private colleges and universities, and the military. Typically, 

● Link to website 
 
 
 
 
 
 
 
 

● Intern Supervision 
 
 
 
 
 
 

● College Visits calendar 
 
 
 
 
 
 
 
 
 

● College Fair Flyer 
 
 
 
 
 
 
 
 
 

● Flyer 
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https://www.cacareerzone.org/
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https://drive.google.com/file/d/1Y8RhRqTWOYk4pdPa0TjghKlJPVEosVqs/view?usp=sharing
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Oceana sends a larger percent of students to the college fair 
than the other high schools in either JUHSD or SSFUSD. 
 
College Financial Aid Workshops – Two free workshops are 
offered to parents to help them understand and complete the 
FAFSA and financial aid process.  In addition the Guidance 
Counselor spends two weeks in the Economics classes 
teaching about Financial Aid and all seniors complete a 
FAFSA as a part of that unit.  
 
Grade Level Meetings at Back to School Night – Graduation 
and college requirements are introduced to parents/caregivers 
in grades 9 – 12.  Information about support for students and 
parents, along with college testing, preparation, and 
application information is given. Also, teachers meet with 
families to provide an overview of curriculum in the courses 
the student is enrolled in. 
 
Career Day – In the Spring Semester, Oceana hosts its first 
career day on campus with more than twenty speakers. This 
event has been organized by a volunteer. 
 
Course Selection - In March of each year, students are given 
the opportunity to select courses for the following year. 
Course selections must be approved by parents or guardians 
and the advisor.  The counseling department visits each grade 
level to discuss class course selection.  Counseling interns 
review the course selections. 
 
Student Representation on Academic Council – Student 
representatives attend Academic Council (AC) and have input 
into changes and additions (new courses) to the master 
schedule. Students are encouraged to be fully participatory and 
have been asking for more involvement and stronger 
communication between AC/ASB/Student Body. 
 
 

 
 

● BTSN Program 
 

● Back to School Night 
Presentations 

● Financial Aid Flyer 
 
 
 
 
 
 
 

● Career Day Program 
 
 
 

● Course Selection form 
 
 
 
 
 

● AC Minutes 
 

● Student Proposals 
 
 
 
 
 
 

● Math Advisory 
Proposal 

 
 

● Skyline Course 
Offerings 
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https://drive.google.com/file/d/1TEbVy6kV68BIpgupj8SblcFowmhPRfeG/view?usp=sharing
https://sites.google.com/a/jeffersonunion.net/counseling/btsn-presentations
https://sites.google.com/a/jeffersonunion.net/counseling/btsn-presentations
https://drive.google.com/file/d/1uYeExNV21aK_u0Fu5VkZjuIDoj7pCzwQ/view?usp=sharing
https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing
https://drive.google.com/file/d/1AngFLMJ5XUH8W7YIGhGjeSKrdMTAyOwF/view?usp=sharing
https://drive.google.com/drive/folders/0B9eXKfCIiHvcakJPell6aU5udTQ
http://www.skylinecollege.edu/outreach/concurrentenrollment.php
http://www.skylinecollege.edu/outreach/concurrentenrollment.php
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Math Advisory- Advisory one dedicated teacher 5 student 
tutors several ways students can drop in or by recommendation 
by teacher. Long term and drop in. 
 
Concurrent enrollment - Students may concurrently enroll at 
Oceana and Skyline College, in order to take college-level 
courses or gain more credits. Filipino Language and Guitar 
Class – Concurrent enrollment classes offered by Skyline 
College on the Oceana campus after the school day. 
 
Workability - Transition plans are completed for students 
with IEPs and a Workability counselor meets several times 
with qualifying seniors to help with their transition. 
 
Transition Program- Upon graduation the certificate 
program students move to the transition program for students 
ages 18-22 where they continue to work on life skills and gain 
job experience.  

OPTSO - Oceana Parent Teacher Organization meets weekly. 
As part of their organizing efforts there are presentations made 
by various faculty that disseminates important information in 
regards to curriculum and college and career readiness.  
 

 
 
 
 
 
 
 
 
 
 
 
 

● OPTSO Minutes 
 
 
 
 

 
 

Post High School Transitions 
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to            
college, career, and other postsecondary high school options and regularly evaluates their            
effectiveness. 
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions             
to college, career, and other postsecondary high school options. 

Findings Supporting Evidence 

Oceana has many effective support systems in place to assist 
all students in completing graduation requirements in order to 
prepare them for college and career opportunities. A high 
percentage of our students transition to two or four year 
colleges. While students have many opportunities to learn 
about post high school opportunities, we could improve 

● 12th Grade Exit 
Surveys 

● Academic counseling 
Graduation Plans 

● Career Day  
● California Career Zone 

105 
 
 

https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing
https://www.cacareerzone.org/


 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

communication with families, so that they receive this vital 
information. 

 
College Fair – JUHSD in partnership with South San 
Francisco Unified School District and San Francisco State 
University sponsors a College Fair at Serramonte Mall every 
October. Students have the opportunity to learn about and 
meet with representatives from community colleges, 
California State University, the University of California, 
private colleges and universities, and the military. Typically, 
Oceana sends a larger percent of students to the college fair 
than the other high schools in either JUHSD or SSFUSD. 
Teachers actively promote attendance at  the local college fair 
and the NACAC fair each year.  Our district college fair is 
held at a local mall and Oceana has the largest percentage of 
students attend of all of our district schools.  This exposes our 
students to colleges and college expectations each year.  
 
College Visits - Oceana invites ten to fifteen local colleges 
and universities to present to all 11th and 12th graders during 
advisory each year. The guidance counselor sets up and 
coordinates these visits. 
 
Our schoolwide outcomes were recently updated and adopted 
through the consensus process. Students are aware of school 
wide outcomes and the outcomes are visible in every class. 
The outcomes were made improved to be more inclusive and 
to reflect a wide range of learning goals among our student 
body.  
 
Teachers use instructional modifications to meet individual 
learning styles in order to promote success. Although 
differentiated instruction is challenged by pacing. 
Multiple rubrics are used in every course to identify 
expectations. Rubrics form the guide for school wide 
portfolios, senior exhibitions, freshman projects, sophomore 
projects, junior humanities projects, and for meeting portfolio 
requirements. A review of some senior exhibitions revealed 
impressive writing skills. 
 
To better prepare our EL students for the rigor of career and 
college life, beginning the academic year 2017/18, the 

● Schedule of college 
visits 

● Back To School Night 
schedule 

● Evidence of College 
Fair attendance 

● Visiting Bay Area 
Colleges Interim  

● VAPA California 
College of the Arts 
Visit 

● Rubrics 
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https://sites.google.com/a/jeffersonunion.net/counseling/college-visits-in-advisory
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Controversial Issues class was implemented. There are no 
Sheltered classes for EL students.  
 
Advisory Class supports all students. The principal and 
assistant principals also maintain advisory classes.  Advisory 
teachers are also developing a curriculum designed to support 
students through college preparation.  
  
Curriculum across subject matters is supported by relevant 
project-based activities. Projects are based on state 
frameworks and are evident in most classes.  Evaluation of 
projects are based on group rubrics and individual 
assessments. 

Oceana has many support systems in place to assist all 
students in completing graduation requirements. Special 
education students are supported in the mainstream and 
special education classes with accommodations and 
modifications appropriate to their IEPs. Special education with 
severe to moderate disabilities can earn a certificate by 
meeting basic requirements.  All other special education 
students earn a diploma. Special education with severe to 
moderate disabilities can earn a certificate by meeting basic 
requirements.  All other special education students earn a 
diploma. 
ACS WASC Category B.  Standards-based Student Learning: Curriculum 

Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the              
criteria in Category B are being met. 

Include comments about the degree to which these criteria impact the school’s ability to              
address one or more of the identified critical learner needs (Chapter IV).  

Summary (including comments about the critical learner needs) 

  Degree to which the criteria are met: 
● Rigorous & relevant standards-based curriculum 

Oceana excels at creating relevant standards based curriculum.  

Oceana’s curriculum continues to be guided by the philosophies of depth over breadth and 
project-based learning.  We believe that all students can learn to use their minds well and that the 
goals of the school should apply to all students. We believe that the primary measure of student 
achievement should use authentic assessment tools, such as exhibitions. Our curriculum is based 
on the concepts of “less is more” and depth over breadth. Students are expected to demonstrate 
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growth in a number of essential skills and areas of knowledge.  Alignment of curriculum to the 
Common Core State Standards has been conducted in a collaborative way both within and across 
learning areas.  Now, thanks to a school-wide push for a more inclusive campus, students of all 
learning abilities have greater access to the general education curriculum than ever in our 
school’s history.  Students with IEPs have access to rigorous curriculum due to co-teaching 
models and inclusion support.  

Course curricula are created through collaborative processes between teachers in teaching teams 
and common learning areas.  Teaching teams meet regularly to share ideas, discuss and modify 
content, and build activities and assessments, which allows us to ensure that all students have 
access to rigorous, thoughtful curriculum built on the benefit of varied experience and 
perspective.  This structure also allows teachers to share research and ideas from professional 
development opportunities that filter into all classes of a given course. 

Oceana’s curriculum is driven by Common Core, state standards, as well as Oceana’s 
Schoolwide Outcomes.  The Schoolwide Outcomes were revised in the Spring of 2017 and 
provide a framework for the skills and learning approaches we believe benefit our students now 
and in their future lives.  Our curriculum in all subject areas is also organized and aligned to state 
content and skill standards. Course curriculum All students are required to complete a rigorous 
course of study and demonstrate achievement of these standards and outcomes for graduation.  

Although some staff members consistently communicate with families, some parents have           
reported that they do not feel as connected or informed of their students’ daily experience at                
Oceana as possible. 
 

Impact on the school’s ability to address identified critical learner needs: 
Oceana has made progress on several of our WASC and SPSA goals in order to address 
identified critical learner needs.  Curriculum has been revised to support student progress toward 
assessments that measure Common Core State Standards. This in turn has resulted in success as 
measured by the CAASPP, as evidenced by recent test scores.  We have also taken steps to 
improve student support around post-high school plans, including providing classroom and 
advisory support around applying to and paying for college. 
 

 
Prioritize the strengths and areas for growth for Category B. 
Category B: Standards-based Student Learning: Curriculum: Areas of Strength 

1. Communication and collaboration between teachers of the same courses and learning 
areas to ensure continuity and congruent curricula for all students 

2. Student exposure to college and career support 

3. Decreased time spent in segregated settings for students with IEPs due to co-teaching & 
inclusion efforts has increased access to general education curriculum (including for 
students with moderate to severe disabilities) 
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Category B: Standards-based Student Learning: Curriculum: Areas of Growth 

 

1. Barriers of a smaller school that limit course offerings and potential for interventions 

2. Lack of differentiation support for teachers in EL and inclusion classes 

3. Need for more structure or curriculum for Advisory (and clarity of purpose) 

4. Unintentional tracking for math students in “bridge” courses that prevents advancement 
to higher levels of math 
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Category C:  Standards-based Student Learning:  Instruction 

 

 

Kent Yuen, Erin Peters, Mike Tang, Leah Anderson, Leigh Poehler, Glen Geiss, Elizabeth 
Tsachres, Layla Mosqueda-Clark, Michael Sagum    Not pictured: Corie Hartig  
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C1.  Challenging and Relevant Learning Experiences Criterion 

To achieve the academic standards, the college- and career-readiness standards, and the            
schoolwide learner outcomes, all students are involved in challenging and relevant learning            
experiences. 

Indicators with Prompts 

Results of Student Observations and Examining Work 
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by              
observations of students working and the examination of student work. 
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and              
relevant learning to achieve the academic standards, the college- and career-readiness           
standards, and the schoolwide learner outcomes. Include how observing students working and            
examining student work have informed this understanding. Provide evidence on how the school             
has evaluated the degree of involvement of students with diverse backgrounds and/or abilities             
and how the school has modified instruction based on these findings. 

Findings Supporting Evidence 
OVERVIEW: 

Oceana strives to involve all students in positive and valuable 
learning experiences that meet state standards and our 
Schoolwide Outcomes. We offer a program that accounts for 
the varied learning modalities and cultural and social 
backgrounds of all students. Oceana’s Schoolwide Outcomes 
have recently been revised and faculty is still discussing how 
to make them an explicit part of student experience at Oceana. 
Oceana teachers offer rigorous instruction that is designed to 
give all students access to the curriculum in the belief that 
they’ll be able to meet the standards and achieve the 
Schoolwide Outcomes.  

All of Oceana’s courses are aligned to state standards.  As a 
college-prep high school that emphasizes rigorous coursework, 
teachers use these standards as a reference point when creating 
curriculum content and instructional activities.  

Throughout four years of Humanities, teachers assess student 
learning through essay writing, oral presentations, tests and 
quizzes, research papers, visual presentations, and projects. 
Rubrics are used to ensure all students have a blueprint of the 
expectations of any given assignment.  Often the students are 

● Schoolwide Outcomes 
● Standards Based 

Grading 
● Standards Based 

Grading description 
● Use of rubrics 
● Science notebooks 
● Science weekly 

“lifelines” check for 
understanding 

● PE begins with pool run 
1st semester in order to 
build student capacity 
to run farther on the 
track run 2nd semester 

● SAT/SST suggests 
specific 
accommodations to 
teachers 

● Exit tickets  
● Art/Theatre notebooks 
●  Art DSRs 
● Art Composition Book 

Prompts 
● Variety of assessments 

in Health: oral  
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required to use these rubrics to reflect on the quality of their 
final product. 
 

Science courses train students to think and work as scientists. 
A key part of Oceana’s first two years of science courses is the 
use of a science notebook. Students sign and date each page 
used for lab reports, class assignments, homework, and class 
and reading notes in much the same way real-world scientists 
do so the notebook can be treated as proof of original work. 
Science research skills build as students progress at Oceana.  
 
Math Classes begin with daily warm-ups that allow students 
independent practice and time to get help with assignments. 
Time is spent working in groups in which students support 
each other. During these times, the teacher will circulate to act 
as a coach for groups and answer questions. Teachers and 
students perform error analysis on quizzes to determine areas 
of weakness to address before tests are given. Retakes on 
quizzes and tests are encouraged. 

World language teachers are committed to a communicative 
approach where they model language from the first day of 
Spanish 1. Each unit involves speaking, listening, reading and 
writing with opportunities for student communication.  

Fine Arts units build in complexity as the course progresses. 
Additional media are used as student knowledge increases. 
Students are assessed not on artistic merit but on application of 
aesthetic principles learned in class. Fine Arts students make 
several oral presentations and participate in discussions around 
such subjects as the role of visual art in prison or issues of race 
in Shakespeare’s Othello. Theater Arts follows a similar 
progression, beginning with warm ups and introduction to 
performances. Grades are effort-based rather than skill-based, 
allowing for a diversity of students to be successful in class.  
Rubrics are used to assess student work. 
 
Physical Education classes are based on the Fitnessgram test. 
The cross-country-style runs increase in difficulty each week, 
and time expectations decrease as students build proficiency.  
 

● Presentations, writing 
assignments, exit 
tickets, quizzes, 
projects, and additional 
formative assessments 

● ELD class began in 
2017-2018 

● ELD support Advisory 
began in 2017-2018 

● Co-taught classes for 
all grade levels of 
Humanities and 9/10 
Science 

● List of students in the 
Certificate Program 
(mod/severe 
disabilities) in core 
content classes and 
electives 

● Math Advisory added 
in 2017-2018 (12-15 
students per Advisory 
session) 

● SOHCAHTOA club 
offers math peer 
support 
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In the year-long Health Education course, students work in 
small groups, row pairs, or Socratic seminar to promote 
academic talk and competency. Original creative work 
includes writing poems and skits, and creating cartoons and 
posters to demonstrate mastery of essential concepts while 
promoting personal reflection. Daily journals are assigned to 
help students reflect on essential concepts and relate topics to 
their individual needs.  

Student Understanding of Learning Expectations 
C1.2. Indicator: The students understand the standards/expected performance levels for each           
area of study. 
C1.2. Prompt: Examine and evaluate the extent to which students understand the            
standards/expected performance levels that they must achieve to demonstrate proficiency. 

Findings Supporting Evidence 
Student survey results from Spring 2017 indicate that students 
feel supported in their classes and understand key learning 
area standards. Teachers explain and use rubrics to varying 
degrees, so some students may not thoroughly understand 
expectations. 
 
At each grade level Humanities students are expected to 
complete an exhibition. Exhibitions are scaffolded over the 
four year curriculum, ensuring that students of all ability levels 
are prepared to complete the culminating Senior Exhibition. 
Throughout the Senior Exhibition process, students write 
letters to their mentors reflecting on what they understand well 
and where they are struggling, which demonstrates their 
understanding of the project and expectations. Research skills 
are scaffolded throughout four years. Students are taught 
research skills beginning in the 9th grade. The Humanities 
Learning Area has done work to vertically align skills taught 
from 9th grade through 12th grade, so that all students learn 
necessary skills in an appropriate progression. When 
presenting assessments to students, teachers provide overview 
documents and review the assessment rubrics in detail to 
ensure students understand what is expected.  
Science students design and execute lab experiments and 
analyze data in order to form a conclusion, following a lab 

● Student survey results 
● Humanities SBG 

rubrics 
● Humanities vertical 

alignment shared 
terminology 

● Project reflections/meta 
logs 

● Senior Exhibition 
mentor letters with 
outlines/drafts  

● PE rubrics and weekly 
run sheets (record 
times) 

● Several science 
instructors use the 
claim-evidence-reasoni
ng structure to analyze 
lab data effectively 

● All students observe 
Senior Exhibition each 
year 

● Exhibitions each year 
in Humanities 

● Dedicated Transition 
Specialist works with 
all students with IEPs 
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report format used across all science classes. Every science 
course is committed to completing at least two formal lab 
write ups each year.  
 
Students in all art classes participate in the critique process to 
examine exemplars, in addition to the completion of 
peer/self-critiques. Theater Arts builds comfort and skills 
around presenting, which supports student achievement in 
other classes and in Senior Exhibition.  

The moderate-severe or Certificate Program in Special 
Education focuses on academics, life skills, and vocational 
education and encourages independent living. Working along 
with a transition specialist, students are prepared for 
enrollment in a post high school transition program which 
helps them determine future academic and employment 
opportunities. The students in this class receive certificates of 
completion; they do not receive diplomas.  
 
All 11th and 12th grade students with IEPs have frequent 
meetings with the Transition Specialist to develop transition 
goals and to discuss future plans.  

In Physical Education, students are expected to participate 
daily and work towards personal goals for improvement. This 
course meets state standards for physical education and 
prepares students for the state mandated fitness tests that 9th 
graders take each spring. Expected run times and fitness test 
results are clearly communicated to students.  
 
The Math department has identified the essential standards for 
each unit and developed essential standards quizzes which 
measure student understanding of these skills. Students must 
score 3 out of 5 or better on the quizzes to progress to the next 
math level in the subsequent school year. Students may retake 
the quizzes as many times as they wish.  
 
World Language communicates standards to students via 
rubrics for assessments. Students receive specific rubrics for 
specific assignments. Oceana developed a semester-end rubric 
to assess an in-class writing prompt, which is now used 
throughout the district.  

● Spanish semester-end 
writing prompt rubric 

● Math essential 
standards quiz 
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Differentiation of Instruction 
C1.3. Indicator: The school’s instructional staff members differentiate instruction, including          
integrating multimedia and technology, and evaluate its impact on student learning. 
C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction,          
such as integrating multimedia and technology, to address student needs. Evaluate the impact of              
this on student learning.. 

Findings Supporting Evidence 
The Humanities curriculum is created collaboratively in 
grade-level team meetings. Care is taken to ensure that lessons 
are diverse in structure in order to engage and support learners 
at all levels. Class lessons may include a combination of 
teacher lecture, readings, videos, simulations, activities, 
creative work, student talk, and writing. There is one section 
of co-taught Humanities at each grade level where two 
credentialed teachers support all students.  
 
Every Senior has a mentor for Senior Exhibition. The mentors 
dedicate considerable time and effort in supporting students to 
complete a passing Senior Exhibition. Student-mentor pairings 
are made thoughtfully to provide the appropriate level of 
support to each student. Mentors differentiate their support to 
fit individual student needs.  
 
Throughout the four years of Humanities, students are taught 
to use online databases for research. There is a schoolwide 
focus on credibility of sources and Seniors are expected to 
produce an annotated works cited page with 15 sources. The 
annotations argue the credibility of each source in 4-5 
sentences. The Oceana librarian gives group lessons on using 
the PLS database and provides mandatory personalized 
support on an individual basis.  

After fulfilling two required years of Science, students are able 
to enroll in a Science class at the appropriate level of rigor. 
Freshmen take Physical Science where they complete research 
projects, and run experiments in labs. Sophomore Biology 
gives students more opportunities to test hypotheses in lab 
experiments. In later years, students have a choice among 
Chemistry, AP Chemistry, Physics, and Environmental 
Science, and Agricultural Science to further build their 
understanding of the natural world and acquire deeper inquiry 

● Tech access: 2 
computer labs, 4.5 
Chromebook carts, 
computer-based lab 
equipment, library 
computers 

● Co-teaching  
● Group tests in Math and 

Humanities 11-12 
● Cloze notes and 

structured notetakers 
● Use of Google 

Classroom and Google 
Drive across subjects 

● ELD class and 
Advisory began 
2017-2018 

● Guest speakers and 
community-based 
organizations visit 
Health (Daly City 
Youth Health Center, 
StarVista, RTS, One 
Love Foundation, and 
NA) 

● Math Course 2 Bridge 
and Math Course 3 
Bridge 

● Quizlet, Kahoot 
● Use of audio 

technology in Spanish 
● AP Spanish set of 

headphones with 
microphones for 
students to practice for 
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skills. Students in the 10th grade are offered an after school 
science enrichment program that when completed earns 
Enriched credit on their transcript.  This option is open to all 
students.  
 
Math group work requires students to access prior knowledge 
to acquire new knowledge. It also requires students to verbally 
explain their thinking to peers. Teachers include different 
resources and activities from multiple sources such as CPM, 
EngageNY, Mathematics Vision Project, and Math Shell. 
These sources provide tools to explore topics in ways that 
engage student interest. Math Bridge classes give struggling 
students the opportunity to review and repeat content in order 
to be prepared for the following year’s course. Math tutorial 
advisory and SOHCAHTOA club offer students a chance to 
ask questions and seek support from teachers and peer.  
 

The Spanish program teaches through multiple modalities to 
allow different learners to access the language.  Spanish 4 and 
AP 4 is a two-year sequence which allows native speakers 
who enter Oceana with high levels of proficiency to enter at 
Spanish 4 and still complete two years of Spanish classes at 
Oceana. Teachers use comprehensible input strategies to make 
it possible to teach in the target language to students with a 
wide variety of comprehension levels.  

 
Many students in the Certificate Program are included in 
general education classes, advisories, and interims. Students 
are currently included in Spanish 1, Humanities 11 and 12, PE, 
and other electives. Assessments and content may be modified 
according to student need, with the support of Special 
Education teachers. An inclusion support Advisory exists to 
offer additional supports to students who are included in 
general education content classes.  
 
Students with mild-moderate disabilities are in general 
education classes for the majority of their school day. There is 
one section of co-taught Humanities at each grade level, and 
co-taught Physical Science and Biology. Co-teachers provide 

oral portion of AP 
exam 
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individual and small group academic support, classroom 
management, and build daily rapport with students on their 
caseload.  

A special education teacher with a mild-mod credential 
instructs an SDC math class which builds foundational 
Algebra skills, preparing students for entry into the gen. ed. 
math course progression. Students may take 1 or 2 years of 
this math class. 

Oceana High School offers mild-mod students support for 
their general education curriculum in a tutorial setting. 
Students take one period of Tutorial which amounts to 490 
minutes within each two week period.  Students use this class 
period to work on organizational and study skills, IEP goals, 
and assignments for general education classes.  

The P.E. department provides modifications for students with 
intellectual disabilities and/or significant motor coordination 
issues. An adaptive P.E. specialist supports students who 
require assistance to access the P.E. curriculum.  
 
In Health, technology is used to present, share, and practice 
materials such as Kahoot, Poll Everywhere, and Pear Deck. 
Students make oral presentations and perform skits in small 
groups to utilize kinesthetic memory. Students participate in 
interactive activities such as the snowball toss, Wright Family 
Trip, or Board of Directors. 

 C2. Student Engagement Criterion 

All teachers use a variety of strategies and resources, including technology and experiences             
beyond the textbook and the classroom that actively engage students, emphasize higher order             
thinking skills, and help them succeed at high levels. 
 
Indicators with Prompts 

Current Knowledge 
C2.1. Indicator: Teachers are current in the instructional content taught and research-based            
instructional methodology, including the integrated use of multimedia and technology. 
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies              
including multimedia and other technology in the delivery of the curriculum. 

Findings Supporting Evidence 
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SCHOOLWIDE EFFORTS: 

OHS teachers strive to develop classroom activities and 
experiences that challenge all students to look beyond the 
textbook/test model that has been the traditional approach for 
high schools.  Teachers supplement curriculum with a variety 
of strategies and resources, such as Socratic Seminars and/or 
research projects that allow students to explore a topic in 
depth, outside speakers who teach students through stories of 
their own experience that enrich the traditional classroom 
experiences.  

Teachers meet regularly (often weekly) to plan specific 
lessons integrating a variety of strategies into their classroom 
practice. 
Each learning area meets regularly to review and integrate 
Common Core State Standards. 
 
SPECIFIC EXAMPLES: 
Humanities teachers rotate participation NCSS conference 
each year to enrich both content and instructional strategies. 
Oceana partners closely with Facing History and Ourselves, 
working with them in-house, and attending professional 
development seminars.  Some Humanities Teachers are 
piloting the Constructing Meaning curriculum which includes 
structured student talk opportunities. 
 
When the Humanities grade level teams meet each week they 
focus on what the learning goals are and what strategies they 
will use to deliver the curriculum. Because OHS teachers have 
longer class periods they are able to use several instructional 
strategies in one class period. For example, in any given 
Humanities class, an observer might witness two to three of 
the following strategies/activities:  SSW, think-pair-share, 4 
corners, a game or puzzle to help students understand the 
content, a drawing or artistic representation of a topic/concept, 
a group discussion such as a fishbowl, or discussion of a 
current event using a recent article.  
 
Science teachers use Inquiry-Based activities, labs, lectures 
with Cornell Notes, group work, and pair work. 
 
During each Math class period students are given foundational 

SCHOOLWIDE EFFORTS: 
 

● Teachers participate 
regularly in 
professional 
development on and off 
campus to keep current 
with instructional 
strategies. 

● Lesson plans in google 
docs, shared by 
everyone teaching same 
course.  

● Curriculum maps, 
aligned to common 
core 

 
 
SPECIFIC EXAMPLES: 
Humanities: 

● Humanities lesson 
plans available on 
google docs 

 
Science 

● Labs  
 
 
 
 
 
 
Math: 

● MathShell 
● CPM 
● Big Ideas 
● SVMI 
● EngageNY 
● Mathematics Visions 

Project 
● DESMOS 

 
 
World Language: 
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information through lectures and notes, which they then use in 
groups to work on higher order thinking problems.  In Math 
Courses 1, 2, and 3, teachers use resources from different 
textbooks and curriculum, which mixes in group exploration 
of problems as well as individual work. Teachers also use 
technology through graphing calculators and DESMOS to 
engage students and allow students to see the connections of 
different formats of functions. 
 
Classroom activities in world languages reflect strategies from 
Stanford World Language Project.  In any given class period, 
observers might witness various formats of pair interviews, 
students singing songs, re-telling stories based on pictures, and 
playing language games. 
 
PE teachers use Show and Tell: they demonstrate how to do 
the activity, tell students how to do the activity, and also write 
directions on the board.  
 

● Teachers participate in 
series of Saturday 
seminars that 
emphasize best 
practices in World 
Language Teaching. 

Fine Arts 
● Special Education 

(mod/severe) using new 
computer-based 
curriculum (MobyMax) 
for life skills course 

 

Teachers as Coaches 
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students. 
C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to               
facilitate learning for all students. Provide examples such as equitable questioning strategies,            
guided and independent practice, project-based learning, and other non-didactic techniques to           
engage students in their own learning. 

Findings Supporting Evidence 
Oceana believes that students benefit from a depth over 
breadth approach to content, allowing more time to explore 
fewer topics. We believe that teachers should be coaches for 
students and that classes should be student centered so that the 
authority and knowledge of the instructor is not central to the 
classroom experience.  

Teachers develop curriculum that includes project-based 
lessons that provide opportunities for authentic assessments in 
which students demonstrate what they have learned.  

In Humanities, all students participate in cooperative and 
individual projects beginning with the Freshmen Orientation 
Project in August of their Freshman year. Freshmen, 
sophomores, juniors, and seniors all complete projects or 
exhibitions.  Each project requires students to complete library 

 
 
 
 
 
 
 
 
 
SPECIFIC EXAMPLES: 
Humanities: 

● FOP 
● Indian Independence 

Movement Research 
Project (9th) 
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or internet research and prepare a multimedia visual and an 
oral presentation. Skills required for each project have been 
carefully scaffolded to prepare students for their Senior 
Exhibition, a yearlong research project. 

Students choose their own topics for exhibitions, and teachers 
guide and support students’ individual research and learning. 
In each year of Humanities, students receive feedback on their 
work which they are then expected to revise (often multiple 
times). Standards-based grading (used in 9th and 10th grades) 
requires students to master skills and content through 
formative assessments throughout the year. During this 
process students receive extensive teacher feedback and 
support, but are ultimately in charge of their own success.  
 
In science, students are given open-ended assignments where 
they have to use their problem-solving skills instead of 
textbooks’ predetermined questions.  Teachers circulate to 
coach students and guide them toward the correct strategies to 
use. 
 
In math, Oceana promotes group work and the exploration of 
different math concepts.  Students often work in groups and 
pairs to work toward a common overarching goal, answering 
an Essential Question for the day.  Teachers also use excerpts 
from MathShell and the CPM textbook when appropriate, 
which focus on problem-based learning.  
 
Tutorial Resource classes encourage students to problem-solve 
around their own learning by teaching self-advocacy skills. 
The Tutorial teacher functions as a coach during independent 
homework time, available when students need additional 
support.  
 
During physical education activities, students help each other 
out in groups while teachers act as coaches to guide the groups 
to do the activities correctly. There are co-teachers during the 
classes to provide more one-on-one assistance to the students 
in need. 

● Revolutions Research 
Project (9th) 

● Resistance to Genocide 
Research Project (10th) 

● Sophomore Exhibition 
● Junior Exhibition 
● Senior Exhibition  
● Equitable questioning 

strategies: turn and talk 
opportunities before 
calling on students, use of 
popsicle sticks to call on 
students 

Science 
 
 
 
Math: 
 

● Big Ideas 
● CPM 
● MathShell 

 
 
Special Education 

● Teacher introductions/ 
student learning 
profiles 

 
Health 

● Use of Kahoot 
 
 
 

Examination of Student Work  
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at             
higher cognitive levels to extend learning opportunities. 
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https://drive.google.com/open?id=1r5iWKl3CFa_HYVh3HKsmF5G0W9AqN2SrWkstJ2byB00
https://drive.google.com/open?id=1r5iWKl3CFa_HYVh3HKsmF5G0W9AqN2SrWkstJ2byB00
https://drive.google.com/file/d/0ByDZAF7WC2ZaT25LeFd1MW4tZEE/view?usp=sharing
https://drive.google.com/file/d/0ByDZAF7WC2ZaT25LeFd1MW4tZEE/view?usp=sharing
https://drive.google.com/a/jeffersonunion.net/file/d/0B_0IzAHBYg3zTHJhbkptek9NVmM/view?usp=sharing
https://drive.google.com/open?id=1yPCrJU6As269Q0hx3Mc6VyIjaTc9cMIn
https://docs.google.com/a/jeffersonunion.net/document/d/1ZTZrgmxlkHChHfM9x8G2poiFlZwhkJ4j0qgZI3Z5q8Q/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1ZTZrgmxlkHChHfM9x8G2poiFlZwhkJ4j0qgZI3Z5q8Q/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1ZTZrgmxlkHChHfM9x8G2poiFlZwhkJ4j0qgZI3Z5q8Q/edit?usp=sharing
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C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to               
organize, access and apply knowledge they already have acquired; b) that they have the              
academic tools to gather and create knowledge and c) that they have opportunities to use these                
tools to research, inquire, discover, and invent knowledge on their own and communicate this. 

Findings Supporting Evidence 
In Humanities, Students complete research using a variety of 
sources including books, on-line databases, the Internet, and 
personal interviews. 
Students begin to evaluate credibility of sources beginning in 
9th grade when they are introduced to citations and works 
cited pages.  Skills needed for annotating and determining 
credibility are scaffolded throughout the 4 years of the 
Humanities program.  By 12th grade, all students generate 
extensive annotated works cited for their senior exhibitions. 
Every senior schedules a meeting with our school librarian for 
individualized research assistance. 
 
Students build their writing skills over 4 years of Humanities. 
9th graders learn foundational skills of choosing evidence, 
writing analysis, and structuring a paragraph. As a result of the 
9/10 House, students enter 10th grade and immediately apply 
and build on this knowledge.  
 
In science classes, Students need to be able to create 
procedures, data-tables, collect data, and execute and analyze 
experiment results. Students are also required to do two formal 
lab reports each year, utilizing the same format as prior years.  
 
Students in Math courses at Oceana organize their notes and 
learn to start asking questions and questioning their own work. 
Through the textbook and other sources, students analyze 
other student work to understand common mistakes.  Students 
are allowed to retake essential standards quizzes so that they 
can learn from their own mistakes.  Students use CPM 
problems that involve analyzing and developing mathematical 
theorems before using them. 
 
In World Language, proficiency tasks ask students to put 
together the Spanish they have acquired to demonstrate 
proficiency in meaningful ways. 
 
Physical Education students build on skills learned in each unit 

SPECIFIC EXAMPLES: 
Humanities: 

● During research 
projects (see C2.2) 
students interview staff 
in 9th grade and 
interview experts in the 
field they are studying. 

● 10th grade baseline 
assessment  

● KWL charts 
● Senior exhibition 

mentor meeting form 
 
Science: 

● Lab Reports 
 
 
 
 
 
 
 
 
 
 
Math: 

● Cornell Notes style in 
Math Courses 1 & 3 

● FAL Lessons through 
MathShell 

● Exploration problems 
from Big Ideas & CPM 

 
Physical Education: 

● Rubric 
● Timed-Run Log 

Health 
● Pre-unit oral 
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https://docs.google.com/a/jeffersonunion.net/document/d/1fgBTsvHgu_25vmy_ngImKsptORtf6x68gKfOXXS81cg/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1fgBTsvHgu_25vmy_ngImKsptORtf6x68gKfOXXS81cg/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1fgBTsvHgu_25vmy_ngImKsptORtf6x68gKfOXXS81cg/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1fgBTsvHgu_25vmy_ngImKsptORtf6x68gKfOXXS81cg/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1fgBTsvHgu_25vmy_ngImKsptORtf6x68gKfOXXS81cg/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1fgBTsvHgu_25vmy_ngImKsptORtf6x68gKfOXXS81cg/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1bch5qigfbqRvHOSzjfU1RJv9aSNz1yUYe8jgvoDvrek/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1bch5qigfbqRvHOSzjfU1RJv9aSNz1yUYe8jgvoDvrek/edit?usp=sharing
https://docs.google.com/document/d/1--TNcPkmmvtWVJNmnXw0xg2ebdbp_s8XlcWLMb6modQ/edit?usp=sharing
https://docs.google.com/document/d/1--TNcPkmmvtWVJNmnXw0xg2ebdbp_s8XlcWLMb6modQ/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1oqJYjSsr1AtBDg0reCfrnZUvF7j4v2_RIx1g2OChrto/edit?usp=sharing
https://drive.google.com/open?id=0B3jKrw0O3b8tWkowVGNkMzNKMnM
https://drive.google.com/open?id=0B3jKrw0O3b8tWkowVGNkMzNKMnM
https://drive.google.com/file/d/1xgEp0Q_ugaM2YiuBsof6061Jp2kjk0NG/view?usp=sharing
https://drive.google.com/file/d/1XQssO0nuYBADpPHUKIjhRnXNaewSoINt/view?usp=sharing
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of study.  
 

assessment 

C2.4. Indicator: Students demonstrate higher level thinking and problem solving skills within a             
variety of instructional settings. 
C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student              
work demonstrate that students are able to think, reason, and problem solve in group and               
individual activities, projects, discussions and debates, and inquiries related to investigation. 

Findings Supporting Evidence 
Our Schoolwide Outcomes include critical thinking and 
problem solving, and working collaboratively with others. All 
classes at Oceana include both individual and group work. 
Most assignments at Oceana ask students to think, reason, and 
problem solve.  
 
Humanities requires students to produce a variety of work. 
Some examples requiring thinking, reasoning and problem 
solving are: individual research papers (topics chosen by 
students individually- Senior Exhibition), group projects such 
as the Freshmen Orientation Project, discussions such as 
Fishbowls and Socratic Seminars used at the end of a 
lesson/unit, and debates such as moot court in Humanities 12. 
 
Science labs and projects all require students to show their 
ability to problem solve, think critically, and analyze based off 
of their collected data. 
 
In Math, students are asked to justify with words, showing a 
deeper understanding of the simplifying and problem solving 
processes.  Students write reflections that explain the logic 
they used to solve problems.  Starting with Math Course 1, 
students are asked to write about their work and redo their 
tests, which promotes self-evaluation and meta-cognitive 
skills. 
 
In World Language, student dialogues are more structured at 
the beginning levels and more open-ended at the upper levels, 
but always include the degree of problem solving that students 
are ready to accomplish with their level of proficiency.  In 
Spanish 1, students might have different pictures that they 
must keep secret, but communicate to find out about 
differences.  In Spanish 4, students participate in socratic 
seminars in Spanish. 
 

SPECIFIC EXAMPLES: 
Humanities: 

● Student writing projects 
at each grade level 

● A completed FOP 
presentation 

● Group tests 
● Socratic Seminar 

teacher evaluation 
forms 

● Moot court student 
reflections  

 
 
 
Science: 

● Labs 
 
Math: 

● SVMI Conference & 
Curriculum 

● MathShell FAL 
● Test 

Retakes/Corrections 
● Reflections 

 
Health:  

● Milestone 
exams/quizzes 

● PSA Project 
● Socratic seminars on 

sensitive material 
● Various scenarios and 

skits 
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https://docs.google.com/a/jeffersonunion.net/presentation/d/1hZvE1G7rLPbrk1G8rmNnzvIyQg5md5x-ftPMLyvJroM/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/presentation/d/1hZvE1G7rLPbrk1G8rmNnzvIyQg5md5x-ftPMLyvJroM/edit?usp=sharing
https://docs.google.com/document/d/18R_Agpm-bejX4Kn_k-ANzD6-I-QVep_J0cTDwJfx93c/edit?usp=sharing
https://docs.google.com/document/d/18R_Agpm-bejX4Kn_k-ANzD6-I-QVep_J0cTDwJfx93c/edit?usp=sharing
https://docs.google.com/document/d/18R_Agpm-bejX4Kn_k-ANzD6-I-QVep_J0cTDwJfx93c/edit?usp=sharing
http://www.svmimac.org/northernpd.html
http://www.svmimac.org/northernpd.html
https://drive.google.com/open?id=0BwaZEoQTeDQARVZ5RXdZUjhpRzA
https://drive.google.com/open?id=0BwaZEoQTeDQARVZ5RXdZUjhpRzA
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In Physical Education, students have to collaborate, 
communicate, and problem solve in order to complete certain 
group activities to achieve their goals. 
 
In Health, students demonstrate critical thinking and problem 
solving throughout each sub-unit of health. Students must 
reflect class curriculum to their personal lives in units such as 
nutrition, goal making, decision making, and mental health. 
Students demonstrate this through class participation, quizzes, 
exit tickets, and among other activities.  

C2.5. Indicator: Students use technology to support their learning. 
C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate             
that students use technology to assist them in achieving the academic standards and the              
schoolwide learner outcomes. 

Findings Supporting Evidence 
Every student uses google drive, google classrooms, and 
google sites.  Students submit work, connect to teachers, 
access make-up work, edit work per teacher feedback. 
Students create presentations though google slides, and use the 
internet to conduct the majority of their research for projects. 
Students also use google forms in some classes to give 
feedback. 
 
ASB students have their own youtube channel, and create 
weekly broadcasts to communicate school announcements to 
the student body. The newspaper club recently relaunched the 
Shark Tribune online newspaper. 
 
Students create multimedia projects at each grade level for 
Humanities exhibitions. This includes using technology to 
research, google docs to submit work and receive feedback in 
order to edit, and use of google slides to create presentations.  
 
Students in science use computer-based lab equipment such as 
motion sensors and graphing programs to collect and then 
analyze data. Students also use computer-based simulations to 
explore phenomena. 
 
In Math, students use technology - graphing calculators, 
scientific calculators, Chromebooks, DESMOS, and 
clinometer app -  to further their understanding of the 
connection of math concepts. 
 

● Google classrooms, 
sites and drive 

 
 
 
 
 
 

● You tube videos 
● Student digital 

newspaper 
● Student findings on 

google drive 
● Sample student 

exhibitions (google 
slides) at each grade 
level 

● 9th 
○ 10th 
○ 11th 
○ 12th 

● DESMOS app 
● Clinometer app 
● Quizlet, pear deck, 

kahoot, poll 
everywhere 

● Student recordings 
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http://www.classroom.google.com/
http://www.classroom.google.com/
https://sharkstribune.com/
https://sharkstribune.com/
https://docs.google.com/presentation/d/1N7fJ3QKt6cRmJvUE7L_Nv4gGdfFBDvTrfAIB_JgB6K0/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/presentation/d/1L35mk7CtfcRyH2dwPiaRzfdsXmcMD8aVKKHYA9vQgMs/edit?usp=sharing
https://docs.google.com/presentation/d/12SL2DP7-UWdzHhW3BB10EuM-I9T0HugAgzIkfcs6-M0/edit?usp=sharing
https://docs.google.com/presentation/d/1OwbU1BA4TaKoDHxKc8dANV3Uf1LEt1ti4LKAT3w5G1g/edit?usp=sharing
https://play.google.com/store/apps/details?id=com.plaincode.clinometer&hl=en
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All vocabulary lists for Spanish 1 and Spanish 3 are on 
quizlet.com, and students can use technology to study 
vocabulary lists. 
 
In Fine Arts, students use personal electronic devices to record 
and analyze performances 
 
In Special Education, some students use google read-write as 
assistive technology. Students with mild/mod disabilities 
check Synergy to monitor their grades and use this data to turn 
in missing work, complete revisits, and improve their grades. 

 
 

C2.6. Indicator: Students use a variety of materials and resources beyond the textbook. 
C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate             
student use of materials and resources beyond the textbook; availability of and opportunities to              
access data-based, original source documents and computer information networks; and          
experiences, activities and resources which link students to the real world. 

Findings Supporting Evidence 
In Humanities, 9th and 10th grades students use materials and 
resources beyond the textbook on a regular basis; in fact, the 
textbook is used rarely (<5 times per year on average). Instead, 
students read articles, short stories, novels, and poems. 
Students complete independent research activities to deepen 
their understanding of topics. 
 
They learn research strategies (including use of online 
databases in 11th & 12th grades) and work on establishing 
credibility of the sources they use. In both 11th and 12th 
grades students interview experts in the field of the topic they 
have chosen. They then use the information from the interview 
in their exhibitions.  
 
 
The content of Senior Humanities is heavily focused on the 
use of primary sources including the US Constitution and US 
Supreme Court Decisions.  
 
Science: 
Students use gene connections in order to explore and analysis 
biological phenomena.  
Students create models by exploring and analyzing physical 
phenomena.  
 
Math: 

Humanities: 
 

● Senior exhibition 
annotations handout 

● Senior exhibition 
interview assignment 

● Senior exhibition 
library assignment 

● Humanities 10 
genocide research 
activity 

 
 

● Moot Court 
assignment/unit 

 
 
Science 
 
Math: 

● Graphing calculator 
● CPM 
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https://docs.google.com/document/d/1RSTyH_dWEhN8JMUxXbQGUNu8bMDaN-vCM0JYFI0Jf4g/edit
https://docs.google.com/document/d/1RSTyH_dWEhN8JMUxXbQGUNu8bMDaN-vCM0JYFI0Jf4g/edit
https://docs.google.com/a/jeffersonunion.net/document/d/1u28XrgCrGFoGJvhO1zd8VVTpWVEijWrn9u-2QF-YpYE/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1u28XrgCrGFoGJvhO1zd8VVTpWVEijWrn9u-2QF-YpYE/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1u28XrgCrGFoGJvhO1zd8VVTpWVEijWrn9u-2QF-YpYE/edit?usp=sharing
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Students use multiple modalities such as graphing calculators 
and manipulatives to expand their understanding of concepts 
to check their work.  
 
World Language: 
Students work with lots of materials beyond the textbook: 
back to school shopping lists from around the 
Spanish-speaking world, readings from a variety of sources, 
music. 
 

Real World Experiences 
C2.7. Indicator: All students have access to and are engaged in career preparation activities. 
C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career              
awareness, exploration and preparation that may include such activities such as job shadowing,             
internships, apprenticeship programs, regional occupational programs, career academy        
programs, on-the-job training programs, community projects and other real world experiences           
that have postsecondary implications. 

Findings Supporting Evidence 
 
SCHOOLWIDE EFFORTS: 
Schoolwide efforts to engage students in career preparation 
include a career day, a requirement that all students write 
resumes in their senior year, and a process for seniors to apply 
to be part of the Service Commission (TAs) that mirrors a 
more conventional job application process with job 
descriptions, resumes, and cover letters.  
 
Every student at Oceana has to complete a minimum of 25 
hours of community service per year of attendance.  Students 
who complete 2.5times that earn a silver cord and get special 
recognition upon graduation.  Our community service 
coordinator help publicize a wide range of local community 
service opportunities.  Students can often use service 
experience on their resumes and work completed in 
community service sometimes leads to internships and work 
opportunities beyond high school. 
 
Additionally some clubs are career-oriented.  The mock trial 
team interacts with attorney coaches who give students a 
window into legal professions.  Other clubs that are career 
oriented include: journalism club, yearbook. 
 

SCHOOLWIDE EFFORTS: 
● Job applications 
● Resumes 
● Career day schedule 

 
 
 
 

● Community service 
logs 

 
 
 
 
 
 
 

● Mock trial schedule 
● New Online School 

Newsletter  
● Yearbook 
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https://drive.google.com/drive/folders/0B9eXKfCIiHvcbGhmVWRNSFo0Zk0?usp=sharing
https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing
https://drive.google.com/file/d/1JFn8zZ8HI6g2m9-ehRRDhGd0NWfnbLCH/view?usp=sharing
https://drive.google.com/file/d/1JFn8zZ8HI6g2m9-ehRRDhGd0NWfnbLCH/view?usp=sharing
https://docs.google.com/document/d/1WdjsU6CCj_bTLW5LYXlBjL0uAj1kIfPEN822Rc7xWMQ/edit
https://www.juhsd.net/cms/lib/CA01902464/Centricity/Domain/9/November_Newsletter.pdf
https://www.juhsd.net/cms/lib/CA01902464/Centricity/Domain/9/November_Newsletter.pdf
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JUHSD partners with Skyline college to offer some after 
school classes such as auto mechanics. 
 
SPECIFIC EXAMPLES: 
Humanities: 
Seniors in the Humanities participate in a project called the 
Diversity Pipeline Program which is a partnership between 
Allstate and Streetlaw.  The mission of this project is to teach 
students about legal careers.  Students also learn about and 
visit the 9th circuit court of appeals. 
 
Electives: 
Foods and Nutrition class, Agricultural Science, 
Environmental Science, and Computer Science are career 
oriented. 
 
Math: 
A Statistics class is now an available option in the Math 
pathways, which caters to those students who would like to 
explore that field in the future. 
 
Special Education: 
Life skills class teaches students work skills through projects 
where they make and sell smoothies and popcorn on campus. 
 
 

 
 
 
 
 

● Law firm guest 
speakers & field trip 

 
 
 
 
 
 
 

● Garden 
● Food prepared for a 

variety of occasions 
 
 

● Statistics class 
 
 

● Weekly smoothie sales 
and deliveries 

● Popcorn sales 
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ACS WASC Category C. Standards-based Student Learning:  Instruction: 
Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the              
criteria in Category C are being met. 

Include comments about the degree to which these criteria impact the school’s ability to              
address one or more of the identified critical learner needs (Chapter IV).  

Summary (including comments about the critical learner needs) 

Oceana teachers are very successful at drawing upon multiple sources for teaching materials and               
instructional strategies. Project-based learning is integral to classroom instruction in most           
learning areas (departments) at Oceana. Students are encouraged to engage in critical and             
higher-order thinking, and teachers employ a variety of innovative instructional strategies to            
expose students to ideas beyond their textbooks and the classroom. We prepare students to              
demonstrate their learning through the completion of projects, the evaluation of their            
performance through the use of rubrics, and reflection on their learning.  
 
Oceana is meeting the learning needs of our students, as named in the WASC/SPSA goals, 
through instructional strategies and supports. Teachers adjust instructional methods, reteach, or 
offer individual supports based on observation of student needs. In recent years, Oceana has 
taken steps toward improving access to the General Education curriculum for students with IEPs. 
Additionally, Seniors who struggle with Senior Exhibition take advantage of Advisory and 
Saturday workshops, as well as working one-on-one with their Senior Exhibition mentor. The 
district Math program has changed dramatically and courses have been recreated to meet state 
standards and integrated curriculum. At the same time, students in need of Math support take 
Bridge classes before moving on to the next level. As of the 2017-2018 school year, new 
supports have been added to build and refine language skills for English learners. Oceana 
students are performing well on mandated state assessments, and we would like to continue to 
improve upon these scores through reflecting upon instructional strategies and supports.  
 
 
 
Prioritize the strengths and areas for growth for Category C. 
Category C: Standards-based Student Learning: Instruction: Areas of Strength 

1. Collaboration between teaching teams/learning areas (see related areas for growth, #3) 
2. Variety of instructional materials and resources 
3. Project-based learning (ex. exhibitions, labs, projects) 
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Category C: Standards-based Student Learning: Instruction: Areas of Growth 

 
1. Communicate, integrate, and measure the revised Schoolwide Outcomes  
2. More effectively include students from the Certificate Program in mainstream classes 
3. Include learning area/teaching team collaboration time within the school day or regularly  
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Category D:  Standards-based Student Learning:  Assessment and 
Accountability 

 

 

Back: Greg Lukens, Rebecca Uhrenholt, Roísín Madden, Karina Saechao, Robert Rustia, 
Front: Maritza Torres, Kerry Wong, Kristina Zatarain   Not pictured: Stephanie Schaudel 
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D1. Using Assessment to Analyze and Report Student Progress Criterion 

The school staff uses a professionally acceptable assessment process to collect, disaggregate,            
analyze, and report student performance data to the school staff, students, parents, and other              
stakeholders. 

Indicators with Prompts 

Professionally Acceptable Assessment Process 
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and            
analyze student performance data.  
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes. This would            
include the collection of data from state, national and local sources; the disaggregation of data               
for ethnic groups, socioeconomic status, and students with disabilities; and the analysis of             
performance that provides feedback as to how students are meeting the expectations of the              
academic standards (including Common Core) and the schoolwide learner outcomes 

Findings Supporting Evidence 
Although the the Site Council, Academic Council, 
learning areas and faculty use student performance 
data to guide decision making there is no school-wide 
tool or procedure to do this. The district has recently 
contracted with the county to provide access to 
Datazone, which seems to be an effective tool at 
warehousing and analyzing the myriad data 
connected to student performance.  Oceana has been 
leading the discussion with the county. After hosting a 
voluntary Datazone staff training in the fall with close 
to 20 participants, Oceana has scheduled multiple 
professional development sessions with the county 
Datazone team this spring to include all faculty.   The 
hope is that all of the above groups will have access to 
state, district and local assessment results and a tool 
to track and analyze this data as needed. Some of the 
ways data is currently used are listed below. 

CAASPP data is presented to staff at the staff retreat, 
families at 9th Grade Orientation and 8th Grade 
Open House.  This data is broken down by sex, race 
and socioeconomic status.  

Math teachers give common assessments and review 
results to determine areas of struggle in order to 

● Wed. Staff Meeting 
Agendas 

●  
● Math Learning Area 

meetings and 
minutes 

● CAASPP scores 
 
 
 
 
 
 
 

● AP data (pg. 45 of 
WASC report) 

 
● PSAT score results  

 
 

● Individualized 
Education Program 
(IEP) 
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https://drive.google.com/drive/folders/1UM96f2g9AOfVIMqqjiXpXPn1OLE-j0gk?usp=sharing
https://drive.google.com/drive/folders/1UM96f2g9AOfVIMqqjiXpXPn1OLE-j0gk?usp=sharing
https://drive.google.com/open?id=0B_4qYIInOOSCNjhRSjdaODNNSm8
https://drive.google.com/open?id=0B_4qYIInOOSCNjhRSjdaODNNSm8
https://drive.google.com/open?id=0B_4qYIInOOSCNjhRSjdaODNNSm8
https://docs.google.com/presentation/d/1BZGD1A0_hrDA2Sd1YI5yWLcwjTT0VxNdsRWeTkpR7dI/edit?usp=sharing
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reteach before giving a retake.  Math teachers analyze 
CAASPP strands to determine content areas to target.  
 

WASC coordinator has provided all teaching teams 
with data of the results of standardized testing for 
collective analysis. She has also shared the results of 
the student survey administered in spring 2017. 
Results communicate to teachers the areas in which 
they feel well prepared and those in which they want 
more support. 

Counseling has begun to use AP potential data to help 
place students into AP classes.   

The special education department and IEP teams 
employ the Special Education Information System 
(SEIS) to propose and agree upon academic and 
personal growth areas to determine student goals. 
Probative measures are used to collect data 
throughout the school year on the finalized goals, and 
are reported on six times per year: at the end of each 
marking period and during the annual review.  

Senior Exhibition Coordinator collects scores from 
each component of the project and enters individual 
student scores into spreadsheets to identify trends in 
student skills and to identify areas where further 
instruction is needed.  Data is shared with staff and 
discussed at staff meetings.  

The School Site Council uses data to inform decision 
making around how to disseminate the yearly 
allocation of SSC funds available to the school.   

 
 
 

● Senior Exhibition 
Score  

 
 

● School Site Council 
minutes 
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https://drive.google.com/drive/folders/1HXl8aCsPgX_tMh_PKYDjyNraYz2ivP5G?usp=sharing
https://drive.google.com/drive/folders/1HXl8aCsPgX_tMh_PKYDjyNraYz2ivP5G?usp=sharing
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Monitoring and Reporting Student Progress 
D1.2. Indicator: The school informs and creates understanding through effective processes in            
order to keep district, board, parents, and the business and industry community informed about              
student progress toward achieving the academic standards, the college- and career-readiness           
standards, and the schoolwide learner outcomes. 
D1.2. Prompt: Evaluate the effectiveness of the processes that inform and create understanding             
of the appropriate stakeholders (governing board members, teachers, students, parents,          
business/industry community) about student achievement of the academic standards, the college-           
and career-readiness standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 
Since 2009-2010, JUHSD has used Synergy, an online 
platform whereby teachers log grades and communicate with 
students and families. Students and families can access grade 
reports at any time on the student (StudentVUE) and family 
portals (ParentVUE) via Synergy. 

Based on student and staff feedback, we’ve shifted from 
grade-alike assemblies to announce honor rolls (3.5 or above: 
principal’s honor roll; 3.0 or above: honor roll) publicly. We 
now recognize this form of student achievement through 
certificates distributed during advisory.  

The district has just started Data Zone, which will enable staff 
to look at data.  

Each year we prepare a School Accountability Report (SARC) 
and share it with the community via posting on the school and 
district websites and by publishing a one-page summary 
document of the SARC. 

Oceana’s standardized test data is formally reported to the 
JUHSD Board of Trustees each school year.  Oceana’s school 
data (California School Dashboard, which has replaced API; 
CAASPP) is reported in local newspapers such as the San 
Francisco Chronicle, the San Mateo Times, and the Pacifica 
Tribune  and on education websites such as GreatSchools, 
Ed-Data, and the California Department of Education. 

Teachers submit grade reports, which the district sends home 
to families, six times a year. In addition to report cards, 
parents are notified of student progress via emails, phone calls, 

● Synergy, ParentVUE, 
StudentVUE  

 
 
 
 

● Certificates; honor roll 
rosters 

 
 
 
 
 
 
 
 
 
 

● School Accountability 
Report (SARC) 
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http://genesis.juhsd.net/pxp/Login_Student_PXP.aspx?regenerateSessionId=True
https://drive.google.com/drive/folders/1xTUdytnGlu5BBgHidtJdPVT-G1M9sen-?usp=sharing
https://drive.google.com/drive/folders/1xTUdytnGlu5BBgHidtJdPVT-G1M9sen-?usp=sharing
https://www.juhsd.net/Page/573
https://www.juhsd.net/Page/573
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in some cases, teacher blog, Google Classroom, and/or letters 
from teachers, advisors, and counselors. 

Families of students with IEPs receive goal updates through 
progress reports, six times per year. 

The 9/10 House routinely meets in a session called “kidbits.” 
This time is available for teachers with shared students to 
discuss patterns between classes, and to then communicate 
with parents, counsellors, or other teachers via email. 

On senior exhibition day, the community evaluators are often 
members of the business and school community.  They come 
to campus to observe and evaluate the quality of student 
presentations. The local paper, Pacifica Tribune usually comes 
to campus to report on the topics and presentations, as well.  
 
Emails and phone calls made home to families to report on 
student progress in terms of student improvement and areas 
for growth. 
 

 
 
 
 
 

● Progress Reports 
● Report Cards 
● Individual samples 

 
● IEP progress reports 

 
 
 
 

● 9/10 House notes and 
agendas 

● Graded Senior Ex 
rubrics and final 
scoring tally sheets 

 
 
 
 
 
Synergy Communication log 
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https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
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Courses in all grade levels have an exhibition process that 
includes a final presentation embedded in the curriculum. 
Starting in 9th grade, curriculum supports student 
skill-building in preparation for the Senior Exhibition. Ninth 
graders present the Freshman Orientation Project (FOP) at 
Back to School Night and conclude the year with the 
Freshman Exhibition, which they present in class; tenth 
graders present the Sophomore Exhibition at an evening event 
each spring and in class; eleventh graders present the Junior 
Exhibition to their peers in the spring, and twelfth graders 
present the Senior Exhibition during a full school day to 
faculty, parents, community evaluators, and 9th -11th grade 
students. With efforts toward inclusion, some seniors enrolled 
in the Certificate Program participate in the Senior Exhibition 
writing and presentation process alongside their general 
education peers.  

In spring 2017, the Humanities 9 teaching team shifted 9th 
grade exhibition to reflect 9th grade skills and content focus 
on revolutions (replacing the NDP, or Natural Disaster 
Project, a cross-disciplinary project with Science). 
Additionally, the 9/10 Humanities and Science teachers more 
explicitly teach ways that 9th grade exhibition and 10th grade 
exhibition scaffold for junior and senior exhibitions. The 
Junior Exhibition is now closely aligned to support Senior 
Exhibition.  

One-on-one student meetings with counselors to discuss 
4-year plan. Conversation includes current grades, past credits, 
post-secondary plans and previous year’s discussion. 
Counselors monitor progress throughout school year, meeting 
at least twice in the school year. 

Special education professionals track progress on each special 
education students IEP goals, update progress on those goals 
six times a year, and send out those updates.  Also special 
education professionals continually monitor student progress 
and growth to determine eligibility for Special Education 
Services. 
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Monitoring of Student Growth 
D1.3. Indicator: The school has an effective system to determine and monitor all students’              
growth and progress toward meeting the academic standards, the college- and career-readiness            
standards, and the schoolwide learner outcomes, including a sound basis upon which students’             
grades are determined and monitored. 
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the              
growth and progress of all students toward meeting the academic standards, the college- and              
career-readiness standards, and the schoolwide learner outcomes, including the basis for which            
students’ grades, their growth, and performance levels are determined. 

Findings Supporting Evidence 
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Since 2013-2014, Humanities teams have implemented 
Standards-Based Grading (SBG), which has helped to sharpen 
student and teacher focus on the skills and content standards 
we assess. SBG-aligned rubrics clarify specific areas where 
students must focus their relearning for improvement and 
make it easier for teachers to communicate with families about 
areas of strength and areas of growth. Standards are a mix of 
CCSS, history standards, and project skill standards that 
support student growth for both college and career.  

9/10 house science teachers use the same grading scale and 
rubric for class-wide projects such as freshman orientation 
maps, practical orienteering test and the natural disaster 
project.  

The whole science department as of 2017-18 will use C.E.R. 
(claim, evidence, reasoning) writing formats for all written 
assessments to allow students to use the same format while 
they progress through their classes.  

Humanities teaching teams meet regularly to collaboratively 
create unit assessments, including the related rubrics, and have 
occasionally graded student work together, with the aim of 
calibrating the rubric and supporting one another in assessing 
student work. Those teams continue to identify the need to 
have more time for calibration. Additionally, students 
regularly study and reflect upon their work once they’ve 
received a graded rubric. They complete metacognitive 
reflection logs to monitor their own growth.  

Some special education staff use S.O.A.P (Subjective, 
Objective, Assessment, Plan) note formats to assess and 
determine student progress in the respective goal area. 

● SBG rubrics 

● SBG overview from 
course syllabi 

● Rubrics 

 

 

 

FOP Rubric Reflection 

 

Metacognitive Reflection: 
Digital Media 

 

 

 

● Project overviews 

● Student work 

● Senior Ex mentor 
handbook 

● IEP document 

● 9th-11th Grade Four 
Year Plan (front & 
back) 

● 12th Grade Grad Plan 
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https://drive.google.com/file/d/0B_0IzAHBYg3zTDdUU3JYY2xGUms/view?usp=sharing
https://drive.google.com/file/d/0B_0IzAHBYg3zcFlyRXVJa1l3UzA/view
https://drive.google.com/file/d/0B_0IzAHBYg3zckhxRndBZWdmSGs/view
https://drive.google.com/file/d/0B_0IzAHBYg3zckhxRndBZWdmSGs/view
https://docs.google.com/document/d/1fOT75FssGeyFnl7QM9YPkSY9JTXQVx0JZI6Nukq6TZc/edit?usp=sharing
https://docs.google.com/document/d/1fOT75FssGeyFnl7QM9YPkSY9JTXQVx0JZI6Nukq6TZc/edit?usp=sharing
https://drive.google.com/file/d/0B9eXKfCIiHvcY0VrN2kydDR6M0U/view?usp=sharing
https://drive.google.com/file/d/0B9eXKfCIiHvcMWFMTVQ3SThma3c/view?usp=sharing
https://drive.google.com/file/d/1Dr_Kv7mTa1qo5VGWwEMeGNBToaDUIpEA/view?usp=sharing
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Courses in all grade levels have an exhibition process that 
includes a final presentation embedded in the curriculum. 
Starting in 9th grade, curriculum supports student 
skill-building in preparation for the Senior Exhibition. Ninth 
graders present the Freshman Orientation Project (FOP) at 
Back to School Night and conclude the year with the 
Freshman Exhibition, which they present in class; tenth 
graders present the Sophomore Exhibition at an evening event 
each spring and in class; eleventh graders present the Junior 
Exhibition to their peers in the spring, and twelfth graders 
present the Senior Exhibition during a full school day to 
faculty, parents, community evaluators, and 9th -11th grade 
students. With efforts toward inclusion, some seniors enrolled 
in the Certificate Program participate in the Senior Exhibition 
writing and presentation process alongside their general 
education peers.  

In spring 2017, the Humanities 9 teaching team shifted 9th 
grade exhibition to reflect 9th grade skills and content focus 
on revolutions (replacing the NDP, or Natural Disaster 
Project, a cross-disciplinary project with Science). 
Additionally, the 9/10 Humanities and Science teachers more 
explicitly teach ways that 9th grade exhibition and 10th grade 
exhibition scaffold for junior and senior exhibitions. The 
Junior Exhibition is now closely aligned to support Senior 
Exhibition.  

One-on-one student meetings with counselors to discuss 
4-year plan. Conversation includes current grades, past credits, 
post-secondary plans and previous year’s discussion. 
Counselors monitor progress throughout school year, meeting 
at least twice in the school year. 

Special education professionals track progress on each special 
education students IEP goals, update progress on those goals 
six times a year, and send out those updates.  Also special 
education professionals continually monitor student progress 
and growth to determine eligibility for Special Education 
Services. 
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D2.  Using Assessment to Monitor and Modify Learning in the Classroom Criterion 

Teachers employ a variety of appropriate formative and summative assessment strategies to            
evaluate student learning. Students and teachers use these findings to modify the            
learning/teaching practices to improve student learning. 

Online Programs: iNACOL Standard L: Assessment of Student Performance: A quality           
online program values student academic performance and takes a comprehensive, integrated           
approach to measuring student achievement. This includes use of multiple assessment           
measures and strategies that align closely to both program and learner objectives, with timely,              
relevant feedback to all stakeholders. [iNACOL Standard L, 2009] 

Indicators with Prompts 

Appropriate Assessment Strategies 
D2.1. Indicator: Teachers consistently use appropriate formative and summative strategies to           
measure student progress and guide classroom instruction. 
D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the            
assessment strategies, especially student work, based on the programmatic goals and standards            
to determine student achievement. 

Findings Supporting Evidence 

Teachers assess student progress through a variety of written 
assignments to ensure that students are gaining the necessary 
skills for graduation. 

Many teachers use common rubrics within learning areas to 
assess students’ work, which help students understand 
teachers’ expectations and evaluate their own progress. 

Humanities and science teachers uses “Fish Bowls” to assess 
students’ ability to think critically. Teachers regularly assess 
students’ communication skills through the use of oral 
presentations, classroom discussions, and “Fish Bowls”. 

Math teachers use warm-up exercises on a daily basis as a 
formative assessment and as a check for understanding of 
previously taught material.  

Teachers uses IAB/CAASPP to access student progress 
towards identified CCSS standards. 

 

● Essays, short answers tests, 
journals, lab write-ups and 
reflections 

 

● Humanities 9/10 
Summative and Exhibition 
rubrics, which also reflect 
CCSS language 

● Fish Bowl Rubrics 

 

 

● Daily warm ups and 
“boardwork” from Math, 
chemistry warm-ups, 

 

● IAB data 
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https://docs.google.com/document/d/1Q7eig6EZ-A0TNDjeD0wWqJpSrFQUGh6y3ogwDgtxbsA/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1DGsCgWjJzWCrxcudEOlY4hUHbtmeh1U3xVpeQz0r0hI/edit?usp=sharing
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Some teachers use Scantron analyzer forms (e.g. for final 
exams) to focus on which subjects to reteach/review. 
 
Since Oceana is a project based school, teachers regularly 
assess students’ abilities through observation during group 
work or student demonstrations. 
 
Teachers use a variety of informal assessments on a daily 
basis to determine whether students understand instructions or 
learning new skills. These assessments may happen through 
warm ups, classroom discussions, journal entries, question and 
answer activities, exit tickets or games. 
 
Exhibitions are an integral part of the Oceana program. At 
each grade level, students are required to complete at least one 
exhibition project as a summative assessment. 
 
Foreign language teachers use oral examinations as a 
summative assessment of skills and vocabulary. 
 
Technological skills are assessed through online tests, group 
presentations, research projects, exhibitions, and homework 
assignments. 
 
Teachers use multiple choice tests to assess students’ 
comprehension and skills, and to prepare students for 
standardized tests. 
 
Special education teachers use observations and test data to 
evaluate progress towards individual learning goals and 
benchmarks. They use SRA math to assess students’ math 
abilities and to determine appropriate math class placement. 
They use the WIAT/III to evaluate students’ academic 
achievement and IEP goals.  
 
The school psychologist does full psychological testing or a 
full file review for triennial IEP meetings. 
 

 

 

● Scantron Analysis printouts 

 

● Exhibitions at every grade 
level in Humanities, 
Science ND project, 
Evolution Project, Earth 
moon Project, Star cycle 
Project, Health Class group 
presentation on physiology 
and relationships, Course 
III Math Theme Park 
Project  
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The speech language pathologist does speech and language 
testing for triennial IEP meetings. 
 
Personal conferences and office hours are used to help 
students with their academic development in a particular 
subject. 
 
Senior Exhibition Support Committee assess students’ abilities 
and match students with Saturday support, targeted advisory 
support in completing the requirements of the Senior 
Exhibition.  
 
Senior Exhibition Support Committee also matches teacher as 
mentors with students who need more support.  
 
Teachers, parents and counselors may call early morning 
meetings with parents/guardians, students and teachers to 
assess a particular student’s progress. Often these meetings are 
to address concerns about a student’s lack of progress. 
 
Students conduct their own assessments in various courses, 
through the use of end-of-assignment reflections and 
end-of-semester course evaluations.  
 
Students conduct self-assessments through reflections. 
 
Students assess their academic four year plan with their 
advisor, counseling intern and counselor. 
 
Humanities 9 and 10 have shifted to Standards-based-grading 
model, using common rubrics across classrooms for 
assessments to more easily and strategically track student 
progress towards common, identified standards 
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Demonstration of Student Achievement 
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular              
and instructional approaches. 
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use              
formative and summative assessments to guide, modify and adjust curricular and instructional            
approaches. This includes how professional learning communities and subject matter teams           
collaborate to collect, analyze, and use assessment data for the basis of curricular and              
instructional decisions. 

Findings Supporting Evidence 
Oceana uses assessment in a variety of ways to modify the 
teaching and learning process. Teachers modify their teaching 
practices, both in the long and short term, based on student 
assessments. For example, student performance as measured 
on rubrics, tests, long-term assignments, presentations and 
projects, help teachers modify curriculum and class structure; 
while homework, daily warm-up exercises, and classroom 
discussions help teachers modify their daily teaching practices. 
Students also use assessments to monitor their learning.  For 
example, students are often asked to use rubrics to revisit 
assignments and to reflect upon completed assignments. Many 
teachers use a “revisit”, an opportunity for a student to revise 
an assignment, to allow that student to meet the minimum 
requirements for a given assignment. Finally, teachers also 
modify curriculum in collaboration with case managers for 
students with IEPs or 504 plans. 
 
Instructional coaches facilitate the creation of curriculum maps 
and support new teachers.  
 
Teachers have begun a vertical alignment to sequence 
instructions for teaching writing standards within 9th and 10th 
grade Humanities in order to help students perform 
competently on Senior Exhibition. 
 
We shifted 9th grade exhibition to reflect 9th grade skills and 
content focus on revolutions (replacing the NDP, Natural 
Disaster Project, a Humanities-Science cross-disciplinary 
project).  We also adjusted sequence of writing genres - 9th 
and 10th grade focus on expository writing, while 11th and 12 
shifted toward argumentative. 
 

● Counseling Exit Survey 
  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Curriculum maps 
 

● Humanities Vertical 
Alignment 
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https://docs.google.com/forms/d/e/1FAIpQLSdINhlCHps6Tt5tu8Fcd5ZP-ORbAGEiPDDY_XxNjSOmh4bJkA/viewform?usp=sf_link
https://sites.google.com/jeffersonunion.net/ohscurriculummaps/home
https://docs.google.com/document/d/1tU0JtMw7EaA--x2bBpgarjK7x63xaF_e48pEF2C1DKk/edit?usp=sharing
https://docs.google.com/document/d/1tU0JtMw7EaA--x2bBpgarjK7x63xaF_e48pEF2C1DKk/edit?usp=sharing
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The counseling department adjust curriculum based off of end 
of year survey.  

Our Math lessons more engaging activity-based explorations 
and our Math class sequences allow for remediation. In math, 
Multiple assessments allow for feedback and opportunities to 
revisit (partial SBG implementation). 

Our Spanish department has created a placement system for 
students to be properly placed based students’ knowledge of 
the Spanish language.  

Humanities, math, science, SPED, counselling, art, PE have 
learning area time routinely throughout the year to meet and 
discuss needed shifts within the departments, which are 
usually the result of noted trends in student assessment 
information. Many learning areas also meet bi-weekly in 
“teaching teams” to plan lessons, based on classroom trends 
and assessment information. 
 
Staff meet in PCGS (Peer Coaching Groups) to discuss student 
work, often through a protocol structure. These groups also 
offer feedback and support, as well as explore current and key 
issues in education. 
 

 
 
 

● Counseling surveys 
(Examples include: 
Financial aid, PSAT 
and College Systems) 

 
 

● Math lesson plans and 
FALS from SVMI 

 
 
 
 
 
 
 

● Spanish Placement Test 
 
 
 

● Learning Area and 
Teaching Team 
meeting minutes 

 
 
 
 
 
 

● PCG notes and sign-in 
sheets 

● Protocol Handouts 
Resource 
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https://goo.gl/forms/4cKE5CG7EAHUPBNq1
https://docs.google.com/forms/d/e/1FAIpQLSct42QUUCTG70k7pP0ZQbBjVsPDUIW1D-G5kgb0ktYvXE5L7w/viewform?usp=sf_link
https://docs.google.com/forms/d/e/1FAIpQLSd-6JO9BGWVLqMFyaQ8okk8sHrEU83QFqz5TIo_5qOUYS9zgA/viewform?usp=sf_link
https://docs.google.com/spreadsheets/d/1hgv8n1o3QvUo_x8N2Y42eXnT8DW88RQAbdbi4Vai06g/edit#gid=2063578121
https://docs.google.com/spreadsheets/d/1hgv8n1o3QvUo_x8N2Y42eXnT8DW88RQAbdbi4Vai06g/edit#gid=2063578121
https://docs.google.com/document/d/1tDCj9McBiGDNH9EjY1ukOPV68bhrxxjssjHp-iHBLyM/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://www.nsrfharmony.org/free-resources/protocols/a-z
https://www.nsrfharmony.org/free-resources/protocols/a-z
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Student Feedback 
D2.3. Indicator: Student feedback is an important part of monitoring student and classroom             
progress over time based on the academic standards, the college- and career-readiness standards,             
and the schoolwide learner outcomes. Interviews and dialogue with representative students           
inform the degree to which learning experiences are understood and relevant in preparing             
students for college, career, and life. 
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which             
students understand the expected level of performance based on the standards and the             
schoolwide learner outcomes in relation to preparation for college, career, and life. Evaluate the              
effectiveness of the student-teacher interaction and monitoring of student progress based on            
student feedback. 

Findings Supporting Evidence 
Students are provided with rubrics for essays in order to give 
an idea of the expectation for each graded category.  
 
Students are provided with rubrics for oral presentations in 
Humanities and Spanish courses. Categories are reviewed 
during class time. 
Google classroom is used to inform students of upcoming 
assignments and provide digital instructions as well as rubrics 
to be viewed outside of school. 
 
Teachers provide students with sample essays (from previous 
years or teacher-generated) as a proficient example of the 
given assignment to guide them throughout the writing 
process. 
 
The guidance counselor and counseling interns meet with 
students 1:1 one to two times per year to review their 
transcript, postsecondary goals based off of their academic 
progress at Oceana. The guidance counselor and counseling 
interns meet with students who are not meeting the minimum 
standard, and draft a plan through a reciprocal dialogue that 
includes strategies to improve their performance to meet the 
standard, and when possible, follow-up with students to assess 
the usefulness of those strategies or determine new strategies 
for success.  
 
In January 2017, students completed a survey about their 
confidence meeting learning area standards and their 
assessment of teacher support in reaching the standards. This 
information was key to learning area discussion in determining 
critical learning needs. 

● Rubrics for essays 
● Presentation rubrics 
● Google Classroom 
● Sample essays 

 
 
 
 
 

● Synergy conference 
notes 

● 9th-11th Grade Four 
Year Plan (front & 
back) 

● 12th Grade Grad Plan 
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https://docs.google.com/a/jeffersonunion.net/document/d/1_DwEMpOsWlhX6zErEwFbI8_oynYUhR3VIGdMUDffyZk/edit?usp=sharing
https://classroom.google.com/c/NzAzMDk3NTUwMFpa
https://drive.google.com/file/d/0B9eXKfCIiHvcY0VrN2kydDR6M0U/view?usp=sharing
https://drive.google.com/file/d/0B9eXKfCIiHvcMWFMTVQ3SThma3c/view?usp=sharing
https://drive.google.com/file/d/1Dr_Kv7mTa1qo5VGWwEMeGNBToaDUIpEA/view?usp=sharing
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Most teachers ask students to complete semester course 
evaluations. These evaluations have been instructive in 
making changes to curriculum and teaching strategies. 

 
 
 
 

● Student Survey on 
Learning Area 
Standards 

 
 

● Semester Course 
Evaluations 

 
D3.   Using Assessment to Monitor and Modify the Program Schoolwide Criterion 

The school, with the support of the district and community, has an assessment and monitoring               
system to determine student progress toward achievement of the academic standards, the college-             
and career-readiness standards, and the schoolwide learner outcomes. The system drives the            
school’s program to continually improve and to allocate resources to effectively meet student             
needs. 

Indicators with Prompts 

Schoolwide Assessment and Monitoring Process 
D3.1. Indicator: The following stakeholders are involved in the assessment and monitoring            
process of student progress: district, board, staff, students, parents, and the business and industry              
community. 
D3.1. Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring            
student progress. Include district, board, staff, students, parents, and the business and industry             
community. 

Findings Supporting Evidence 

There are many systems in place to inform various stakeholder 
of our students’ progress. While we continue to work on 
improving communication, we know that some stakeholders 
are still unaware of the students’ progress.  In particular, 
stakeholders who do not have access to the internet or need 
information translated are less informed than other groups. 

All advisors review transcripts, grade reports, and community 
service hours with individual students in their advisory. Many 
teachers use Google Classroom to inform students and 
guardians of classwork and assignments.  

● 9/10 House Minutes 
● Senior exhibition lists 

of community 
evaluators and copies 
of final assessments 
with community 
members’ signatures. 

● School website 
● Auto-Dialer Messages 
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https://drive.google.com/a/jeffersonunion.net/file/d/0Bw2wllOgPJ-Xa3JjOGFPN2lSUFE/view?usp=sharing
https://drive.google.com/a/jeffersonunion.net/file/d/0Bw2wllOgPJ-Xa3JjOGFPN2lSUFE/view?usp=sharing
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https://docs.google.com/document/d/1LbpM7-fn0Oegv6v5DvbXr3t5c7B8Kgro6iqhs8PnsCo/edit?usp=sharing
https://www.juhsd.net/Page/11
https://drive.google.com/file/d/1o78NoNKQ78zlLoccRTme9lK1zrhVSYf4/view?usp=sharing
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Report cards are sent home to each student every six weeks for 
a total of six reporting periods with academic advisors, 
counselors, administrators, and teachers relying on report 
cards to inform students and parents of student academic 
progress.  

The district provides Synergy, a software program, to enable 
guardians and students to view current grades. Parents can 
monitor the progress of students by communicating with 
teachers through Synergy as well as e-mail, phone calls, the 
student planner, and weekly progress reports.  

The school’s website publishes the SARC, Spotlight on 
Performance, and Adequacy of Teachers, Textbooks, and 
Facilities report.  

Seniors and their families at Back to School Night receive 
students’ transcripts and critical information about graduation 
requirements. 

The school uses exhibitions to monitor progress towards 
achievement of the schoolwide outcomes. All teachers, 
counselors, and administrators mentor seniors through the 
completion of their Senior Exhibition. Parents, guardians, and 
community members are invited to evaluate and question 
student knowledge, skills, and achievement at Freshman 
Orientation Presentations, Sophomore, Junior, and Senior 
Exhibitions. Community members, parents, and guardians 
assess Senior Exhibition oral presentations along with 
students’ mentors.  
 
Counselors and counseling interns meet with individual 
students to create four year graduation plans. Advisors, 
counselors, and counseling interns help students sign up for  
courses for each new school year. The Student Assistance 
Team (SAT) meets twice a month or more to address 
intervention for students demonstrating particularly low 
achievement. The SAT relies heavily on grades, standardized 
test scores, cumulative folder, student history, parent and 
teacher feedback, and teacher anecdotal data. Academic 

● Synergy gradebook and 
letters to parents 
explaining Parent Portal 

● Weekly student 
progress reports for 
athletics.  

● Report cards 
● 7:30 Meeting Forms 
● SST Meeting Forms 
● 4 year grad plans 
● Rubrics from multiple 

years that show 
changes 

● IEP sample agenda and 
special education 
testing 
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https://genesis.juhsd.net/pxp/Login_Parent_PXP.aspx?regenerateSessionId=True
https://drive.google.com/file/d/11mSUidD0c5_F3tbYKVs-OkwVmYAm4fa4/view?usp=sharing
https://drive.google.com/file/d/11mSUidD0c5_F3tbYKVs-OkwVmYAm4fa4/view?usp=sharing
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https://docs.google.com/document/d/1asgu5WkQE0C9lVDMzO3gYmr2rBYcsLvzx5iZ_H8Lw-M/edit?usp=sharing
https://drive.google.com/file/d/0B9eXKfCIiHvcY0VrN2kydDR6M0U/view?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1tIZx-VM23vAJRpcA7Gg869UchkZeA_2KK_c4GCdyzUI/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1tIZx-VM23vAJRpcA7Gg869UchkZeA_2KK_c4GCdyzUI/edit?usp=sharing
https://docs.google.com/a/jeffersonunion.net/document/d/1tIZx-VM23vAJRpcA7Gg869UchkZeA_2KK_c4GCdyzUI/edit?usp=sharing
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counseling interns meet with failing students to provide 
necessary support and to contact students’ guardians. Teachers 
or parents frequently request a 7:30 a.m. meeting to monitor 
the progress of at-risk students with the students’ teachers and 
family. 

Academic counseling interns meet with each sophomore in the 
spring semester to discuss their graduation plan. All juniors 
and seniors develop a graduation plan with the academic 
counselor.  Academic counseling interns meet with each junior 
in the fall to assure the student is on track for graduation and 
to contact student’s guardians if student need academic 
support.  

Special education students, or students referred for special 
education testing, are formally assessed by the school 
psychologist, special education teachers, and related education 
professionals (e.g. Speech Language Pathologist, Transition 
Specialist, etc.). The school psychologist, teachers, and related 
special education professionals utilize a wide variety of 
assessments and data to assess and monitor student 
achievement. 
 
Coordinators of major school programs (Senior Exhibition, 
Community Service, athletic director, and 9/10 House, 
Associate Student Body) regularly monitor student progress 
and report results to the Academic Council, faculty, and the 
community. Teachers discuss and analyze student data in staff 
meetings, teaching teams and Peer Coaching Group (PCG) 
meetings. 9/10 House teachers discuss concerns about shared 
students (“Kid Bits”) two times each semester. Typically 
teachers email advisors and/or families about their concerns 
during these meetings as well. 
 
The Athletic Director and coaches monitor the progress of 
student athletes through report cards, weekly progress reports, 
and communication with teachers.  Attendance at teacher 
office hours is mandatory for student athletes with grades of 
C- or below. Oceana, with the support of the district, annually 
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collects, analyzes, and reports student achievement data 
through the SARC, the Single Plan for Student Achievement, 
and our Time Waiver application to the CDE. The Community 
Service Coordinator and advisors regularly monitor student 
community service hours completed toward the graduation 
requirement. 
 
While the school is committed to informing each stakeholder 
group about students’ progress, we are aware that many 
members of the outside community know little about our 
students’ work. The District Office does provide some 
information on their website, but could do a better job 
providing information to all community members. Not all 
families are fully aware of their students’ achievement, 
whether because of language barriers, socio economic 
struggles, or lack of internet access.  
 

Curriculum-Embedded Assessments 
D3.2. Indicator: The school regularly examines and analyzes standards-based         
curriculum-embedded and standardized assessments for English language and mathematics in all           
subject areas. 
D3.2. Prompt: Evaluate the effectiveness of how the entire school examines and analyzes             
standards-based curriculum-embedded as well as other standardized assessments (Smarter         
Balanced, SAT, ACT, EAP, others) for English language and mathematics. Include how this             
assessment data is collected, analyzed, and used as the basis to make decisions and changes in                
the curricular and instructional approaches. Comment on how this process impacts the            
instruction of second language learners by modifying the teaching and learning process. 

Findings Supporting Evidence 
While we do look at data, we are keenly aware that this is an 
area that is in need of improvement.  
 
As of the 2017-2018 school year,  9/10 Humanities teachers 
give a baseline assessment to determine proficiency in certain 
areas and what areas are needed to review.  
 
Math teachers give common assessments and review results to 
determine areas of struggle in order to reteach before giving a 
retake.  
 
Math teachers analyze CAASPP strands to determine content 

● Controversial issues 
class 

● Wednesday staff 
meeting PD on 
ELA/math CCSS 

● Meeting minutes from 
Learning areas: 

○ Counseling 
○ 9/10 

Humanities 
○ 12th Grade 

Humanities 
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https://docs.google.com/document/d/1JcrEQCYvUYYqw0TxYgQz8OUDbNVLSLpIpIIYWBUceJU/edit?usp=sharing
https://docs.google.com/document/d/1JcrEQCYvUYYqw0TxYgQz8OUDbNVLSLpIpIIYWBUceJU/edit?usp=sharing
https://drive.google.com/drive/folders/0B9eXKfCIiHvcVVptRjgzN3JDOXc?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
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https://docs.google.com/document/d/1wsbXYSS_JaJVpih4MA1GPRiQx6Z-vRwFuNsKrsfADkY/edit?usp=sharing
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areas to target.  
 
Humanities teaching teams analyze CAASPP scores to 
determine areas of need.  
 
Many teachers use Standard Based Grading (SBG) to 
communicate essential skills to students, families, and staff.  
 
Learning areas use results from in-class assessments to inform 
re-engagement lessons to follow-up and reteach as needed. 
 
All staff went through training to embed ELA CCSS standards 
for reading and writing as it applies to each discipline. 
 
District created new courses to help develop English skills for 
students designated as English Learners. 
 
Learning areas met to dissect CAASPP data to determine 
demographics of students that need support.  
 

○ Science 
○ Math 
○ Fine Arts 
○ PE 
○ Spanish 

● Classroom syllabi 
● 9/10 humanities 

baseline assessment 
● Learning area 

assessments and 
following lesson plans 

● CAASPP results (see 
Chapter 2) 

Schoolwide Modifications Based on Assessment Results 
D3.3. Indicator: The school uses assessment results to make changes in the school program,              
professional development activities, and resource allocations demonstrating a results-driven         
continuous process. 
D3.3. Prompt: Comment on the overall effectiveness of how assessment results have caused             
changes in the school program, professional development activities, and/or resource allocations,           
demonstrating a results-driven continuous process. Examine examples and comment on the           
overall effectiveness of changes in the online opportunities, professional development of the staff,             
and the resource allocations to support student achievement and their needs. 

Findings Supporting Evidence 
For over 20 years, Oceana has been dedicated to a cycle of 
inquiry. Teachers continue to participate in various forms of 
professional development and we continue to critique our 
work, leading to many changes in the program. It is a never 
ending process that we are committed to. We are aware that 
we need to spend more time looking at data, something that 
we hope will improve with Datazone. 
 
Humanities learning area has worked to vertically align 
writing skills that are targeted and scaffolded in grades 9-12. 

● Humanities vertical 
alignment 

● Math Learning Area 
minutes  

● Senior Exhibition 
Rubrics 

● 9/10 house minutes 
● Science curriculum 

maps 
● Professional 

Development List 
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https://drive.google.com/drive/folders/0B_4qYIInOOSCNjhRSjdaODNNSm8?usp=sharing
https://drive.google.com/drive/folders/19DuiuIABAFzVM6V9asncYrNrRK4deQAF?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://docs.google.com/presentation/d/1BZGD1A0_hrDA2Sd1YI5yWLcwjTT0VxNdsRWeTkpR7dI/edit?usp=sharing
https://docs.google.com/presentation/d/1BZGD1A0_hrDA2Sd1YI5yWLcwjTT0VxNdsRWeTkpR7dI/edit?usp=sharing
https://drive.google.com/drive/folders/0B_4qYIInOOSCNjhRSjdaODNNSm8?usp=sharing
https://drive.google.com/drive/folders/0B_4qYIInOOSCNjhRSjdaODNNSm8?usp=sharing
https://docs.google.com/document/d/1Yf3a-ibexAJ6eFzUT8dyoIwG0OkgvSsAOkF0KzXCWOI/edit?usp=sharing
https://docs.google.com/document/d/1Yf3a-ibexAJ6eFzUT8dyoIwG0OkgvSsAOkF0KzXCWOI/edit?usp=sharing
https://docs.google.com/document/d/1Kg1cvywVvAgyGHzijqW_kQqRg33dpSIttDyGtPck8FI/edit?usp=sharing
https://sites.google.com/jeffersonunion.net/ohscurriculummaps/home
https://sites.google.com/jeffersonunion.net/ohscurriculummaps/home
https://docs.google.com/document/d/1iPqaKB4-Xj3yBf7dIfZUX_ozSs5Kk0IIlF53CZqEvLs/edit?usp=sharing
https://docs.google.com/document/d/1iPqaKB4-Xj3yBf7dIfZUX_ozSs5Kk0IIlF53CZqEvLs/edit?usp=sharing
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Math learning area is working to vertically align courses 1 to 
3.  
 
Humanities teacher update and revise exhibitions based on 
results of previous year exhibitions 
 
9/10 House regularly uses project and assignment results to 
update and revise future assignments.  Needs for assignment 
updates are communicated between teachers during 9/10 
House meetings. 
 
Science is working to update curriculum to align to NGSS in 
anticipation of new science test. 
 
Controversial Issues class and advisory created to support 
ELLs based on data received by CAASPP.  
 

 

D3.4. Indicator: The school periodically assesses its curriculum and instruction review and            
evaluation processes. 
D3.4. Prompt: Evaluate the process that the school utilizes to review and assess the              
effectiveness of each program area, including graduation requirements, credits, course          
completion, and homework and grading policies, to ensure student needs are met through a              
challenging, coherent, and relevant curriculum. 

Findings Supporting Evidence 
Academic Council (AC) yearly reviews course selections and 
new course proposals. Decisions are made on what courses 
will best help students meet A-G requirements and meet 
graduation requirements. The school is hopeful that Datazone 
will provide us with information to help us better assess the 
effectiveness  of our program offerings.  
 
 In previous years, AC added Agriscience class that would not 
only support the school garden and possibly CTE, but would 
provide another opportunity for students to make up science 
credits. 
 
AC has reviewed homework policies on many occasions, in 
particular, the policies in regards to vacations. AC decided not 
to create one policy, but to ask teachers to thoughtfully think 
about how much homework they assign over breaks, being 

● AC meetings/agendas 
● Course proposals 
● Course selection forms 

 
● Wednesday staff 

meeting/learning area 
minutes 

 
 

● 9/10 House minutes 
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https://drive.google.com/drive/folders/0B9eXKfCIiHvcakJPell6aU5udTQ?usp=sharing
https://docs.google.com/document/d/1oWRosTk7_8hVVyNpJeB1vPeb8VbmwNpmpw4V-TQYnyA/edit?usp=sharing
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https://drive.google.com/drive/folders/1UM96f2g9AOfVIMqqjiXpXPn1OLE-j0gk
https://drive.google.com/drive/folders/0B-Suh9rIKDIWdjNQTnRMOXFIWGs?usp=sharing
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mindful of students’ need to have a break. AC looked at 
research about homework and in the recent student survey 
asked students how much homework was being assigned. 
 
AC has supported the development of SBG. There have been 
several meetings to discuss SBG and its impact on students’ 
success. AC continues to support teachers implementing SBG, 
since it so clearly connects to course/CCSS standards.  
 
Staff consensus to remove the graduation portfolio 
requirement. After many different revisions of the portfolio 
the staff determined that students were not prepared to 
complete this graduation requirement and that the senior 
exhibition met the schoolwide outcomes. 
 
 
 
Learning areas routinely meet to reflect on teaching practices, 
assignments, and curriculum, including reviewing the 
CAASPP results. 
 
9/10 House meetings provide a venue for teachers to discuss 
the successes and areas of growth across 9th and 10th grade 
classes, including Humanities, Science, Health.  
 
Students complete course evaluations about once per year. 
The principal has provided a template for classroom 
evaluations that teachers can adjust per their needs. 
 
Counseling hall runs D/F list every grading period, interns 
meet with students. This process ensures that families and 
students are notified about students’ academic struggles. Often 
at this time, accommodations and/or agreements are made to 
help students pass their courses.  
 
The annual SPSA review process includes the AC. They look 
at various types of data to create new goals and new action 
plans. These discussions are geared to increasing student 
success on all levels. 
 

 
● Teachers’ evaluations 

D3.5. Indicator: The school employs security systems that maintain the integrity of the             
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assessment process. 
D3.5. Prompt: Evaluate the selection of and the use of proctors, the security systems for test                
documents, and the means to maintain the integrity of the assessments. 

Findings Supporting Evidence 
Every effort is made to have test proctors be familiar faculty 
members for students. For example, CAASPP testing is 
proctored by the student's Humanities teacher and AP testing 
is completed by academic counselors. The VPG trains all 
proctors leading up to the test and is available on test days to 
troubleshoot should anything come up. All testing materials 
are kept in the VPG's office in locked cabinets, in a locked 
office.  
 
 
Training is provided to proctors for CAASPP. 
 
Proctors are teachers and counselors who are familiar with 
school and testing policies.  
 
The CAASPP is delivered in humanities class, where students 
are most comfortable and in order to reduce anxiety. 
 
Proctors collect electronic devices during CAASPP 
 
During AP exams, guidelines provided by College Board are 
strictly followed.  The Academic Counselor administers all 
AP tests. 
 
Standardized tests completed on paper are locked until the 
morning of the exam and under proctor or admin supervision 
until they are returned to testing coordinator (VPG).  
 
Use of partitions to limit vision of other students’ tests.  
 

● CAASPP Schedule 
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ACS WASC Category D. Standards-based Student Learning: Assessment and 
Accountability:  Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the              
criteria in Category D are being met. 

Include comments about the degree to which these criteria impact the school’s ability to              
address one or more of the identified critical learner needs (Chapter IV).  

Summary (including comments about the critical learner needs) 

To what degree do we meet the indicators? 
  
Oceana examines and tracks standardized testing data, and this information is shared with the              
whole staff. However, we could improve in the area of sharing information and data with our                
community and all stakeholders. The school would also benefit from more data, for example,              
classroom assessment data, software that applies to classroom assessments in order to track             
growth of students over time. Even though we have not been able to track student data more                 
specifically, the measures we have available have helped us to make significant changes to the               
curriculum. This has included formative assessments, alignment of summative assessments,          
changes to the Senior Exhibition, and shifts in the Spanish Language program. The school              
makes efforts toward collecting student surveys, but there may also be some growth to do in this                 
area. More consistent course evaluations and more concrete student input may be needed. In the               
area of Senior Exhibition, the school is successful at incorporating all the stakeholders in the               
assessment process, but we could involve more stakeholders in other school-wide endeavours.            
We could also better communicate with our non-English speaking families. With the recent             
changes to the standardized tests, we do not have a range of data to compare, but we do examine                   
the data in both ELA and math and make changes accordingly. All standardized tests are               
monitored according to the requirements of the state and testing organizations.  
 
To what degree to the criteria impact the students learning needs? 

 
Since the introduction of CCSS there have been a number of shifts. To begin, many               

subject areas have created rubrics that align with CCSS and now use CCSS language, while other                
subject areas are in the process of developing these rubrics. The 9th and 10th grade classes in                 
the Humanities department are now fully implementing a standards-based grading model, which            
helps students to track their own progress on specific standards and concretely connects the              
CCSS to what is taught in class. The SBG model allows for revisits so students can revise their                  
work in order to show mastery of the material. The counselling department, based on student               
feedback that they were not getting enough information about career and vocational options, has              
developed a partnership with Skyline College, the local community College. The college present             
to grade levels as well as offer free concurrent enrollment. They also come to campus to help                 
senior students apply and register for classes. Lastly, Oceana has increased inclusion of Special              
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Education students in many area of campus life, including the Senior Exhibition where all              
students from different programs are now participating.  
 
 
 
Prioritize the strengths and areas for growth for Category D. 
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of 
Strength 

 
● Senior Exhibition learning and assessment process 

● Standards-based Grading has led to rubrics that have clearer assessment criteria, as well 
as more thoughtful grading practices that align with the curriculum 

● Scaffolding and alignment across grade levels has increased in Math, Spanish, and 
Humanities 

 
 
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of 
Growth 

● Support more teachers to implement SBG for consistency and clarity in grading approach 
○ Time to do grade calibration on shared assessments 
○ Students report the challenge of different ranges to constitute say, an A vs. a B 

● Teachers need support accessing and analyzing assessment data  
○ Including special education professionals accessing standardized tests scores to 

include on IEPs.  
○ Adequate assessment protocols for probative data is not readily available to SPED 

staff 
○ Need consistent sources of data, training on programs provided by the district for 

the purposes of data analysis, with paid time to review data and to adjust 
programs/ curriculum in response 

● Communication to parents about Senior Exhibition, its assessment criteria, how it is 
graded, how the project works, keeping in mind the needs of non-English speaking 
families 
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Category E: School Culture and Support for Student Personal and Academic           
Growth 

 

 

Back: Brooke Connell, Jayden Blank, Ryan Reidy, Thomas Schwartz, Miles Wittig, David 
Gilbert 
Front: Veronica Gasco, Keziah David, Tobie Smith, Melissa Ambrose, John Neuberger 
Not pictured: Carly Sciacqua  
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E1.  Parent and Community Engagement Criterion 

The school leadership employs a wide range of strategies to encourage family, business,             
industry, and community involvement, especially with the learning/teaching process. 

Indicators with Prompts 

Regular Parent Involvement 
E1.1. Indicator: The school implements strategies and processes for the regular involvement of             
all stakeholder support groups in the learning and teaching process, including parents of             
non-English speaking, special needs and online students. 
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family,              
business, industry, and the community, including being active partners in the learning/teaching            
process. Comment on the effectiveness of involving parents of non-English speaking, special            
needs and online students. 

Findings Supporting Evidence 
Oceana strives to involve all stakeholders in our students 
learning and wellbeing. We feel that family, community and 
local agency involvement in our school improves student 
outcomes and successes. While this is a lofty goal, and we 
have a long way to go, we feel we have made significant 
progress and are continually looking for ways to further 
incorporate our families and community.  
 
Oceana provides strategies and processes to support students’ 
learning process through multiple means of contact with 
parents/guardians. We contact families of students who are 
referred to the Care List or the Student Assistance Team 
(SAT) which initiates consultation with school staff and/or 
formal meetings with staff and teachers. These meetings are 
intended to support students who may be struggling with 
academic, personal, emotional or other issues. We also 
regularly communicate with families, case managers, service 
providers, and teachers of  students with 504 Plans and IEPs 
(for students with IEPs, translation services are available for 
families via our District Translation Services). Unfortunately, 
at this time, there are no formal translation services available 
for students with 504 Plans, SAT or Care List. 
 
Additionally, EL students are provided specific interventions 
including an elective support class and specialized advisory 
called Controversial Topics, which provides remedial 
language support. Students are reevaluated for EL status each 
year with CELDT testing. The school communicates with the 

● Staff meeting minutes 
where we presented 
about SAT 

●  SAT info handout 
● Confidential SAT 

notes, selected students 
conference files 

● Emails, Synergy notes, 
IEP notes, behavior 
communication logs 

● Notes from SAT, 504, 
IEP meetings, emails 
scheduling meetings 
with families 

● Conference file 
screenshots from 
Synergy 

● Care List minutes 
● Emails with Sabina 

Beltran regarding 
translation services for 
IEP meetings. 

 
● Syllabus for 

Controversial Topics. 
● CELDT scores  
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families of all students placed in the support classes to help 
them understand the various levels of support we have for 
their children. Students’ EL status and progress on statewide 
assessments is reviewed each year with parents of students 
with IEPs. When there is a parent/teacher meeting for students 
without IEPs, the District is able to provide translation 
services for Spanish and Tagalog speaking families with 
enough advance notice. Oceana uses internal resources such as 
staff who speak Mandarin or other languages whenever we can 
for parents who don’t speak English and for whom there are 
no translators.  
 
Back to School Night (BTSN) supports students’ learning and 
includes parents by  holding grade level meetings, teaching 
parents to use ParentVue, and providing an opportunity to 
meet all teachers. We have made a lot of progress with 
including the parents of students in our certificate program. 
Finding an effective way to invite non English speaking 
parents to BTSN is a major area of growth. Additionally, there 
is communication at BTSN regarding communicating and 
emailing parents about major assignments; some use Google 
Classroom as a way to let parents know about current 
assignments.  
 
Teachers, counselors, administrators are available on email to 
communicate regularly with parents/guardians. Many teachers 
regularly email parents about class assignments and 
individually when they are concerned about their students’ 
progress. We also strongly encourage teachers to contact home 
when students are improving, excelling or acting as exemplary 
community members. Parents/guardians are also encouraged 
to regularly check ParentVue to stay abreast of their child’s 
progress.  
 

 
● BTSN Program 
● BTSN Powerpoint for 

students in the 
certificate program. 

● Emails and screenshot 
of Google Classroom  

 
 
 
 
 
 
 

● Emails from teachers 
● Screenshots of 

ParentVue 
 
 
 
 

 
Use of Community Resources 
E1.2. Indicator: The school uses community resources to support student learning. 
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and             
community resources to support and extend learning. Determine how effectively community           
members expertise and services, such as professional services, business partnerships, guest           
speakers, job fairs, field trips to local employers, and evaluation of student projects and              
classroom presentations, provide real world applications of the learning standards and           
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schoolwide learning outcomes. 
Findings Supporting Evidence 
Oceana solicits and employs the community in a multitude of 
ways. We strongly believe, and demonstrate to our families, 
that teaching and learning is not solely contained within the 
traditional classroom, directed by the teacher. We welcome 
community members, parents/guardians, non-profit 
organizations, colleges and universities, and business 
members into many aspects of the school. Teachers plan both 
in-school and local field trips (especially during interim) to 
local organizations to extend learning beyond the classroom. 
While we involve community members in many ways, we are 
aware that language, economic and cultural barriers prevent 
many stakeholders from being actively involved with the 
school.  
 
We have a strong community service program that engages 
students in a wide variety of programs and agencies in the 
community; community agencies come to campus to present 
and recruit students to work with their agency. Students give 
many thousands of hours of work to the community each year 
through this program. Community speakers are also invited to 
various classes, advisory, etc. to teach and to present 
information.  Our Interim Program inherently involves many 
community agencies, parents/guardians and community 
members as many groups go off campus or have outside 
instructors come to help during the week.  
 
As far as offering professional exposure, our annual Career 
Day brings between 30-40 professionals to school to discuss 
their career path and experiences. We make sure to allow 
ample time for questions so students can engage with the 
presenters. Many presenters for Career Day are alumni which 
creates a powerful connection and example to current students. 
All seniors must interview two professional experts for their 
Senior Exhibitions and parents/guardians and community 
members are invited to help evaluate Senior Exhibitions. 
 
We have several ongoing relationships with community 
agencies as teaching partners for specific classes. The Gene 
Connection which is under Bay Area Biotechnology 
Education Consortium is used in Biology, Enriched Biology, 
Agricultural Science and Environmental Science. The Park 

 
 
 
 
 
 
 
 
 

● Community service 
forms, flyers, and 
student hours 

○ Flyer- 
Orientation 

○ Flyer- nov and 
dec 

○ Flyer- oct 
○ Flyer- group CS 

● Totals of seniors’ hours  
● List of speakers in 

classes such as 
Holocaust survivors, 
RTS/CORA  

● Interim list 
● Field trip lists 

 
 

● Career Day programs 
from last several years 

○ 2014 
○ 2016 
○ 2017 

● Lists of Sen Ex topics  
● Lists of community 

evaluators for Sen Ex 
 
 

● Habitat restoration 
schedule 

● GGNRA Education 
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https://drive.google.com/file/d/1Wgki2v5gGNgsK9D008nTCM6DJgBbeUM7/view?usp=sharing
https://drive.google.com/file/d/16jdgADPngEtUFHqQBa_EGifzRr26cWMU/view?usp=sharing
https://drive.google.com/file/d/1OamNHj-SCWvhsVhdqQjxJTIJFnPmNLNW/view?usp=sharing
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Stewardship Program (a nonprofit that works with Golden 
Gate National Recreation Area) works closely with 
Environmental Science class and our community service 
program. Pie Ranch a sustainable organic and educational 
farm in San Mateo works with our Foods Class and Gardening 
advisory. This includes HomeSlice, Pie Ranch’s education 
program which recruits Oceana student members and provides 
summer internships. Additionally, many staff trained by 
Mindful Schools teach mindfulness using their curriculum. 
We also offer our classrooms as a practice site for current 
members of the Mindful School Year-long teacher training 
program.  
 
Colleges and universities send representatives to speak about 
their admission processes and special programs to our 
students. We bring in experts to help students navigate the 
complexity of financial aid for higher education. We have 
excellent relationships with a variety of local universities and 
have several student teachers, counseling interns and mental 
health interns  
every year.  
 
 
 

Interns in class with 
supportive curriculum 

● HomeSlice - summer 
internship program 

○ HomeSlice 
interest form 
2017 

● May I Be Happy - film; 
numbers of teachers 
trained and teaching 
mindfulness in classes 

● Mindfulness surveys 
 

● Schedule for 
college/university 
advisory visits 

● Financial Aid nights 
● List of student teachers 

and counseling intern 
names over the last 6 
years. 
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https://docs.google.com/document/d/1yRzsYmsy-nzOqwJ-gsoRIWIEQry94iximUDx80RSaRA/edit?usp=sharing
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https://docs.google.com/document/d/1Mg7M2cpxVbDChP4vhIIlrOM1KGsBwS_Y1jRzGc9xq3I/edit?usp=sharing
https://docs.google.com/document/d/1Mg7M2cpxVbDChP4vhIIlrOM1KGsBwS_Y1jRzGc9xq3I/edit?usp=sharing
https://docs.google.com/document/d/1Mg7M2cpxVbDChP4vhIIlrOM1KGsBwS_Y1jRzGc9xq3I/edit?usp=sharing
https://docs.google.com/document/d/1Mg7M2cpxVbDChP4vhIIlrOM1KGsBwS_Y1jRzGc9xq3I/edit?usp=sharing
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E2.  School Environment Criterion 
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is                    
characterized by trust, professionalism, high expectations for all students, and a focus on             
continuous school improvement. 
Indicators with Prompts 

Safe, Clean, and Orderly Environment 
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure               
a safe, clean, and orderly place that nurtures learning, including internet safety. 
E2.1. Prompt: Determine the extent to which the school has implemented policies and             
committed resources to ensure a safe, clean, and orderly environment that nurtures learning.             
Evaluate the effectiveness of the school’s practices and procedures for all aspects of student              
safety including: effective operating procedures for internet safety, bullying, drug and alcohol            
abuse education and intervention, conflict intervention, use of derogatory or hateful language            
especially in the context of race or gender, disaster preparedness and other safety topics of local                
concern that may interfere with learning. 

Findings Supporting Evidence 

Oceana prioritizes a safe and clean environment that nurtures 
learning. We value student safety, which is evident in school 
wide outcomes and wellness initiatives. Staff training on 
de-escalation, school policies and procedures reviewed in 
planner, and curricular units that teach about people’s 
identities and differences all help students accept their peers 
and work together to eliminate bullying. Restorative Practices, 
community building questions, and conflict mediation work to 
help students get to know each other on a personal level and 
work on building effective communication and conflict skills. 
We are poignantly aware that a school should continually 
strive to improve the culture of kindness, respect and safety. 
We know that there are issues that occur and that not all of our 
students feel completely safe. 

Teachers work to build strong classroom communities based 
on our Schoolwide Outcomes and the creation of classroom 
norms to establish a climate of trust and safety. Research 
indicates that connectedness and trust increase school safety.  

Adopting and implementing the San Mateo County Big 5 
disaster preparedness plans ensures the school is ready for a 
sudden disaster. The Daily City Youth Health Center is an 

 

● Staff power, privilege, 
and implicit bias 
training/stereotype 
threat 

● School wide outcomes 
● Lists of class norms 
● No Name Calling Week 
● Two new clubs: 

#StayWoke, where 
more 
progressive-minded 
students come together 
to learn about and 
discuss current events 
and share their 
concerns and hopes 

● Restorative Practice 
Circles  

● Explicit instruction 
during Identity Unit 
about “identity 
systems” or, more 
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outside agency that has partnered with JUHSD and OHS to 
teach students about sexual relationships and the dangers of 
drugs.There are also multiple clubs at the school, including the 
Stay Woke Club, Change the World Club and others that work 
towards improving society. 
 

accurately, systems of 
oppression, which 
wellness counselor has 
indicated has greatly 
increased student sense 
of safety, inclusion, 
self-worth, 
empowerment 

● More efficient use of 
aides to support student 
access to entire campus 
and programs. 

● Staff training on 
de-escalation.  

● Daly City Youth Health 
Center 

High Expectations/Concern for Students 
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in             
an environment that honors individual differences and is conducive to learning. 
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of               
caring, concern, and high expectations for students in an environment that honors individual             
differences. Determine how effectively school policies, programs and procedures support student           
learning by examining information such as: proportionality of discipline data, use of positive             
behavior strategies by staff, restorative justice practices, celebrations of students’ heritage and            
ethnicity and other information or practices that support a caring, learning environment. 

Findings Supporting Evidence 
Oceana’s effectiveness in providing a learning environment 
focussed on caring, concern and high expectations for all 
students is evident in the school policies, programs and 
procedures that support student learning. At the root of 
Oceana’s learning environment are Advisory and the 9/10 
House. They provide the framework for our students to help 
them become oriented and adjusted to life at Oceana. Teachers 
loop with their students for 2 years in Humanities and Science 
at the 9th and 10th grade levels. In addition, advisors work 
with the same advisees for two years. The relationships 
formed between teachers and students as well as amongst 
students are very strong. These relationships are based on a 
true understanding of each other as people. Despite our strong 
foundation of individual support and respect, we are aware 
that there are many things we can do to improve in this area. 

● Power, privilege, and 
Implicit bias 
training/Stereotype 
threat 

● Revamping school wide 
outcomes 

● Advisory Circles 
● Advisory lessons-- 

“ready-mades” 
○ 2 

● No Name Calling Week 
● End of year 

appreciations - between 
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We have work to do in the area of schoolwide positive 
behavior strategies, celebrating student’s cultures and in using 
data.  
 
At Oceana we celebrate students heritage/ethnicity through 
explicit instruction during the freshman humanities Identity 
Unit. The unit of study addresses “identity systems” and 
systems of oppression. The wellness counselor has indicated 
that this particular unit has greatly increased student sense of 
safety, inclusion, self-worth, empowerment 
 
To increase the amount of understanding and mutuality of 
respect necessary in a caring learning environment, Advisory 
activities such as asking community building restorative 
practices questions are utilized on a weekly basis. Students are 
known well on campus by both their peers and adults. In 
addition to community building circles, the administration 
utilizes repair circles after suspensions or after harm occurs on 
campus. Teachers have been given access to and are 
encouraged to use student reflection sheets as a tool to use 
with their students prior to sending them to the main office. It 
helps students reflect on how they feel, what happened, and 
what we need to do to make things right. The reflection sheets 
add another tool for teachers to help manage conflict and help 
students increase their ownership for their behavior and 
actions. 
 
The staff has begun the difficult work of exploring power, 
privilege and implicit bias in order to reduce issues where 
students and teachers are affected by things such as stereotype 
threat. This work has been focussed on race and awareness and 
all staff and faculty who interface with students have partaken 
in this work so far. It is evident that increased reflection and 
work time on this topic increases the awareness of potential 
perceptions around race and privilege. Oceana has partnered 
with AORTA (Anti-oppression Resource and Training 
Association) and Facing History to help the staff address 
power and privilege.  
 
High expectations for all students are evident through 
Oceana’s extra graduation requirements such as a passing 
grade for the year long Senior Exhibition project as well as 
completing 100 hours of community service over the course of 
students’ high school careers. These two items are key 

students, to end classes, 
and between staff 
members 

● Freshman Humanities 
Handbook 

● Mindfulness practice in 
classrooms, staff and 
AC meetings 

● New funding process 
for interims (eg general 
donations/fundraising 
disbursed to each 
interims) making it 
more equitable and 
accessible; no one is 
turned away and there 
are less expensive 
interims. 

● Identity System Unit 
Curriculum 

● Disability studies and 
annual field trip to Ed 
Roberts Campus 

● Mental health referrals 
and on campus groups 
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components of creating high expectations for students.  
 
The entire school district has been identified as being 
significantly disproportionate for suspensions of African 
American students in special education. Oceana is a 
microcosm of the larger district and reflects similar discipline 
data. However, Oceana has decreased suspensions 
significantly for the following groups: English Language 
Learners, Socioeconomically Disadvantaged, Students with 
Disabilities, and Hispanic students according to the state’s 
dashboard. The vice principals analyze the data on a yearly 
basis and the district has created a committee to address the 
issues.  
 
In the 2016-2017 school year, staff consented to adding a new 
schoolwide outcome that addressed student wellness.  
 
Positive behavior strategies include No Name Calling Week, 
end of year appreciations students-students, students-staff and 
staff-staff, HUM classes incorporate mindfulness, buddy 
system (lower/upper class students, certificated), Inclusion 
fine tuning in PE (distribution of SPED students),  
 
 
 
 
 

Atmosphere of Trust, Respect, and Professionalism 
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism. 
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect,                
and professionalism. Examine the quality and consistency of communication and collaboration           
between and among the school’s leadership, staff and stakeholders; this includes the degree to              
which stakeholders are involved in the review of the Single Plan for Student Achievement and               
District’s Local Control Accountability Plan and to what extent they are included in             
decision-making. 

Findings Supporting Evidence 
Oceana High School promotes an atmosphere of trust, respect, 
and professionalism amongst the staff and students. Oceana’s 
positive school climate and culture is fostered through the two 
hours of weekly staff development time and an overnight 
summer staff retreat. Through providing multiple opportunities 

● Power, privilege, and 
implicit bias 
training/stereotype 
threat agendas 
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for the staff to collaborate and interact, staff members know 
each other well and their relationship is rooted in group 
experiences and learning. This helps to increase trust and 
mutual respect. This is evident through the full staff work on 
implicit bias and stereotype threat. Additionally, all staff are 
encouraged to attend Academic Council meetings and to run 
once they are tenured. While we are a collegial and generally 
happy group, there is always room for staff to be more 
involved in the initial stages creating the SPSA and LCAP. It 
can be hard to get staff to attend AC meetings when we are all 
so busy.  
 
In addition to staff member collaboration each certificated 
staff member mentors an average of three seniors through the 
senior exhibition project. Passing this cornerstone project is 
necessary for students to earn an Oceana diploma. It allows for 
staff members and students to harness their working 
relationship through regular project based check-ins and 
guidance. 
 
Peer Coaching Groups are utilized to give teachers a place to 
discuss challenges in a safe learning environment. Teachers 
are grouped together and stay in the same group for three 
years. The PCG’s meet yearly approximately four times for 
two hours each time.  
 
In 2015-2016, the staff consented to start each Wednesday 
staff meeting and each Academic Council meeting with three 
minutes to mindfulness. This activity helps everyone be more 
present and be more aware. The mindfulness practice is 
another way the staff creates connectedness. 
 
At least one Oceana staff member has attended district wide 
LCAP meetings since they started.  
 
The process for SPSA/LCAP goals are described in Chapter 
One on page 6 

● PCGs Agendas 
● Summer Retreat 

Agendas 
○ 2017 
○ 2016 

● New teacher handbook 
● End of year staff 

appreciations 
● Wed. Staff Minutes 
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E3. Personal and Academic Student Support Criterion 

All students receive appropriate academic support and intervention to help ensure school,            
college, and career success. Students with special talents and/or needs have access to a system of                
personal support services, activities, and opportunities at the school. These are enhanced by             
business, industry, and the community. 
 

Indicators with Prompts 

Adequate Personalized Support 
E3.1. Indicator: The school has available and adequate services to support student’s personal             
needs. 
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support            
services, including referral services, to support students in such areas as physical and mental              
health, and career, academic and personal counseling, including an individualized learning           
plan. 

Findings Supporting Evidence 
In order to ensure a student’s academic success, Oceana offers 
a variety of personal support services for students to meet their 
physical, mental, and academic needs. In addition to these 
services, the school also offers career-awareness support 
services for future success. We utilize interns to help us work 
with all students, but despite their invaluable help, we could of 
course, use several more counselors to provide the level of 
support our students need.  
  
Physical Health 
Oceana addresses the physical health and nutritional needs of 
students through a variety of partnerships. Students receive 
experience with food systems and healthy food preparation 
through the nutrition class and interim partnership with Pie 
Ranch. Pie Ranch, a sustainable organic farm located in a 
nearby community, provides education on organic farming and 
agriculture, as well as donations of organic produce. In 
addition to the partnership with Pie Ranch, Oceana’s Nutrition 
and Agriscience teachers collaborate in order to create a 
Farm-to-Table pathway. Agriscience teachers assist students in 
creating and maintaining a sustainable garden, while nutrition 
teachers provide students with the skills to prepare nutritious 
meals.  
  
Oceana further supports the physical health needs of students 
with the assistance of a student run Sex Ed Squad. The Sex Ed 
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● Food/Nutrition class 
curriculum map 

● Pie Ranch Interim 
Course Description 

● Agriscience curriculum 
map 

● Sex Ed SQUAD 
presentations 
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Center Referrals 
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Squad provides sex education through presentations and 
workshops that offer information on teens’ developing bodies, 
healthy relationships, reproductive health, and preventing STIs 
and unwanted pregnancies. Similar to the Sex Ed Squad, 
Oceana’s partnership with Daly City Youth Health Center 
provides information on reproductive health, as well as access 
to birth control, condoms, and STI testing. 
 

Mental Health 

Oceana addresses the mental health needs of students with a 
variety of support services. Oceana provides a “Chill Room,” a 
designated space that students can visit when feeling stressed 
or overwhelmed. The “Chill Room” offers students an 
opportunity to practice emotional self-regulation and 
self-guided stress reduction strategies in a safe, quiet space. 
Mindfulness education, a practice used to further support 
students’ mental health, takes place in various forms 
throughout the school, such as during staff meetings, classes, 
academic council, and on Fridays after school with staff and 
students. To ensure a positive school climate, which has a 
strong impact on a student’s mental health, the school provides 
explicit instruction of an identity unit and transgender 
awareness week. The emphasis on identity has increased 
student sense of safety, inclusion, self-worth, and 
empowerment at Oceana. 
  
To meet the emotional needs of students, Oceana’s Special 
Education department takes part in training through the Crisis 
Prevention Institute, which provides teachers with support in 
de-escalation techniques. The Special Education department 
also implements emotional regulation curriculum (Zones of 
Regulation) through push-in services from the 
speech-language pathologist. 
 
To foster relationships between students, families, teachers, 
and staff, weekly counseling meetings are held. These 
meetings determine the most effective ways to implement and 
communicate mental health and academic supports to students, 
families and staff. The school consults and partners with 
outside mental health agencies in order to coordinate care and 
provide services that best meet the needs of the diverse student 
body. 
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Academic 
 
To meet the academic needs of students and to offer students 
more rigorous coursework, Oceana has partnered with Skyline 
College. Through concurrent enrollment at Skyline College 
students are able to to choose from a greater variety of classes, 
while also earning college credit as a high school student. In 
order to familiarize students with post-secondary options, 
colleges within the community visit classes and provide 
information on enrollment and registration, financial aid, 
classes, and programs of study.  
 
In order to provide effective supports and interventions for 
struggling students, Oceana has restructured their SST process. 
The SST process enables teachers and staff to quickly identify 
and monitor students who are struggling academically and 
may benefit from additional supports and interventions. (See 
3.3). 
 
To further support students academically, Academic interns’ 
caseloads are strategically assigned to specific houses/advisors 
in order to provide individualized support for students 
academic needs. At the end of each marking period, academic 
interns monitor the academic progress of each student on their 
caseload. If a student receives a letter grade below a C-, 
interns will meet with student to discuss study strategies and 
resources that are available to students on campus. Interns will 
then call home to notify parents and further support the 
student. 
  
Through the Senior Exhibition project each credentialed staff 
member acts as a mentor to no more than five individual 
students. The staff member then guides each student in 
completing a written paper that is required for a student to 
graduate. The entire staff meets regularly as a group to discuss 
strategies in which they can better assist/support their mentee. 
At the end of each school year the humanities teachers meet 
with SST to discuss struggling juniors who may need extra 
help completing the senior exhibition project. 
 
The newly formed Senior Exhibition Support committee 
provides multiple ways to assist seniors who are struggling 
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with senior exhibition. Saturday work sessions and a senior 
exhibition support advisory were created.  
 
 
Career 
At Oceana there are many opportunities for students to gain 
knowledge on careers and career pathways. The school 
provides projects in environmental and agriculture science that 
enable students to research careers, interact with professionals 
in the fields of Agricultural and Environmental Sciences in the 
classroom and in the field.  The career units include student 
centered research of career options in the respective science 
fields.  To enhance students’ career-awareness, Oceana holds 
an annual Career Day, in which guest speakers describe their 
career path, career choices, and professional roles to students.  
 
The Life Skills curriculum encompasses functional academics 
and career readiness.  Curriculum in all subjects is modified to 
meet student’s academic needs and provide them with 
opportunities to explore career options and vocational 
interests. The overarching goal of the program is to improve 
student’s independence as young adults in the community. 
Self-determination is a high priority of the program. Students 
are provided with career interest inventories and take part in 
lessons that focus on interview skills, soft work skills such as 
reading job schedules and completing job applications and 
learning appropriate behaviors for the workplace. Students are 
also encouraged to take part in community service hours, 
which provide students with vocational skills. 
 
Students in the Certificate Program are also provided 
opportunities to take part in activities that give them work 
experience. Popcorn and smoothie sales offer students 
experiences preparing food, handling money, and face-to-face 
sales interactions. All students in the program also take part in 
vocational education classes with a focus on cooking.  
 
The district Transition Specialist works with RSP and 
Certificate Program students and focuses on developing 
transition plans that work for the students individual career 
interests. Students collaborate with the Transition Specialist to 
complete résumés, research educational and job training 
opportunities available to them after they leave Oceana, and 
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prepare them for supported work experiences through the 
district Transition Program. 
 
Guidance counselors are excited about introducing CCGI 
(californiacolleges.edu) to students this year and future years. 
CCGI is an online career and college exploration tool that 
students can utilize in order to support career and 
college-readiness. Guidance Counselors will continue to 
introduce students to CCGI during advisory lessons, as well as 
during individual meetings with students. In addition to 
advisory lessons, throughout the year students are able to 
enhance their career-awareness and readiness by exploring 
interests and career paths during individual meetings with 
guidance counselors. 
 

Support and Intervention Strategies Used for Student Growth/Development 
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement               
personalized approaches to learning and alternative instructional options. 
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership               
and staff to develop and implement personalized approaches to learning and alternative            
instructional options which allow access to and progress in the rigorous standards-based            
curriculum. This includes strategies such as personalized learning, the use of small learning             
communities and the implementation of alternative learning options. 

Findings Supporting Evidence 
Oceana High School has a deliberate emphasis on 
personalization. We link personalization to academic 
achievement.We are constantly working on curriculum in 
Learning Area teams and have begun standards based grading 
in some classes. We do feel we are effectively offering 
personalized instruction and learning options, but know that 
there are some students we are not fully reaching. 
 
One of the key features of Oceana’s program that increases 
personalized learning is the 9/10 house for 9th and 10th 
graders.  It is the 9/10 house’s goal to help students make a 
successful transition to high school, and to help students 
achieve academic and personal goals. Within the house 
system, students are assigned to a specific humanities and 
science teacher for both their 9th and 10th grade year which 
provides a foundation for stronger teacher/ student relationship 

● Advisory Circles 
● Expanded partnership 

with Skyline college 
● Increased access to 

technology 
(chromebooks) 

● Senior Exhibition 
Mentor Handbook  

● Senior Exhibition Docs 
● Google Classroom 
● Schoolwide reflective 

thinking outcome.  
● Co-teaching science, 

math, and humanities 
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as well as promote continuity of learning both content and 
skills. Students are also grouped by advisor according to their 
house to further increase the opportunities for collaboration 
and community building.  
 
To personalize learning experiences and to provide more 
opportunities for students and staff to become better 
acquainted, advisory periods participate in Circles. This 
technique asks students to answer thought provoking questions 
and gives insight into individual personalities within the 
classroom. Circles help build active listening skills, empathy 
and trust - all key factors of personalization. Circles have been 
particularly helpful in the inclusive advisories which have both 
general education and special education students; the students 
in these advisories find connections where they may have 
previously perceived too much difference to forge a 
friendship.  
 
All 12th graders have a mentor, a credentialed staff member, 
who supports them through their Senior Exhibition. 
One-on-one monthly meetings between mentors and mentees 
are scheduled into the advisory period. Our master schedule is 
constructed to provide maximum personalization. Humanities 
teachers teach both the English and social sciences 
components of an integrated curriculum and, thus, see their 
students for a full 100 minutes block period every day. In the 
9/10 House, students continue with the same humanities and 
science teacher for the first two years of high school. Students 
in AP Humanities classes in the 11th and 12th grade have 
separate teachers for English and history. However, teachers 
are in constant conversation with each other regarding student 
progress. Additionally, our AP classes are generally open to 
the whole student body and have minimal entrance 
requirements so any student can feel they are able to 
participate.  
 
Oceana has adopted a co-teaching model for all grade levels of 
Humanities, and Physical Science and Biology, which 
supports students previously identified as requiring sheltered 
special education classes, and includes collaboration between 
one general education and one special education teacher in the 
classroom setting. Co-teaching provides more opportunities 
for personalized learning because the higher teacher to student 
ratio supports opportunities for academic differentiation and 

● 9/10 Humanities (and 
Science) teachers more 
explicitly teach ways 
that 9th grade 
exhibition and 10th 
grade exhibition 
scaffold for junior and 
senior exhibitions 

● Instructional strategies 
aimed at proficiency 
and literacy 

● Inclusion Support 
Activities document 
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social and emotional learning at a more productive and 
sophisticated level.  
 
In addition to co-teaching, Oceana also supports 
personalization for our students with moderate to severe 
disabilities by offering all students opportunities for inclusive 
experiences in general education classes. In considering 
special education law, specifically Least Restrictive 
Environment (LRE), and our drive for creating a rich, 
rigorous, and socially inclusive educational environment for 
students, thoughtful consideration of placement in general 
education classes is conducted by a committee of special 
education staff. Inclusive support activities are conducted by 
staff throughout the school year. 
 
Oceana has other instructional options like the use of google 
suite, which includes google classroom. Students who are 
absent are able to access materials from their class, such as 
presentations, handouts, videos, and links to review 
instruction.  
 

Support Services and Learning – Interventions and Student Learning 
E3.3. Indicator: The school leadership and staff ensure that the support services and related              
activities have a direct relationship to student involvement in learning based on the academic              
standards and the schoolwide learner outcomes, e.g., within and outside the classroom, for all              
students, including the EL, GATE, special education, and other programs. 
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a               
timely manner and the appropriate support and intervention services are provided. Examine how             
the school monitors the effectiveness and appropriateness of intervention for each student within             
and outside the classroom. Evaluate the processes that are used to identify under-performing or              
struggling students and the interventions to address these identified student learning needs.            
Comment on how interventions support and coordinate with regular classroom learning for all             
students, including those with special needs receiving services from ELL, GATE, Title I and              
special education. 

Findings Supporting Evidence 
Oceana believes strongly in creating personalized learning and        
connection with all students. As such, we take supporting         
students seriously and have several interconnected systems in        
place to identify and create support systems for struggling         
students. We start by working to create safe and trusting          
classroom environments so that our teachers and students can         
build relationships that serve to support the whole student. We          

● Outcomes 
● Copies of some class 

norms 
● SAT process notes and 

all forms (referral form, 
etc..) 

● Grey paper clips for 
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follow this by clearly and consistently communicating our        
concerns and supports with the students, their teachers and         
their families. We recognized that an open flow of         
communication is critical to helping students succeed       
academically and personally. We also recognize that       
identifying, intervening, monitoring and supporting all      
students is very challenging. We have work to do with our           
ELL, Title I and SPED students.  
 
The structure of the 9/10 House is designed to optimize          
personalization, trust and support. Within the House system,        
teachers can collaborate when they are worried about a         
particular student and work together to create classroom        
interventions. Our advisory system in which students are with         
the same advisor for two years in 9th and 10th grade           
(connected to their House) and the same advisor for 11th and           
12th grade is also designed to develop personal connections         
that we believe help support students who are struggling         
academically, personally or emotionally. Additionally, the 9th       
grade counselor routinely reviews all 9th grade cumulative        
files and the VPA and Wellness Counselor attend articulation         
meetings with middle school counselors in order to        
appropriately place students into classes and supports.       
Additional tier 1 interventions include: math advisory, senior        
exhibition advisory, senior exhibition workshops, office hours,       
restorative practices, chill room, access to wellness/academic       
counselors, etc. 
 
When concerns go beyond basic classroom interventions,       
teachers are encouraged to submit a referral to the school’s          
SAT (Student Assistance Team). The team, which consists of         
the Head Counselor, the VPG, the Wellness Counselor, SPED         
staff including our Speech and Language Pathologist and our         
School Psychologist, evaluates the student thoroughly. They       
look at cumulative file information, grade data, CELDT        
scores, standardized testing scores, and gather teacher       
feedback. Depending on the results of the study, the team          
decides which next steps are relevant for the student. The team           
may set up an SST meeting in which teachers come together to            
create common supports and interventions for the student, they         
may set up a PTC (parent, teacher conference) to discuss          
supports, interventions and concerns, or they may refer the         
student to counseling or to the Care List. The SAT team meets            

SST in Synergy 
● PTC forms and 

meetings schedules 
● CARE Team process 
● 9/10 House - KidBits 
● 9th articulation meeting 

schedule 
● 9th CUME review 

template 
● Intern caseloads 
● Graduation data 
● Sign in sheets for math 

advisory, senior 
exhibition support 
advisory, senior 
exhibition workshops, 
chill room  
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twice a month for a full block. Every year, the SAT team            
presents their process structure to the whole staff so that all           
new teachers know about the referral system and all teachers          
are reminded to use this resource when they are concerned          
about students. Tier 2 interventions include: counseling groups        
with mental health interns, APEX classes, etc. 
 
The SAT team also identifies follow up actions and who          
should be responsible for the action steps. They review their          
own progress each meeting. Teachers have access to the         
google docs where notes are kept and students in the SAT           
process are identified in Synergy with a paperclip symbol.         
This way, teachers know what is being done to support          
students and what interventions are being discussed. Oceana        
feels that monitoring student progress, no matter the        
intervention, is key to students’ success. When students do not          
improve via these interventions, the team may recommend        
assessment for a 504 plan or for special education services.          
Parents/guardians are contacted throughout this process to       
insure all stakeholders are on the same page and to let them            
know what supports are in place for their student. Academic          
interns frequently check in with these students to follow their          
progress and all is carefully documented in Synergy.  
 
When students are identified with a need for more intensive          
support services, Oceana has a variety of options. 
 
Support for ELL students is an area of need for us. We 
introduced the controversial issues class this year as a means 
to support our level 4 and 5 ELL students. This class was not 
an option, but more of a mandate from the district office. The 
curriculum was chosen by the district office and minimal 
training has been offered. At the moment, our director of 
categorical programs is in charge of managing reclassification 
of students in the district. The controversial issues teachers is 
not the case manager at the moment, although the teacher will 
be asked to proctor the ELPAC (replacement for CELDT) in 
the spring to the students. There is a need to support ELL 
students throughout all classes and not just an add on support 
class. A case manager is one thing, but school wide 
professional development on teaching strategies may not only 
benefit our ELL students but all students. Our percentage of 
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ELL students at Oceana is lower than the other schools in the 
district, but that number may grow in years to come.  
 
Students with 504 plans have annual meetings with the 504          
Coordinator, their family and teachers. Their accommodations       
are sent to all teachers and they are identified in Synergy with            
a symbol of the state of California, and accommodations are          
monitored by the 504 Coordinator. Students with special        
education services have annual IEP meetings, conducted by        
their case managers and all teachers are notified of their          
accommodations and modifications with a stoplight symbol in        
Synergy. Students with special education services have access        
to transition specialists to help find employment, apply for         
college, and acquire independent living skills. Students are        
provided with support from service providers      
(speech/language therapy, occupational therapy, mental health      
support, and orientation and mobility services, etc.) per their         
IEPs. 
 
Over the years, as the Senior Exhibition has grown in          
complexity and difficulty, we have implemented a Senior        
Exhibition Support team. This group meets with the SAT team          
and 11th grade Humanities teachers to identify students who         
may struggle academically with the Senior Exhibition. The        
supports this group implements may include: a predetermined        
mentor, attendance in the Senior Exhibition Support Advisory        
in which students get one on one help from a senior           
Humanities teacher, and invitations to the Senior Exhibition        
Support Saturdays in which a small group of students are          
invited to come work with teachers on Saturdays.  
 
 

● Senior support advisory 
schedule 

● Saturday support 
schedule 

● Senior Exhibition data: 
scores, passing rate 

● Anecdotal info from 
students in the support 
group 
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Equitable Support to Enable All Students Access to a Rigorous Curriculum 
E3.4. Indicator: Through the use of equitable support all students have access to a challenging,               
relevant, and coherent curriculum. 
E3.4. Prompt: Evaluate the school’s effectiveness in a) regularly examining for           
disproportionality in the demographic distribution of students throughout the class offerings           
(e.g., master class schedule and class enrollments) and b) providing additional and available             
support to provide equitable access to challenging, rigorous courses for all students ( i.e., extra               
class time, tutoring, or types of alternative schedules available for repeat or accelerated classes,              
summer classes, class periods beyond the traditional school day). 

Findings Supporting Evidence 
Oceana examines the demographic distribution of students 
throughout the class offerings by reviewing course sign ups at 
Academic Council and engaging in discussion about course 
offerings and section allocation for the following school year. 
Building the master schedule is a collaborative effort including 
administration and faculty. Learning areas discuss their needs 
and communicate those to the VPG. After sections are created, 
the VPG and VPA review class lists to make sure student 
dynamics are taken into consideration. Despite our efforts, we 
are aware that there is work to do in this area. Since our school 
is small, some classes end up tracking groups of students. We 
need more ways to support struggling students.  
 
 We also use the information given to us by partner middle 
schools when placing our incoming 9th graders into their 
house. We do this to try and create a safe and supportive 
classroom environment.  
 
We have open enrollment for our AP courses in the 11th and 
12th grade, this means that if a student is interested in  taking 
an AP course they can sign up for it. Only when a class is 
impacted, we go through a placement process that includes 
multiple data points including: AP potential report generated 
by College Board using PSAT scores, Teacher feedback and a 
writing prompt pulled from a practice AP test scored by a few 
faculty members.  
 
There are various types of additional support available at 
Oceana for students to provide equitable access to challenging 
and rigorous courses through both on and off campus courses 
and partnerships.  

● SST/SAT 
● SST/SAT 
● Office Hours 
● Tutorial 
● Math/Senior ex. 

support advisories 
● Senior Ex. handbook 
● APEX 
● Skyline classes on 

campus/co-enrollment 
● Accelerated math in 

summer school 
● 0 Period ASB 
● College visits during 

advisory 
●  
● Co-teaching 
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On-campus support includes office hours, support advisories 
(Senior Exhibition/Math) and tutorial classes. Teachers hold 
office hours in order to provide time for additional student 
support for that specific class. Support advisories include math 
support and senior exhibition support. These advisories take 
place during the school day, and are for students who have 
been identified by teachers as needing extra support for math 
or senior exhibition.  
 
Perhaps one of the more rigorous and challenging aspect of 
Oceana’s curriculum is the Senior Exhibition Project. Oceana 
supports seniors across the board through a personalized 
mentorship program as well as additional Saturday working 
sessions for struggling seniors. In order to prepare seniors to 
take on Senior Exhibition, each of them are required to work 
with a mentor from the staff whose role it is to offer 
personalized feedback and support from start to finish. In other 
words, students are able to access one-on-one support 
throughout the process of conducting and writing an extensive 
research paper as well as a culminating presentation to 
members of the community. Another aspect of Oceana’s 
program that offers support for Senior exhibition is the extra 
Saturday support sessions offered to identified struggling 
seniors. Seniors who are having a difficult time with the 
project are identified early in the process and are pulled out for 
a specialized advisory meeting as well as Saturday work 
sessions where they can get more focused support from 
teachers. The personalized nature of the Senior Ex project 
through the mentor/mentee relationship and the additional 
Saturday sessions ensure that students across the board are 
supported based on their specific educational needs.  
 
Furthermore, Oceana provides additional support  to 
encourage student access to curriculum through collaboration 
with the Jefferson Unified High School District (JUHSD) and 
Skyline Community College. Oceana works with JUHSD to 
offer accelerated math courses as a part of its summer school 
program.  This collaborative work allows students to get ahead 
in math as well as collaborate with students who share math 
enthusiasm from other schools in the district. In addition, 
Oceana also works with Skyline Community College, a local 
community college that many former and current Oceana 
students attend, to offer a variety of courses to enrich student 
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learning. Specifically, in the last few years, students have been 
able to participate in courses such as guitar, chorus, and 
tagalog. This partnership enables students to experience 
college level course as well as gain college credits before 
graduation which gives them a head start in terms of college 
readiness. It is evident that Oceana has taken advantage of 
outside resources such as summer school and community 
college courses to enable students to access relevant and 
rigorous curriculum. 
 
 

Co-Curricular Activities 
E3.5. Indicator: The school ensures that there is a high level of student involvement in               
curricular and co-curricular activities that link to the academic standards, the college- and             
career-readiness standards, and the schoolwide learner outcomes. 
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and             
co-curricular activities. Determine the effectiveness of the extent to which co-curricular           
activities link to the academic standards and schoolwide learner outcomes. Examine the process             
that the school utilizes to evaluate the level of involvement for all students in a variety of                 
activities. 

Findings Supporting Evidence 
Oceana has quite a few curricular and co-curricular activities 
considering our small size. We are proud of all the 
opportunities our students have to be involved with the school. 
We would love for there to be more co-curricular opportunities 
for students, but often lack the funding and/or staffing to do 
more. We do feel that there are opportunities for all students to 
be involved, however, transportation is an issue for many of 
our students.  
 
Project based learning such as grade level exhibitions and 
projects; freshman orientation project (FOP) freshman 
exhibition, sophomore exhibition, junior exhibition, senior 
exhibition, link academic standards Common Core State 
Standards (CCSS), and also connect with schoolwide learner 
outcomes.  
 
Themed advisories such as, yearbook, garden, mock trial, 
math support, student government and interim week help to 
enhance the variety of the curriculum offered during the 
school day all while linking to the academic standards and 
schoolwide learner activities.  

Curricular 
● Advisory 
● Senior Exhibition 
● Sophomore Ex. 
● Junior Ex. 
● FOP 
● Project Based Learning 
● Schoolwide outcomes 
● CCSS 
● NGSS 
● Interim 

 
Co-Curricular 

● Garden 
● Themed Advisories 
● Club List 
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Apart from the curriculum,  Oceana requires all students to 
perform community service in order to graduate and offers 
students the opportunity to participate in Associated Student 
Body (ASB both which link to the academic standards and 
schoolwide learner outcomes). Also, ASB is a zero period 
class that is offered two days per week before the traditional 
school day starts. ASB is offered to mostly juniors and seniors 
where students have the opportunity to become 
communicators, skilled speaking, problem solvers, creative 
reflective, and critical thinkers, and inclusive, compassionate, 
and collaborative workers. ASB is in charge of organizing and 
putting on rallies, festivals, dances, fundraising and many 
more activities to support Oceana.  
Community service requirements are as follows, students are 
required to 25 hours per year, which totals to 100 hours totals 
in order to graduate. Community service gives students 
experience apart from school to learn how to be respectful, 
responsible, and engaged community members. For example 
Oceana has a program called SexEd Squad where students are 
trained in sex education and present information to freshman 
health classes on campus. Students receive community service 
hours for attending the meeting) and doing presentations.  
 
Oceana has a small to medium size athletic program where 
students can participate in individual and team sports 
including, soccer, tennis, wrestling, basketball, swimming, 
track, and cross country. The athletic program helps to 
promote health, and wellness by giving students the 
opportunity to be active after school. Athletics also helps 
students to learn how to work collaboratively toward a 
common goal, deal with failure and have good sportsmanship. 
Many students participate in athletics, about 10% of the school 
population participates in track and cross country. Tryouts for 
all teams are well publicized so students have many 
opportunities throughout the school year to participate in 
athletics.  
 
 
Oceana has 24 extracurricular clubs. Clubs range from the 
Sandwich Club to the Book Club to the Newspaper Club to the 
Kapamilya Club. Clubs meet during school or after school. 
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Students are free to start new clubs. There is a process that 
includes finding a staff member to be the club’s advisor and to 
find students to join the club. Students can get the appropriate 
forms from ASB. There is a club fair in the fall, plus the 
Harvest and Spring Fairs where clubs can raise money.   
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ACS WASC Category E. School Culture and Support for Student Personal 
and Academic Growth:  Summary, Strengths, and Growth Needs 

Review all the findings and supporting evidence and summarize the degree to which the              
criteria in Category E are being met. 

Include comments about the degree to which these criteria impact the school’s ability to              
address one or more of the identified critical learner needs (Chapter IV).  

Summary (including comments about the critical learner needs) 

  
 

The support that Oceana offers its students is indicative of the school’s progress towards 
meeting the critical learning needs of students. For instance, Oceana’s collaboration with the 
larger community, higher institutions of learning as well as its robust career day contribute to the 
school’s aim to improve guidance and exposure to postsecondary Career Technical Educational 
Programs, vocational certification programs, and transition to work services for all students.  

Oceana’s school culture improves student learning through its strong encouragement to 
create and maintain an inclusive environment. A strong indicator of this is the Power and 
Privilege work that the entire staff is currently participating in which has manifested its impact in 
classrooms as well as the larger school community through student driven events like “No Name 
Calling Week”. The strong inclusion in Oceana is also apparent in its co-teaching initiative in 
which students with IEPs and 504s are able to share an education experience with students who 
are exclusively in general education. It is also worth mentioning that co-teaching increases 
support for all stakeholders and promotes inclusion within the staff as well as students. Oceana’s 
drive towards inclusion is well on its way but we recognize that there is still a lot of work to be 
done. Oceana is continuing to work on integration and inclusion for students with Special 
Education Services and is strengthening programs such as co-teaching and Certificate Program 
inclusion. 

The amount of support that students have access to as well as the inclusive and positive 
school climate contributes to the overall wellness of the students. Oceana is cognizant of the 
importance of mental and physical health to the academic development of students. In order to 
promote mental health, many Oceana teachers offer mindfulness practices in their classrooms as 
well as offer the services of a competent wellness counselor and counseling interns on site.  

Various types of support for students are available on campus in order to meet the 
student's’ academic and health/wellness needs. Some examples of this support includes 
SAT/SST Team, saturday senior exhibition, math advisory, circles, chill room, and the 9/10 
house system. This support allows students to work towards meeting and exceeding the CCSS 
standards. In addition by offering different strategies and opportunities for students to improve 
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their health/wellness; this is in complementary to academic success.  

Prioritize the strengths and areas for growth for Category E. 
Category E: School Culture and Support for Student Personal and Academic Growth: 
Areas of Strength 

1. Oceana has strong collaborations with the outside community to help the academic and 
personal growth of our students in a multitude of ways (via community services, senior 
exhibition, guest speakers, field trips, Career Day, etc…).  

2. Oceana is a caring learning environment that fosters safety, trust, respect and 
collaboration.  

3. Oceana focuses on building an environment that promotes collaboration, personalization 
and integration as a means to support the individual student’s academic, social, and 
emotional well being.  

4. Oceana is continuing to work on integration and inclusion for students with Special 
Education Services and is strengthening programs such as co-teaching and Certificate 
Program inclusion. 

 

Indicator Areas of Strength by Indicator 

1.1  - Strong relationships with the greater community which supports our 
students academically and personally 

- Improved our communication and relationships with families and 
there is a strong flow of communication using multiple platforms 

- Community partnerships are well established and integrated into 
many aspects of our program 

- Consistently using a professional agency for IEP translation services. 

1.2 - We solicit and employ the community in a variety of ways. We have 
several ongoing relationships with community agencies as teaching 
partners for specific classes and activities. 

 

2.1 
- Teachers work to build strong classroom communities based on our 

Schoolwide Outcomes and the creation of classroom norms to 
establish a climate of trust and safety. 

2.2 - students and staff respect each other, and student safety is prioritized 

2.3 - An atmosphere of trust, respect and professionalism is apparent for 
staff and in turn students, by benefiting from the quality and 
frequency of opportunities for certificated staff to communicate and 
collaborate. 
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3.1 - Strong mental health services 

3.2 - Strong partnerships with community programs   (i.e., Pie Ranch, 
Daly City Youth Center)  

3.3  

3.4 - Evidence shows that staff are dedicated to supporting their students 
- There are various types of support for students, depending on their 

needs 

3.5 - The community service requirement at Oceana is an area of strength 
because it helps students to engage in their outside community, and 
also helps with college acceptance 

- Addition of a swim team to athletics and boys soccer team next year 

 
 
 
 
Category E: School Culture and Support for Student Personal and Academic Growth: 
Areas of Growth 

 

1. Improve communication, outreach, and involvement between stakeholders in order to 
increase and improve access to services and information in areas like mental health, 
safety concerns, curricular needs, and co-curricular activities. 

2. Improve Oceana’s integration with the larger community through increased collaboration 
with companies and agencies that can enrich student education beyond the classroom.  

3. Improve explicit school wide awareness of heritage and ethnicity that reflects the entire 
school community. 

 
 

Indicator Area of Growth by Indicator 

1.1 - Parent/guardian communication for those who speak languages other 
than English - lack of translation services, (even for IEPs, with the 
exception of Spanish), don’t have computer access and who work at 
night 

1.2 - Stronger effort to bring in professionals from biotech, tech, and other 
organizations in the larger area to enhance learning and exposure for 
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students (bring them into the classroom and to school) 
- Bring these folks into Career Day to help students understand 

what they need to do to prepare for that  
- Explore internships with these organizations 

 

2.1 -bring more attention to undocumented students while protecting their identity, 
offering more notices of workshops to help (like red cards) 
- internet safety, digital cyber citizenship. 
- appropriate language 
-disaster preparedness 
-conflict intervention 

2.2 -discipline data needs more structure 
-celebration of heritage and ethnicity of students  

2.3 -get more stakeholder involvement for SPSA and LCAP 
-more communication and collaboration between stakeholders for more 
meaningful involvement with SPSA and LCAP 

3.1 - Mental and physical health resources/services 
- Increase support services for struggling services (Tier I interventions) 
- Improve Staff and Students access to District nurse. Improved health 

protocols and training (access to district nurse) 
- Improve communication to parents about community resources 

3.2 

3.3 

3.4 - Increase promotion/student access to available support programs. 

3.5 - Increase promotion/student access to co-curricular activities like ASB, 
clubs, and athletics 
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Chapter IV: Summary from Analysis of 
Identified Critical Student Learning Needs 

Summarize the identified critical student learning needs based on profile and Focus Group findings. 

 
After seven meetings that focused on Chapter III, the OHS community looked at each focus 
group’s strengths and areas of growth.  

Focus Group A 

Areas of Strength Areas of Growth 

1. A continued practice of frequent and 
meaningful collaboration and peer 
support. 

2. A strong culture of shared leadership 
and maintaining a democratic learning 
and work environment. 

3. A practice of using the cycle of 
inquiry to examine and improve our 
practice and processes. 

4. A devotion to supporting the mental, 
emotional, and physical health of our 
students and ourselves. 

1. We don’t have a built-in process to 
analyze test data as a school or to our 
community. We at times look at test 
data in learning areas, when we see 
that we are doing well we look past it 
but we don’t drill down and look at 
subgroups. We continue to be in need 
of training in the collection and 
analysis of data. 

2. We are in need of school wide training 
of the technology our district has 
decided we will be using (Google 
Classroom and Suite, Synergy SIS, 
Data Tool, etc). 

3. There is a need to clarify roles of 
where OHS AC responsibilities end 
and where the district office 
responsibility starts. A growing need 
of district administrators to have an 
understanding of the AC and our 
decision making processes. We also 
found that we need to do a better job 
of informing parents and student about 
AC and their role in it. We need to 
continue the work with AFT and AC 
on clarifying the different roles. We 
must find ways to educate and secure 
the support of new District 
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administration as turnover happens 
often in our district. We have had a 
new superintendent every year over 
the last three years.There is no 
structure for resolving differences 
among the staff or administration at 
the moment. This has come up as a 
need especially with the work the staff 
has engaged in regarding power & 
privilege. We have partnered with 
different organizations to lead the staff 
in this work.  

4. We found a need to continue our staff 
development work on our mission, 
vision, goals, history, and philosophy. 

 

 

 

Focus Group B 

 

Areas of Strength  

1. Communication and collaboration 
between teachers of the same courses 
and learning areas to ensure continuity 
and congruent curricula for all 
students 

2. Student exposure to college and career 
support 

3. Decreased time spent in segregated 
settings for students with IEPs due to 
co-teaching & inclusion efforts has 
increased access to general education 
curriculum (including for students 
with moderate to severe disabilities) 

 

1. Barriers of a smaller school that limit 
course offerings and potential for 
interventions 

2. Lack of differentiation support for 
teachers in EL and inclusion classes 

3. Need for more structure or curriculum 
for Advisory (and clarity of purpose) 

4. Unintentional tracking for math 
students in “bridge” courses that 
prevents advancement to higher levels 
of math 
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Focus Group C 
 

Areas of Strength Areas of Growth 

1. Collaboration between teaching 
teams/learning areas (see related areas 
for growth, #3) 

2. Variety of instructional materials and 
resources 

3. Project-based learning (ex. 
exhibitions, labs, projects) 

 

1. Communicate, integrate, and measure 
the revised Schoolwide Outcomes  

2. More effectively include students from 
the Certificate Program in mainstream 
classes 

3. Include learning area/teaching team 
collaboration time within the school 
day or regularly scheduled 
professional development in order to 
continue to support the innovative and 
varied curriculum that we so value 

4. Systematically support and address the 
needs of incoming 9th graders who 
enter OHS with insufficient skills in 
math. (Consider adding a Math 1 
Bridge course.) 

 
Focus Group D 
 

Areas of Strength Areas of Growth 

1. Senior Exhibition learning and 
assessment process 

2. Standards-based Grading has led to 
rubrics that have clearer assessment 
criteria, as well as more thoughtful 
grading practices that align with the 
curriculum 

3. Scaffolding and alignment across 
grade levels has increased in Math, 
Spanish, and Humanities 

 

1. Support more teachers to implement 
SBG for consistency and clarity in 
grading approach 

a. Time to do grade calibration 
on shared assessments 

b. Students report the challenge 
of different ranges to constitute 
say, an A vs. a B 

2. Teachers need support accessing and 
analyzing assessment data  

a. Including special education 
professionals accessing 
standardized tests scores to 
include on IEPs.  
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b. Adequate assessment protocols 
for probative data is not readily 
available to SPED staff 

c. Need consistent sources of 
data, training on programs 
provided by the district for the 
purposes of data analysis, with 
paid time to review data and to 
adjust programs/ curriculum in 
response 

3. Communication to parents about 
Senior Exhibition, its assessment 
criteria, how it is graded, how the 
project works, keeping in mind the 
needs of non-English speaking 
families 

 
Focus Group E 
 

Areas of Strength Areas of Growth 

1. Oceana has strong collaborations with 
the outside community to help the 
academic and personal growth of our 
students in a multitude of ways (via 
community services, senior exhibition, 
guest speakers, field trips, Career Day, 
etc…).  

2. Oceana is a caring learning 
environment that fosters safety, trust, 
respect and collaboration.  

3. Oceana focuses on building an 
environment that promotes 
collaboration, personalization and 
integration as a means to support the 
individual student’s academic, social, 
and emotional well being.  

4. Oceana is continuing to work on 
integration and inclusion for students 

1. Improve communication, outreach, 
and involvement between stakeholders 
in order to increase and improve 
access to services and information in 
areas like mental health, safety 
concerns, curricular needs, and 
co-curricular activities. 

2. Improve Oceana’s integration with the 
larger community through increased 
collaboration with companies and 
agencies that can enrich student 
education beyond the classroom.  

3. Improve explicit school wide 
awareness of heritage and ethnicity 
that reflects the entire school 
community. 
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with Special Education Services and is 
strengthening programs such as 
co-teaching and Certificate Program 
inclusion. 

 

 
Our strengths highlight the strong community that Oceana has created within the staff and 
student communities. Collaboration is a key feature of our work and strengthens the school at all 
levels, whether instruction in the classroom or staff meetings that support professional 
development or AC that grapples with key schoolwide decisions. Our ability to work with one 
another is evident throughout the school and was evident in compiling the WASC report. This 
collaboration improves the school climate, curriculum development, assessments and decision 
making processes. Repeatedly students, staff and families cite their strong sense of connection to 
one another as a crucial part their successful experience at OHS.  
 
The collaboration results in many structures that support student success. Some examples include 
increased support for senior exhibition, math advisory tutorial, co-teaching and inclusion, and 
work on power and privilege. Not only has the staff implemented new programs, but we continue 
to look at the effectiveness of existing programs and ways to improve our teaching practice. 
 
We are dedicated to student achievement for all students and we are aware that we are not 
meeting the needs of everyone in the OHS community. We still need to work on helping students 
who struggle to meet course standards and to meet the A-G requirements. While our students 
have made significant increases in both those areas, there are still students who are behind. 
Hispanic students, ELL students and students with IEPS are not as successful as their peers. 
Additionally, math is often a stumbling block for many students, so we need to continue to focus 
our energy to provide the necessary instruction to help students succeed in this critical learning 
area. Finally, many students comment on their personal struggles with stress, whether at home or 
from school expectations, which inhibits their ability to be successful. As a school, we need to 
continue to find ways to create a more supportive environment where all students can succeed. 
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After hours of reviewing the WASC report, the school  has determined the following critical 
learner needs: 
 

● Hispanic and ELL students score significantly lower on the CAASPP  than other 
subgroups.  

● 38% of the students do not meet the  A-G requirements. 
● Many students earn Ds and Fs in math 
● Students with IEPs have a higher rate of Ds and Fs and a lower rate of meeting A-G 

requirements 
● Students score lower on Math than ELA on the CAASPP. 
● Many students struggle with stress related to home life and school expectations. 
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Chapter V:  Schoolwide Action Plan 
Oceana has revised the Single Plan for Student Achievement. The following 
are the new goals: 
 
Goal #1: Increase students’ stress management skills to support academic success and 
personal well-being 
 
Goal #2: Increase effective inclusion of students with IEPs to decrease their number of Ds 
and Fs and to increase non-diploma track students’ social and academic participation in 
general education classes 

 
Goal #3: Use data analysis to improve teaching practice in order to decrease number of 
absences, decrease number of Ds and Fs, and increase CAASPP scores of Hispanic students 
& ELL students 

 
Goal #4: Increase collaboration to improve teaching practice and student support to 
increase the number of students who meet the A-G math requirement 

 
Goal #5: Improve communication with all families to support student success 

 
Goal #6: Continue implicit bias/power and privilege training to improve students’ well 
being and academic success  

 
All of the goals meet the District’s LCAP goals, which are 
 

1. Increase student achievement for all students 
2. Increase school/community connectedness 
3. Increase student support services 
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ACTION PLAN 
 

Goal #1 :  Increase students’ stress management skills to support academic success and 
personal well-being 

 

Actions  Timeline Person(s) responsible 

Provide mindfulness training for 
staff 

Ongoing Melissa Ambrose 

Provide trained teachers’ guidance 
to support schoolwide mindfulness 
practice opportunities  

Ongoing Melissa Ambrose and Laurie 
Hughes 

Institute “kindness week” and other 
gratitude practices 
 

Ongoing Academic Council 

Create schoolwide calendar where 
teachers place major assessments- 
work on trying not to have too many 
major assessments at the same time 

Spring 2018-Ongoing Staff calendar committee 

Create time within advisory to 
address stress reduction skills and 
support academic success 
 

Spring 2018-Ongoing Elin Cervantes and Melissa 
Ambrose 

Include interim course offerings that 
address stress management 

Fall 2017- Ongoing Elin Cervantes 
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Goal #2:  Increase effective inclusion of students with IEPs to decrease their number of Ds 
and Fs and to increase non-diploma track students’ social and academic participation in 
general education classes 
 

Action Timeline Person(s) Responsible 

Targeted PD for teachers on 
differentiation  
 

Fall 2018-Ongoing Academic Council 

Provide PD for co-teaching staff 
 

Spring 2018-Ongoing Academic Council 

Inclusion support coordinator 
position 

Fall 2018-Ongoing Academic Council 

Work in collaboration time for 
teachers with Sped Ed staff and 
ELL specialists 
 

Spring 2018-Ongoing Academic Council 

Training for general education 
teachers on implementing IEPs 

 
 

Fall 2018-Ongoing Academic Council 

 
Goal #3: Use data analysis to improve teaching practice in order to decrease number of 
absences, decrease number of Ds and Fs, and increase CAASPP scores of Hispanic students 
& ELL students 
 

Action Timeline Person(s) Responsible 

Provide time for all staff to be 
trained in Data Zone 
 
 

Winter 2018-Ongoing Academic Council 

Provide training on how to Winter 2018-Ongoing Academic Council 
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effectively read data 
 
 

Provide time for teaching teams to 
discuss data and to determine next 
steps 

Winter 2018-Ongoing Academic Council 

Provide training on ELL strategies 
 
 

Spring 2018-Ongoing Academic Council 

Training for general education 
teachers on implementing IEPs 

 
 

Fall 2018-Ongoing Academic Council 

Create opportunities for teachers to 
participate in peer coaching 
 

Fall 2018-Ongoing Academic Council 

Create opportunities for teachers to 
share “best practices” 
 

Spring 2018-Ongoing Academic Council 

Provide time for advisors to call  or 
email home about Ds and Fs  
 

Fall 2018-Ongoing Academic Council 

Research/ PD on culturally 
responsive schools, classroom 
structures, and teaching practices 

Fall 2018-Ongoing Academic Council 

 
Goal #4: Increase collaboration to improve teaching practice and student support to 
increase the number of students who meet the A-G math requirement 

 
 

Action Timeline Person(s) Responsible 

Provide time for all staff to be 
trained in Data Zone 
 
 

Winter 2018-Ongoing Academic Council 
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Provide training on how to 
effectively read data 
 
Action 

Winter 2018-Ongoing 
 
 
 
Timeline 

Academic Council 
 
 
 
Person(s) Responsible 

Provide time for teaching teams to 
discuss data and to determine next 
steps 

Winter 2018-Ongoing Academic Council 

Create opportunities for teachers to 
share “best practices” 
 

Spring 2018-Ongoing Academic Council 

More effective, timely and 
supported math placement process 

Spring 2018-Ongoing Elin Cervantes and Math 
Learning Area Coordinator 

Tracking student support in Math 
Advisory 
 

Spring-2018 Elin Cervantes and Kent 
Yuen 

Provide time or compensation for 
math teachers to collaborate on a 
regular basis 

Winter 2018-Ongoing Academic Council 

Provide time or compensation for 
peer coaching/observation and 
feedback time- time for all math 
teachers to observe a particular 
lesson 

Fall 2018-Ongoing Academic Council 

Explore a co-teaching program in 
math 
 

Spring 2018-Ongoing Elin Cervantes and Academic 
Council 

 
Goal #5: Improve communication with all families to support student success 
 

Action Timeline Person(s) Responsible 

Provide more Synergy instructions 
(in various languages) to families 

Fall 2018-Ongoing 
 
 

Academic Council and 
District Office 

194 
 
 



 
 

Oceana High School ACS WASC/CDE Self-Study Report 2018  
 

Create school-wide expectations 
and provide time to post homework 
and update grades 

Spring 2018-Ongoing Academic Council 

Improve school website- make it 
more user friendly for families- 
fewer tabs 
 

Spring 2018-Ongoing Adam Weiss 

Provide more information about 
school projects in several languages 

Fall 2018-Ongoing Academic Council and 
District Office 

Teacher training and support in the 
best way to communicate with 
families.  
 

Fall 2018-Ongoing Academic Council 

Create communication protocol that 
delineates platforms to 
communicate with families  

Fall 2018-Ongoing Academic Council 

 
Goal #6: Continue implicit bias/power and privilege training to improve students’ well 
being and academic success  
 

Action Timeline Person(s) Responsible 

Continue to provide staff meeting 
time for continued PD 

Winter 2018-Ongoing 
 
 

Academic Council  

Create a restorative justice 
framework for students and staff to 
repair harm that arises as a result of 
power and privilege 

Spring 2018-Ongoing John Neuberger and 
Academic Council 

Provide time or funds for 
subcommittee to meet  
 

Winter 2018-Ongoing Academic Council 
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Formal action plans from each Home Group are not necessary; the critical emphasis is the 
consensus and commitment from all shareholders to implementing the various sections of the 
schoolwide action plan. 
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Appendices: 

A. Local Control and Accountability Plan (LCAP): provide link 
B. Results of student questionnaire/interviews 

Student Survey 2014 
School Climate Survey 2017 
Senior Counseling Survey 2016-17 
JUHSD LCAP Student Survey 2016-17 
Learning Areas Standards Student Survey 2017 

C. Results of parent/community questionnaire/interviews 
JUHSD LCAP Parent Survey 2017 

D. The most recent California Healthy Kids Survey 
JUHSD California Healthy Kids Survey 2014 

E. Master schedule  
F.   Approved AP course list 
G. UC a–g approved course list: 
H.      California Local Control Funding Formula (LCFF) Eight State Priorities 
Rubric Performance information 
I.    School accountability report card (SARC) 
J.     Graduation requirements 
K. New Teacher Handbook that includes terms specific to Oceana 
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https://www.juhsd.net/cms/lib/CA01902464/Centricity/Domain/63/LCAP101416.pdf
https://drive.google.com/a/jeffersonunion.net/file/d/0B0yQaRk5I7zRQjNlRzUxX21XRWM/view?usp=sharing
https://docs.google.com/forms/d/1oqOI1S2edWhGUMGG8TpFNH2dDzyh1GiuGhQ2mFo3GG4/edit?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLSdINhlCHps6Tt5tu8Fcd5ZP-ORbAGEiPDDY_XxNjSOmh4bJkA/viewform
https://docs.google.com/document/d/1uu9xpwWlt8RXATCgen1djfyqk5CN96qUaevVAz_xYA0/edit
https://drive.google.com/drive/folders/0Bw2wllOgPJ-XRHc0bEYxYmlEZE0
https://docs.google.com/document/d/1y9o8zP9HyyfDC_0PHZIgObFFTlaTdxrID5aQ5hI31DE/edit
http://surveydata.wested.org/resources/Jefferson_Union_High_1314_CHKS.pdf
https://docs.google.com/spreadsheets/d/1kBOPwI_E0FX8LRBeZ3VU1tNt3DWNWRc5uykmzXAvpvI/edit?usp=sharing
https://docs.google.com/document/d/1pnkJL2c6tJiqtYULE5W0G-ceuRozOoyD_q-UWpCQjoA/edit?usp=sharing
https://apcourseaudit.epiconline.org/ledger/
https://hs-articulation.ucop.edu/agcourselist#/list/details/2142/
https://doorways.ucop.edu/list/app/home/
https://www.caschooldashboard.org/#/Details/41689244135075/3/EquityReport
https://www.caschooldashboard.org/#/Details/41689244135075/3/EquityReport
https://drive.google.com/file/d/1MyQRvLqg12Xerh9rQ-Y-oEdEaEowquUH/view?usp=sharing
https://drive.google.com/file/d/1yYfSEB0JcrcUqU-VERmBgDe8lRStmSC5/view?usp=sharing
https://docs.google.com/document/d/1wk9xQTCexJsXWzVWNxxNB-OpcUzcU7qZgRIH_zReME4/edit?usp=sharing

